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Abstract
Teaclhing to (Re)membefhrough an AP Seminar with Africddiaspora Content

Rhonesha L. Blaché

The purpose of this unique critical ethnographic case study is to exaavingne
development of African Diasporateracy informed the African identity of students who identify
as Black or Africardescendants and coibiute to the journey toward complete liberation of
African descendants worldwide by teaching Black students how to (re)member (Dillard, 2012).
To address the problem of some A€@aribbean American students holding negative, deficit
perceptions of all ass@ted with Africa including themselves, | posed the question: In what
ways and to what extent does engagnt in the Advanced Placem&aminar with African
Diaspora ©ntent influence five Africasdl e s cended hi gh ceptomofdflica,st udent
the African diaspora, and themselves as African descendants? Homogeneous, convenience
sampling was used to identify five Africalescended high school students enrolled in the AP
Seminar at a College Boargrtified predominantly Black high school in a majaBlurban
city. Qualitative data erecollected through observations, studergated artifacts, an erad-
course survey, and sestructured individual and group interviews between Fall 2017 and
Spring 2019. African Diaspora Literacy served as the thieatdtamework for analysis.
Findings s ugg e sptions df Aftica, the Afrctan ildpaadandahemselves as
African descendants were positively influenced by tBegiear participation in an AP Seminar
implemented with a comprehensive, Sdako Africancentered, pedagogical approach of

(re) membering. This informed and strengthened



intrinsic motivation to learn more about their African and diaspora heritage positively influenced

some of theifamily members and schoolmates.
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Definition of Terms

African - a person of African descent (ethnically) or describing something of African
origin.

African Diasporal people of African descent throughout the world at large including
those within and outside of the continent of Afr{t4éanning, 2010).

African Diaspora Literacy the ability to comprehentthe literature of Africa, Afro

America, and the Caribbean from an informed, indigenous perspective, @Jagx It

Aenabl es us to repossadd udadr idtemrty @ y( iarsc 16
chil @drend) .

Blacki referring to people of African descent as a socially constructed group (race) will
be capitalized. As an aesthetic or color of an object will be written in lowercase unless
beginning a sentence (follovgrbasic American English grammar rules). Though

initially used to differentiate people with richly melanated skin in shades of black and
brown from people who lack melanin and thus appear to have white, transparent or
pinkish skin tones, it is also useddescribe anyone with African lineage. (commonly
used in the Wited Statesand South Africa)

Black Youthi Youth of African descent

Cultural Connectednedsan awareness of the similarities between and common origins
of various cultural traditions amomtifferent groups of people across and within
geographic regions (Smith, 1999).

SociopoliticalCritical Consciousnesk ability to apply, analyze, synthesize, and critique
their environment and the problems they encounter; the essence of education in a
democratic society (LadseBillings, 2021)

Curriculumi the collective elements of the total learning experiences of students
including but not limited to syllabi, all resources, on and off campus experiences, and
cultural climate of the schodkelf.

Global Competenck an understanding and acquisition of skills and knowledge
necessary to function efficaciously almost anywhere in the world.

High School the latter phase of secondary school within th®.B8ducational system
including Grade®-12 and generally for teenaged students.

Perceptiond the way(s) in which something is regarded, understood, or interpreted

through the process of stimulation, organization, interpretation/evaluation, memory, and
recall.
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1 PopularCulturerneveryday soci al experience of mar g
make sense of, and contend with social institutions such as schools, the mass media,
corporations, and governments...a site of struggle between the subordinate and the
dominant groups in society...a terrain of social exchange between an imposed mass
culture and a peopledbs cultureo (Morrell,

1 Racial Literacyi an understanding of the origins and function of race in US schools and
society (Douglass Horsfor@014 SealeyRuiz, 2013)
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Chapter 1: Introduction

ADoes Africa really |l ook |Iike they show yo
girl with smooth, richly melanated skin, was sitting at the tdbiectly in front of me with a
sincere look of curiosity on her face. There were just a few moments left of the first day of this
unique, histric Advanced PlacemefAP) Seminar, and the library was silent. All eight students
and three teachers, each dfiféan descent, sat quietly with all eyes on me waiting to hear my
response to this question that I, too, had pondered for many years. | immediately recalled feeling
sadness as my Saturday morning cartoons were often interrupted by images of malnourished
African children with boney arms and lemsdlarge round bellies, on the brink of death with
flies in their eyes.

AFIl-n-theseyeso is the actual name given to the
used by child sponsorship agencies like Christiat Ghr e nds Fund (CCF) and S
During the 1980s and 1990s, American actress Sally Struthers and other celebrities frequently
appeared on TV to ask for Ajust a few cents a
2012; Hawk, 1992; Lundy,(.3; Oguh, 2015; Ogunyemi, 2011; Osunde efl8BG Poncian,
2015; Wolff, 2016). In a 198@hicago Tribunarticle, an account executive for one advertising
agency representing the CCF explained that AW
artid e, a California State University professor
the commerci al if the child is in no danger o
Agencies like CCF and Save the Children now comprise a multibdiadiar industry. This
commodification of Black pain is a perpetuation of the white supremacist agenda, which requires
the global devaluation of Africa and her people to achieve cultural subordination and division

among Africans (Acka2016 Freeman, 2005; Nantambu, 1998; Rodney, 1972; Seck, 2005).



Mass media and schooling continue to be two of the most pervasive conduits to
perpetuate these narratives of utter despair throughout the African Diaspora (Seck, 2005). Nelson
Mandela (2003) emphasie d t he i mportance of education as
use to change the world. o While many people ¢
better world than we have today, these words can also be applied to understand how education,
both formal and informal, can be used as a weapon of destruction.
These ubiquitous images of starving African children have deeply penetrated the minds
of people all over the world so much so that many parents, especially those of African descent,
still try to convince their children to finish every bite of food on their dinner plates because
At here are children starving in Africa. o Many
too and still reference those same images and other negative steseotgipayths when they
think of Africa and themselves as African descendants (Adzass et al., 2014, Cross, 1971,
Du Bois, 1903; Evan®Vinters, 2005; Gibson, 2016; Gordon, 2008; Harth, 2012; hooks, 1992;
Jacobs, 2016; Morrison, 2017). For example, a reidded, weltraveled, US. college
educated African American man felt insulted when | shared that he resembled a man | met in
Kenya. He, too, immediately thought of African children with flies in their eyes. Toni Morrison
(2017) described this same issigeshe recalled the smallest velvet collection plate passed
around in church with a few mere coins from children in ahedfrted attempt to collect funds
toward helping the ever
needy homeland to which we were said to belong but which none of sed&adr cared
to see, inhabited by people with whom we maintained a delicate relationship of mutual
ignorance and disdain, and with whom we shared a mythology of passive, traumatized

Otherness cultivated by textbooks, film, cartoons, and the hostile-calhmg children
learn to love(pp. 106101)



It was not until | saw and experienced a bit of Africa myself that | was able to counter
thoseimagetullyand chall enge those narratives about t
not deny that some ofémegative images of Africans were indeed real, | was excited for the
opportunity to help facilitate the studentsd
answers to that catalytic query. | ended the session with a promise to share with theoritey fa
images of Africa which | considered to be beautiful, despite what | had been conditioned to

envision when | thought about Africa. What happened next is the focus of this study.

Background of the Problem
To point out merely the defects as thepear today will be of little
benefit to the present and future generations. These things must be
viewed in their historic setting. The conditions of today have been
determined by what has taken place in the past. (Woo#@6a8, p. 8)
A lie repeated ovea long period of time does not become true, still people tend to
believe it. Due to the perpetuated myth of Black inferiority and the narrative of Africa as the dark
continent, soméfro Caribbean American students hold negative perceptioAfiof, the
African diaspora, and themselves as African descendants. How did we geAsigne?African
ancestors of Ouidah, Benwvere trudged along a path toward the nearest Door of No Return, the
colonizers marched them seven or nine times aroundréeeof Forgetfulness in efforts to
uproot and erase their memory of all associated with their identity as human, beihging
their African origin, history, and culture, then used hot metal to brand each of them with a
permanent mark to identifythesms pr oper ty. ALIi ke a tree withou
African people and their descendants have struggled to stand up firm and strong against the
oppressive force of white domination. Still, we persisted.

For more than 500 years, Africanstive Americans have constantly struggled to both

retain our ancestral knowledge and acquire the new knowledge and skills necessary to thrive.
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Before emancipation in therited Statesnd the Caribbean, enslaved African were forbidden to
learn unless they we reading the Bible or serving a specific economic purpose for the white
slave owner (LynctRichards, 1976; Palmer, 1998; Wilkins & Gamble, 2000; Woodson,
1919/2013). However, some Africans in theitdd Statesnd throughout the Caribbean learned
to readin secrecy and eventually established their own schools to teach fellow Africans of all
ages. Laws quickly and insidiously evolved to slow our educational progress and maintain white
dominance. In the British Caribbean, the Negro Education Grant (C2@afe), was offered to
provide education for eglaves, but the curriculum promoted assimilation into Eurocentric ideals
while demeaning the humanity of Africans. Unfortunately, this myth of Black inferiority has
been instilled in the minds of people of Afin descent globally (Dei, 1994; Givens, 2021;
Hilliard, 1999; Thompson et al., 2019; Woodson, 2018).

Numer ous negative myths and stereotypes abc
politics, culture and its people overhfive been identified as bbegi perpetuated by Western
media and society at large (Harth, 2012; Hawk, 1992; Hilliard, 1999; Osundel®o§.,
Myths are longterm held beliefs without any proven scientific evidence that are often passed
down through generations of people. Someitiats and customs are based on myths since most
people tend not to question the ways of life they were raised to believe, especially for those who
benefit from the consequences of them. Myths provide the basis and contextual frameworks
within which steretypes are developed (Harth, 2012; Kim, 2017). For this reason, many people
in the world today continue to operate based on myths rather than énghdong after the basis
for such has been invalidated with evidence to the contrary (Harth, 2012)s Esjsecially the
case with myths and stereotypes about Africa and people of African descent (Odemerho &

Spells, 2013; Patterson, 1964). They are so pervasive and insidious in that they have been



perpetually reinforced through misrepresentations in bottiesabd explicit ways, especially

through Western media (Morrison, 2017; Ogunyemi, 2011; Schraeder & Endless, 1998). Despite
being invalidated with a wealth of evidence readily available, it is a tremendous challenge for
Africans outside of Africa to oveoene the detrimental effects of this perpetual campaign of
misinformation (Azibo et al., 2007; Maynard, 1974; Shockley, 2008; Woo@8di§. At the

same time, the strong influence of consistent negative media over a long period of time makes it
extremely dficult to believe otherwise.

The 1954 landmark 13. case oBrown v. Board of Education of Topehk&ansasyielded
a unanimous $. Supreme Court decision declaring that racial segregation in public schools is
unconstitutional and separate educationdlifees wereinherently unequal. At that time, this
federal decision seemed like a major breakthrough to finally be afforded equal access 0 a high
quality education and equal opportunity for a thriving life. However, n@atlgcades later,
adequate fundig has yet to be provided to bring our schools up to par, and both segregated and
integrated schools became sites of both overt and coveilack violence Douglass Horsford,
2011;Dumas, 2016; Johnson, 2019; Love, 2019; Milner & Howard, 20i@tris, 20156).

With integration, schools were no longer safe spaces to learn. They were now sites of
antiBlack violence and miseducation that would persist through omissions, distortions, and
inaccuracies of our history and lack of representation inuhéala. From the old to the new
Jim Crow (Alexander, 2@®), antiBlack violence in schools remains so pervasive that it has
continued in plain sight, yét undetected by most peop&ven with live videos repeatedly
showing our Black children being bally demeaned, beaten, poisoned, drugged, and killed. We
often blame ourselves without recognizing the forces of oppression constantly at work to prevent

us from regaining strength by first replanting our roots in the rich soil of our ancestral history



rather than struggling to gain strength while grounded in artificial, nutdehtient dirt. Even
with the #BlackLivesMatter campaign aBgears of having a Black president with a beautiful,
popular Black family, we have yet to avoid the dangers of baligtrie single story shared by
Chimamanda Ngozi Adichie (2009), which include increased suicide rates among Black youth
(Assari et al., 2017). It is African descendants who have the ability to change our current and
future circumstances by determining how wew ourselves and want others to view us
(Poncian, 2015). Therefore, our adults must recognize and address the problem within ourselves
in order to support our youth in establishing a positive identity and establishing our own
narratives.
Context of the Study
Although the number of Black students taking Advanced PlacefA@)tcourses and
exams increases each yeRias 2019), Black students are still underrepresented in AP courses
and the average of their exam scores is still lower than the overaljav@ournal of Blacks in
Higher Education208) . Fur t her more, there are still many
AP courses, i ncluding teacheradstutlentwekfficagyect at i
as some of the key factors thatddno deter Black students from enrolling in AP courses
(Klopfenstein, 2004a, 2004b; Pugh, 2017). Thus, we must be intentional in our efforts to increase
Bl ack students6é access to rigorous forms of e
throughoutheir educational journey beyond traditional primary and secondary schooling.
In an effort to disrupt the dominant narrative and address this dysjpeoitir educational
system, somdistinguished scholars éffrican DiasporaStudieshave developed a histo AP
Seminar with African DiasporgAD) Content now offered by the College Board. Not only is this

the Col |l ege Boetleemaetaarsef thig nsay be fé first tiena the collective voices



of the Africandiaspora have been compiled into a cutldouto educate high school students of
all ethnicities about the significant African presence throughout the world. The course was
piloted in the fall of 2017 at two schodlne wth a white male teacher with predominantly
white students in the Southerrgren of the Uhited Statesind one with a Black female teacher
and students, all of African descent, in the Northeast region. The latter site was where that
catalytic query was asked during the first days of the Seminar course. That particular group of
stucents took thd-year course fo years due to an administrative error. Students were given
credit for that first year, which was counted as aAfPeSeminar since no College Board
assessments were completed for credit. Five of the eight initial studpeatged the full course

the following year, along witR0 additional students (freshmen, sophompaesl juniors).

Five African American high school studentswaeted the piloted ABeminar with A
Content This included a strategically curated list of experiential learning events outside of
school implemented with culturally relevant pedagogy and support from Teachers College,
Columbia University, which was a contributing university partner inftireeway Professional
Partnership Model established thye African Diaspora ConsortiumADC). This study
documentdt hese events and the extent of their col
of Africa, the African diasporaand themselves as Africaestendants.

Purpose of the Study

The purpose of this unique critical ethnographic case stadyo examine how the
development of African diaspora literacy informed the African identity of students who identify
as Black or Africardescendants and contribute to the journey toward complete liberation of
African descendants worldwide by teaching Blatkdents how to (re)member (Dillard, 2012).

Research Question



In what ways and to what extent does engagement iARHgeminar with African
Diaspora Content influence five Africahe s cended hi gh school student
Africa, (2) the Africandiaspora and (3) themselves as African descendants?
Significance of the Study

This studysoughtto advance the current state of knowledge in the fields of Black
Education, Curriculum Development, Afrocentric/Black Psychology, Africana Studies, and
SpecialEducation by extending the conversation about Alternative Black Curricula to include
the historical development of the AP Seminar wAthican Diasporg AD) Content This study
will also contribute to educational and social science research regardingepeditcational
experiences and resilience of Afriedescended youth. Assuming that findings will show a
strong positive result of Africad e s cended studentsd6 engagPment w
Contentpositively influencing their perceptions of Afacthe Africardiasporaand themselves
as African descendants, it is possible that more students (of all ethnicities) will be able to take the
course due to increased awareness and eventual availability of the course and its success. As of
2018, the College Board offered the SBminar as part of itsP Capstong” program at 1,180
schools across the United States and Canada. That number has increased and is expected to
continue, further exposing schools t®A&ontentas an optional theme for the course. By the
time this dissertadn is published, the AP Seminar witiDAContentwill likely be offered across
multiple countries throughout the world.

Although several districts and states across thiged Statesurrently offer some form of
Africana StudiesKasano et al., 202Fergwson, 2020; Flannery, 2020; Najarro, 2022), some
have adopted policies and laws to mandate that Afdgaarican Studies be taught in some

form to all of their students. However, there is often little to no adherence to the mandates nor



consequences for tke who do nothing (Aggarwal, 2020). This study could add to the

conversation by informing and encouraging stakeholders at all levels to reconsider the

importance of ensuring students do learn about African descendant contributions ndede U
Statesandthe world at large in meaningful, effective ways. Many schools struggle to offer

guality education about African descendant contributions to the world, whether that be due to a
lack of skill, knowledge, resources, or desire. On the minimal end of thewspesbme schools
consider themselves in accordance with the laws by celebrating the Martin Luther King, Jr.
holiday with a bulletin board, a few props, a
Other schools might choose to offer an elective ®®wn AfricanAmerican history or include

some contributions of African Americans to discuss during& Mistory course. In 2020, the

governor of Connecticut announced that all high schools in the state would be required to offer
courses on Black and Liab Studies by Fall of 202¢ffice of the Governor, 2022However,

students are not at all required to take any of these courses (Aggarwal, 2020). On the other end of
the spectrum, a few 8. districts have made AfricaAmerican history a requirement for

graduation. More broadly, the debate over the inclusion of Ethnic Studies courses in curricula is
gaining more favorable support as global competence becomes a moreaftargrid

necessary skill and technology connects the world at increasing ratesdil, 2020).

At the time of this study, the College Board had not yet offered a traditional content
course about African descendants. Thus, this study advances the current state of knowledge in
the fields of Black Education, Curriculum Development, Aéwitic/Black Psychology,

Africana Studies, and Special Education by extending the conversation about Alternative Black
Curricula to include the historical development of the AP Seminar wittCAntent This study

could also support the case for changingermmurses from teacheentered to studeentered



so that the teacherods role is as a facilitato
predetermined set of facts. Effective pedagogy is still an issue for many teachers who lack
knowledge andréining related to anything about African descendants beyond the myths still
perpetuated in Eurocentric curricula today.
Organization of the Study

This study is divided into eiglthapterdollowed by references and appendices. Chapter
1 introducel the study, including the background of the problem and rationale of the study.
Chapter 2 discusses themes found in current research and literature and gaps in both the research
and practice of educating Black youth. Chapter 3 explayneesearch desigmd methods of
data collection and analysis. Chaptei® grovidesa critical discourse analysis of the data
collected. Chapter 6ffersa summary ofy conclusions based on the resultsnyfdata
analysis.The Appendicesncludesamples of the course cuum, interview transcripts,

student projects, and data collection instruments.
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Chapter 2: Review of the Literature
Our survival as a people is connected to our unwavering identification as Africans.
~ Asa G. Hilliard, IlI

The purpose of this chapterto: @ explicate how | emplagd African Diaspora Literacy
as a conceptual framework (Johnson et al., 2019) in an analysis of literature on the influence of
miseducation and emancipatory education for Black/&aoibbean youth in therited States
and heir identity development as African descendarspfovide a review of literature that
situates the purpose of the study and its methodology;capdapose a need for further inquiry
into the influence of Bl ack ulgantheirAbican identilya g e me n
development.
From Theoretical Framework to Analytical Tool

This review of literature was conducted in a manner to overcome distortions,
inaccuracies, and omissions of what is known about the topic of this Stuehefore, | made a
personal commitment to be intentional about every aspect of this resedtalke personal
responsibility for the full process, including the intended outcome of transformation- (West
Olatunji, 20®). Thus, | utilized my conceptual fraawork of African Diaspora Literacy (ADLIt)
(Johnson et al., 2019; King, 2005) to acknowledge my academic elders and contemporaries and
examine their collective voices, especially those of African diaspora scholars and activists who
have conducted and reped previous researchvestigating arious pedagogical practices for
educating Africardescended youth. In the spirit of Sankofa, an African philosophy that
encourages us to first seek wisdom from the past in order to better understand the present and
influence the best outcomes of the future, | began chronologically to investisatéhe

historical work of the ancestqrihen | used that information to guide my search for

11



contemporary documented efforts to counter the myth of Black inferiority etitel Inform
Bl ack studentsé African ethnic identity throu
a shared journey (Freeman, 2005; King, 2005; Mannint)20 mined the literature for work
from authors across the African diaspora and varimldsfto enhance my own ADLIt and
reviewed the literature as an ongoing, iterative process throughout the entire study to maintain a
sense of urgency and ensure my efforts were as comprehensivedapdhras possible. This
informed my methodology and ninetds of conducting this study in all aspects of my role as the
researcher. This also served as an ongoing cathartic, healing process for me as it enlightened me
to information of which | was unaware.
As a precaution to avoid furtherarginalizing, devaluing, or simply mislabeling some
forms of education based on Eurocentric standards, | avoided the tendency to categorize
educational or learning experiences as formal or informal, traditional etraditional.
However, through this irestigation, | found that some efforts either intentionally or
unintentionally led to either miseducation of or emancipatory education for Black gsuth
defined below in terms of curricula, pedagogy, dralrinfluence on student perceptions and
identity development.
Black Racial Identity and African Ethnic Identity
Defining Identity
There are different definitions for and beliefs about the conceptualization of i¢lestiity
a distinct difference between African and Western/European scholars. Theistiactidn
between Afrocentric and Eurocentric definitions of identity lies in their underlying worldviews
of collectivism and individualism, respectively. José Cossa (2020) further eeghlhat

Eurocentric ideas of identity are based on individuglikg Descarte88 ot i on t hat Al t
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therefore | am. 0 In contrast, the African phi
collectivity, which emphasizes our existence in terms of our shared responsibility and occupation
of space and timalong withall people and things that make up the univareduding the spirit
of our ancestorg/ho are always with us (Cossa, 2021a, 2021b). Among other terms used, this
broadly held philosophy is most recognized by the Bantu té&umty which looselytranslates
to Al am, because we are; we areédthetetniser ef or e |
consubstantiation and holonomy as characteristic of Afrocentric identity. She exjlaih
hol onomy is fAthe whole beingtsomebowpcoh®rmi ne
Among many African and Afrocentric scholars throughout the world including myself,
this philosophy is understood orgpistemology that informs our sense of identity and purpose.
In terms of education, this is essential becausekseliviedge is understood as the foundation of
all knowledge (Myers, 1992). In contrast, Eurocentric identity is more often associated with what
Michael Polany(1966)in The Tacit Dimensioh er med @At acit knowl edgeo:
knowledge is the basig all knowledge (as cited in Myers, 1992). While this conversation goes
much deeper, for the sake of this study, | singalift to this extent, especially as this difference
also supports the conversation between other Black psychologists who furtheatdethe
distinctions between racial and ethnic identity.
While some scholars of African descent use the t@&taskandAfrican interchangeably,
some make clear distinctions between Black as a race and African as an ethitic#ghnicity
being the mah broader category (Mahiri, 2017; Thomas & Schwarzbaum, 2017). While all
scholars are well aware that Black, like colored and negro, refers to the social construct of race,

some still use it interchangeably to make the point that they do understantBhetlapeople
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are inherently Africapwhether born in Africa or not (Dei, 1994; King & Swartz, 2018; Lee,
2005; Rashidi, 2011; Shockley, 2008; Shockley & Lomotey, 2020; Wright, 2005).
Black/African Identity Development Models

The scholars who make thesal distinction between Black, African, and many other

racial andethnic labels are often psychologists studying and researching Black racial identity in

efforts to create identity devel opmenAzbomodel s
et al.,2013;Baldwin, 1984; Crosstal.,1 99 1; Ri chardson et (7)., 2010
Ni grescence Model assessed Black identity bas

environmental interactiongvith results shown in a linear fashion alangontinuum from Negro
to Black racial identity attitudes. However,
Since then, several moneodelshave been created by different Black psychologists. Cross
(1995) also revised his own 20 years lateanyl of the models are quantitative or mixed
guestionnaireganging from approximately 40 to 80 questions each. Some of the questionnaires
include the following:

1 Black Personality Questionnaire (Azibo, 1996; Wright & Isenstein, 1978)

9 Cultural Misorientaton Scale (Azibo, 2006)

1 Stages Questionnaire (Cross 1973, 1978)

1 Developmental Inventory of Black Consciousness (Milliones, 1980)

1 African Self Consciousness Scale (Baldwin & Bell, 1985)

1 People of Color Racial Identity Scale (POCRIAS; Helms, 1995)

1 Schedie of Racist Events (SRE; Landrine & Klonoff, 1996)

Thomas Parham and Janet Helms (1981, 1985)

model with a particular focus on Black students. While their work was not focused on socially
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oppressi ve prhAkbaro(I8@8hexplaiedthatdniorder to offer effective counseling

and/or educational services to African descendants who are struggling with theorsept, he,

l i ke Asa Hilliard (1999), focused d&kbaroneds <co
explained that he finds the quantitative scaled models problematic in their ability to diagnose
someongroperlyfor several reasons. He padtout that most of the scales rely on attitudinal

variables to external factors that leaves us constamtlysed on and vulnerable to the actions of
those who still seek to oppress us. Further mo
positive identity being internalization, which leads to a lowered perception of oppressive

problems andthus a reducd critical consciousness. This makes Black people even more

vulnerable as they are less likely to be able to thrive and be resilient in the face of anti
African/ Bl ack raci sm. Rat her than building on
accept i savnalturalgrow dit seems these scales focus on assessing and encouraging

Black folks to seek validation from neBlack people. The case for a core identity based on

oneds ethnicity is made in the folrdtaensienng st at
soci al s. If Nigrescenceinasséimed to be core identity, then once formed it would
remain essentially intacteéeo (Akbar, 1989, p.

socially constructed, race has very reahsequences in the way that it is used in our society
(SealeyRuiz, 2013).

Although spirituality is a challenge to include in conversations on traditional Western
psychologyit is essentiafor an Africancentered analysis of identity development (Akbar,
1989; Hilliard, 1999; Juang & Syed, 2008; Tisdell & Tolliver, 2003; Watt, 2003). Akbar further
arguel that one must include spirituality as central to the conceptualization of an African/Black

identity, as core with the intention toward-Adricanization(Shockley & Cleveland, 2011) or
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(re) membering (Dillard, 2022) oneodundtmt estr al
early models of Black racial identity do not account for spirituality but should. Hilliard (1999)
remindedus that spiritualitys also an essential part of traditional African socialization and
education, which contribute to core, solid, ldagting identity. Furthermore, identity formation
that is developed from positive experiences is much more firmly established than onerbased
negative experiences (Akbar, 1984, 1989; Ar ms
focused on the following:
The role of spirituality in (a) dealing with internalized oppression and reclaiming

cultural identity, (b) mediating among miple identities, (c) crossing culture to facilitate

spiritual development, and (d) unconscious knowlectyestruction processes that are

connected to image, symbol, and ritual that are often cultural. (p. 386)
They found thgaobuindedgpandtcecal tyrally relevant
supported teachersdé6 devel opment of a positive
on a multicultural cohort of teachers, this is also important for Black youth as teacheits canno
adequately teach or facilitate a process they have not experienced themselves (Howard, 2016),
which is just as important (Dillard, 2022).

Several education scholdrave spokero the necessity of restablishing an African
identity and the process offaeving this through education. While some scholars use the term
re-Africanization(Hilliard, 1999; Shockley & Cleveland, 2011), some use the term
(re)ymemberindDillard, 2022; Givens, 2021; King & Swartz, 2018; Lad€ilings, 2021,

Smith, 1999). Shockieand Cleveland (2011) definedfef r i cani zati on as At he

studying, observing, and eventually fully pra
offereda det ai l ed description of A(re) mewmbering a
related processeso (p. 21), including (re)sea
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and (re)claiming our African identity. Dillard (2022) emphaditteat the process is not
necessarily linear but listland explaiedthem in the followingprder:
1 (re)searching involves searching for new information about Black/African heritage
that will help us clearly see ourselves;
1 (re)visioning involves broadening our perspective of Africans globally by using all of
our senses beyond just our sight;
1 (re)ognizing involves a paradigm shift in our understandings and deepest feelings
about Bl ack/ African peoplebs presence and
1 (re)presenting involves presenting ourselves as Africans/Black people more
holistically to provide countemarratives to the perpetual myth of Black inferiority;
and
T A(re)claiming involves going back (and fo
Bl ack/ African people and to take your pl a
(p. 22)
Black Youth Perceptions ofAfrica
Via Culture
While at least one research study has shown that a predominantly Black community of
African Americans can hold an overall positive perception of Africa (Odemerho & Spells, 2013),
the majority of researcbn perceptions of Africa implicagghe opposite to be more common
(AdamsBass et al., 2014; Afolabi, 2017; De Amicis Caballero, 20&hana, 2020 Much of
this work was conducted with adult populatioNg¢mba, 2014Qgunyemi, 201Lrather than

youth, butthe adults admitted that they learned the negative stereotypes about Africa as youth
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and still maintained them as adults. This speaks to thet@yngpervasiveness of such
campaigns.

Messages via media about Africa, Africans, and African descendatiteyaertain to
identity development in African descendants, is detrimental (Gordon, 2008; hooks, 1992)
because oftentimes, these messages are filled with stereotypical images that convey narratives
of Black inferiority. For example, itheir study, AdamsBass et al. (2014) posited that high
exposure to negative stereotygd TV images influence Black adolescent youth to accept these
images as valid.

While we may not be able to control the media, Linda Tuhiwai Smith (1999 )edant
t hat A b o tdhransfanaation Ilegome anucial strategies in any approach which asks a
community to remember what they may have deci
(p. 146). She emphasizéhe importance of making sure thatmembering is facilitated with
careful consideration of the sensitive nature of discussing the pain of the past, especially while
the residual effects are still experienced today. While Smakespn behalf of the Maori people
of New Zealand and their remembrance of a painful pastybets are relevant to Black youth
and all oppressed people. In the case of African peBptepean enslavers and modern white
supremacists work diligently to encourage us to only remember the painful parts of our history to
keep us in a state of perpetaakis and survival mode (Hilliard, 1995). This continues to be
done through systemic racisas demonstrated in a variety of ways including botkhofisichool
and inschool learning. One example of an-otischool way is through negative stereotypical
media campaigns (Stamps, 2021; Tosi, 2011) and public lynchings which continuenatibday

one of the most recent being that of the public lynching of George Floyd.
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Via Curricula
There would be no lynching if it did not start in the classroom.
~Carter G. Woodson
In contrast to the horrific traumas we have been taught to remember, we Africans have
been strategically forced and conditioned to either forget or choose to disassociate with the parts
of our history, heritageand culture that can empwer us. Jarvis Givens (2021) declear
connections between physical lynchings of Black bodies and the lynchings or distortions of our
African identity during iaschool learning ashects o me of Carter G. Woodso
powerful words about how we halseen miseducated to the extent of even considering
discarding our African heritage. Givens qub¥oodson stating the following:

By conditioning black students to O6admire
Teuton, 6. .. whi lirg tha éxistenbeeof bfack aiaspotic achevementn
educators Ol ead the Negr dtad ohate dit mg dlef méa
handicap a student by teaching him that his black face is a curse and that his struggle to
change his conditionis hopelass t he wor st sort of |l ynching
Today, scholars continue to document and discuss how innited State®ver six

decades after therown v. Board of Educatiotiecision declared racially segregated schools
unconstitutional, equality and equity have yet to be fully realized for Bl&xkuglass Horsford,
2011; Milner & Howard, 2004). Abolitionist teachers (Love, 2019) at all levels continue to
struggle to includ¢he true history of Africa and African descendants in their curricula (B&utte
Strickland 2020; Hershey & Artime, 2014; King, 2019, 2020). Even when Africa is discussed in
classrooms, it is most often relegated to the margins with very little atténiisrnistory,

culture, and many contributions to the world at large (Khan, 2013, 2021; King & Maiga, 2018).

For some educators, teaching about Africa is a must, and they do it in ways that

emphasize the positive features of Africa and African peoplertbat the negative stereotypes
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perpetuated globally (Boutte et al., 2019; Dawson & Gibson, 2019; Hostetler & Dubose, 2021;
O6Tool e et al , 2aénin@Hosteler (Blostetierak,Dubbse, 2@R])) shared
examples of how shieasincorporated Africampraise poems, identity poetry, African cultural
texts,andrelevant African symbols to her classroom decor, and spent time teaching herself as
a white woman about ancient Africa in order to teach her Black students about Africa through
her high schooldnguage arts course. Dawson and Gibson (2019) explained their strategy for
teaching students about Africa in stating the following:

Discussing the graphic details of what enslaved Africans experienced need not paint

pictures of one dimensional beintst are little more than victims. Instead, when this

lesson is combined with lessons about African civilizations before European contact, and
when it includes details and entire lessons about the varied and continuous resistance to

enslavement,itcanhear t of sharing a [Sadeatcwho @rematt | ns
of African descent can connect to universal human questions of the human capacity for
brutality and how they can commi tlLessonsi ndi v

such as thisra also an antidote to egregious omissions regarding Africa and people of
African descent. (p. 73)

A few other scholar practitioners have studied how various teaching strategies challenged
their student s o Myriekrl1096;006 iT o o § 2080 Riefstnd, 19Z4Bor (
exampleMary Lee Piersma (1974) conducted a study with hewhite primary students to see
if exposure to various modes of information about Africa would change their perceptions about
the continent and the people. Piersmaduthree different approaches including literature only,
audiovisual, and multimedia presentations. She found that all three positively influenced the
studentsdé misperceptions to the exdhaunga t hat t
significant change in their initial perceptions. Timslicatedthat even for noBlack students,
proper education will allow students to think critically beyond the dominant narratives. The
mul ti media approach showed t he tivgpeeeptioassasit chang

allowed students to use more senses to receive information about Africa.
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Any time one is able to maintain the attention of a child, learwitigake place.
Television has the ability to capture and maintain the attention of Btadk yn the Wited
Statedor longer periods of time than any other demographic (Gordon, 2008). In fact, television
can be considered edutainment as it does educate these young minds through entertainment.
Sadly, the lessons they are learning include natsimental messages about Africa, Africans,
and African descendants that inform their sense of identity as African descendants themselves
(Gordon, 2008; hooks, 1992). AdaiBasset al.(2014) posited that high exposure to negative
stereotype TV images ilnlence Black adolescent youth to accept these images as valid, thereby
encouraging the development of negative-seticepts. These images are also found throughout
their daily lives and further enhanced by miseducation in schoakstdimforcing the
internalization and manifestation of those stereotypes, most of which are indeed negative (Cross,
1971).

More than just the language of instruction, context and content matter and must counter
the negative narratives perpetuated within Eurocent'& duirricula. Considering that counter
narratives (Evan§Vinters & Esposito, 2010; LadseaBillings & Tate, 1995) are part of what
have helped AfricanAmericans be so resilient since our forced arrival to thitged Staten
1619, AfricanAmerican educators havedreusing alternative Black curricula for nearly 400
years (King, 2014). Even more important is to have a curriculum that broadens our
understanding of Africans globally (Bou¢al.,2021;Manning, 2@.0).

Facilitating Black Youth Identity Development

Myers etal. (1991)defild dent ity devel opment as fia proc

expandingon® s ens e o fMasy@dydhdogyapd edusadion scholars have been

investigating identity development in Black youth for many years to leamnbest to facilitate a
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positive identity (AdamdBass et aJ 2014; Clark & Clark, 1950; EvasWinters, 2005; Gibson,

2016; Jacobs, 2016; King & Swartz, B)BShujaa, 1993)Although some scholars and educators
have identified and documented the probleinsinishing Black youth identities, many have

also found effective ways to facilitate positive identity development for Black youth and
gathered evidence for many more benefits as a result of having a positive identity. The following
section is a discussn of the problems, effective solutions, and residual benefits of those
solutions.

Many scholars have found a strong correlation between youth identity development and
their experiences in schooBduglass Horsford, 201 Giroux & McLaren, 1986; Hilliard2003;
O6Tool e eShujaa,l1993, 200Bteele,;2003Thompson et al., 2019). In particular,
psychologists Jeanene Robinson and Mia Biran (2006) found the following:

African identity provides Africans with a sense of purpose and the resa@cessary

to motivate efforts to excel in any environment. Identity is what anchors a person to a

cultural reality, and it is what helps to maintain a focus that motivates academic success.

It links persons to their ancestors, living Africans, and Africaet to be born, all of

whose presence acts as a compass that directs behavior. It is therefore thought that

African Americans who have this base will be better equipped to excel in an environment

than someone without this base. (p. 46)

Robinson and Bima pointdout that a core ethnic identity for Black youth is essential nottonly

their academic achievement laisoto their pursuit of happiness in life overa#égardless of
environment. At the same ti me, ialdevdlopmentofvi r onm
oneods ;thusé is key tb gnsure that our youth are taught in environments that facilitate a
positive identity, especially their schools (Burbanks, 2019; Hilliard, 2003).

Schooling v. Education

Several scholarsavepointed ait that youth experiences in schools are dependent on

whether they receive schooling or education (Dei, 1994; Hilliard, 2003; Shujaa, 1993, 2003
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Steele, 2008 Mwalimu Shujaa (2003) explained the distinction between the two for Black
studentssat i ng t hat MAeducation is a process of cul
is intended to ensure that status quo power r
spoke tahedangers of schoolingtating the following:
There isan urgent need for a critical analysis of the institutional power structures
within which learning, teaching, and administration of education take place in the schools
and how these structures function to marginalize, exclude, and alienate black yoeths. Th
current processes of schooling undermine black students' subjectivities and their lived
experienceg pp.18-19)
Schooling must be disrupted in order to empower Black youth to address the myth of Black
inferiority, and thus unveil the many other disimns, omissions, and inaccuracies that continue
to miseducate our society today (Boutte et al., 2017). Theresa [Pamy et al., 2003sked
AWhy should one focus on | earning in school i
imaginary communt vy , have the capacity Pperaktpecon onf
status as a member of an oppressed group?0 (p
assimilate when our goal is to build our communities in ways that affirm our cuientdge?
We absolutely should not settle. As a solution, several Black scialeepointed out the power
of education for Black youth in order to facilitate positive Black youth identity development
(Hilliard, 2003; Lateef, 2021; Robinson & Biran, 2Q@hujaa, 1993, 2003). Therefore, the
remainder of this conversatidocuseson successful methods of providing education rather than
schooling.
Classrooms as Transformative Spaces
Re-educating Educators/Reteaching Teacher$n addition to an Africarcenteed lens

(Asante, 1991)educators need to be aware of their own biases and work to decolonize their own

minds so that they can offerthe. . . sy mpat hy, knowl edgeE.B.and tr ui
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Du Bois (1935) with a strong sense of sefficacy (Bandura, 1993SealeyRuiz, 2017. This
would require an archaeology of self processrecently suggested and coined by Yolanda
SealeyRuiz (2021). Thisnvolvesanind e pt h exami nati on of the root
behaviors in effortsto alignths e bel i ef s with onebés goals for
roles, especially in such an influential position as an educasga€¢yRuiz, 2017.

Although we have established that the desire is for students to adopt a core identity based
on ethnicityrather than race, Seal®uiz (2021) mdethe case for racial literacy as an essential
skill for teachers that requires them to learn about and acknowledge systemic racism within
schools and American society. We know race is not a scientific fact, but it is indeed a social
construct with real negive, ongoing consequences. This is especially important for youth of
African descent in a course wifiD contentwhere critical literacy is an essential component. To
dig a bit deeper, she shdrhat teachers must have a safe space to question, eagdgeflect
because those are the three tenets of racial
the necessary personal refl ection about their
prerequisite as fit etalchier sstmucdd ntbe . Sedieydz t toh ¢ exc
(2021) further explaieadthat there are six components of racial literacy developmsithi
Critical Love as the foundational elemieBhe emphasizithat although there are multiple ways
to show love, thee can be no justice without love!

Trying a Little Tenderness, Love, and CareBefore attempting to teach any content to
students, it is essential to make an authentic connection with stuekgrdsially when they are
struggling with a lack of sekfficacy (Bandura, 1993), seffsteemand other insecurities related
to their selfconcept or identity (Jackson et al., 2014; McArthur @k 2019). McArthurand

Lane (2019) explardthat this is especially the case when teaching Black girls in titedJ
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Staes and the teacher facilitating or delivering education to our beautifully melanated young
ladies of all shades is as important as the content delivered (Bandura, 1993). They ttextlare
teachers must offer a HfApolpetdacg ozgeidc aelt hliocv eo.fo cT
the form of fot-reatlovedo tphreormontgion go rs tAiufdoent sd agenc
studentsdé6 needs, and much more. These strateg
Black women teachers, though not all. Wfen find ourselves fulfilling the nurturing role of the
Aot her mot her 0 rarcdil et pvedsifrog fud babies, but
del i berate, and authentico to be most effecti
important to casider that trust in relationships takes time to build, especially when students have
experienced otherwise. However, teachers can begin these practices as soon as they have any
form of access to their students.

Emotional support systems are necessarfborac k yout hés academic s
2010), but one cannot offer support for coping or unpacking the nuances of emotional processes
of learning about complex ideas and topics, which they have yet to practice or address
themselves (Howard, 2016). Teacheannot provide something they do not yet have. This
includes some understanding of Blde&tory and the emotional healing needed as Black
students process the harsh realities of the past and present as well as the realization that the
beauty of our pasas been either hidden or distorted. This need is amplified for Black youth
who continue to experience violence and marginalizatisproportionatelyvithin society and
schools (Morris, 2016).

llluminating Our Languages. Once teachers connect withtheit udent sdé heart s
they can then explore their heads. As this-stgp process happens repeatedly and often

simultaneously throughout the educational journey, it is important to consider that language
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matters. As with any group of people, education shbaf@fin with knowledge of selthus

education for Black students should begin with knowledge of Black history (Wodixif),

This builds and strengthens the connection to their roots, thereby developing and strengthening a
positive sense of identity iother areas of life too. To make the most of learning Black history,
several scholars and practitionbessesuggestd some effective methods to help Black youth

build literacy skills through ethnic voices (Lee, 1991), eedéching (Delpit, 1992; Sealey

Ruiz, 20®), and media literacy (Morredt al.,2013).

It Takes a Village. Just as important as having a supportive teacher, mentorship is a
unique relationship that pledges to have powerful lasting effects on young people in a variety of
ways. ForBlack youth, mentorship means a relationship with a role model, support through life
challenges, and advocacy for success by people who are committed to improvpegcagition
among youth of color and dedicate their most valuable resources to ecosmeiat;,and
spiritual progress within our community (Rivers & Rivers, 2002). With mentors, it is possible to
create an fAi magined communityo (Loomba, 2015,
mentors and youth who share a common goal to uplift ampderr. An example of a Sankofan
approach would be to reveal hidden details about our illustrious past and affirm our present for
us to move masterfully forward into our future.

Although there are many adults who would like to contribute to the develofent
youth, it is important to train mentors since one cannot expect good mentoring skills to be
inherent. If the mentors are part of a program, training could afford mentors a brief overview of
expectations and some firsthand experiences with the typesivfies planned so that they are

better able to facilitate and understand the experience of the youth. Once trained, it is suggested
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that mentors should be provided space to move toward deepféattion and development of
racial literacy and other 8ksets imparted to youttByrd & Chlup, 2012 SealeyRuiz, 2011).
African Identity Development

Though not as widely discussed as racial idergiéyeral scholars have contributed to the
attention to and understanding of African identity developmenttivétries, scaled models, and
empirical research (Akbar, 1989; Baldwin & Bell, 1985; Hilliard, 1,98295; Kambon, 1996;
Myrick, 1996 2002). Asa Hilliard (as cited in Thompson, 1992) listed the four parameters of
African identity. He included(a) psychabgical identity (personal, sedfsteem); (b) physical
identity (perceived attractiveness); (c) sociopolitical identity (Black oppressed, race, class); and
(d) cultural identity.

As few scholarfiave discussedfrican identity development for Black studemigh
empirical data, | dsv on the research of Cecelia Myrick (1996, 200#)ose case study wse
data collected over just a short period of 10 weeks with her 21 African college students
representing the hited StatesHaiti, Nigeria, Cameroon, and EthiapHer research, although
mostly quantitative and using the African SE€lbnsciousness Scale (Baldwin & Bell, 1985),
madet he case for the use of <critical l i teracy t
critical and cultural consciousnedddLeod, 1986; Myrick, 1996). With an African cosmology
framework, she addressed the questi@sWhat perspectives do African American and other
African-descent students have toward their African idePatyd (b) How do students with
different perspecties toward their identity react to immersion into an Africentered literacy
curriculum?

Myriskbategy for strengthening her student:

to offer a select set of literature as recommended by Asa Hilliard to adteasparticular needs
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at that given time. As a result, each student
extent of change was dependent upon each stud
engaged with the assigned readings, she ethshiae the set of texts for each student was
important to the student and could fill the gaps in theirlgadfwledge. Figuring out which texts
were best suited for each student required her to ber@agll and critically literate herself to
match relevant hemes and i nf or mat i o nknowkdge wak avakerced t h at
as they each made cresgltural connections and gained intrinsic motivation to read, write, and
learn more. She believed that even a single book could spark the journey teivardyar
African identity.

More data had yet to be published when Mypelssed away in 2010, hileyincluded
gualitative data too. The fact that Asa Hilliard was on her committee and she also drew on his
work for her understanding is quite affirming the questions and research | have proposed.
Theoretical Framework

| imagine that each and every human being who naturally seeks knowledge through
understanding their environment has reflected on some or all of the following questions: Who or
what am I''What does it mean to be human? What does it mean to be educated or intelligent?
Why am | here? Where and with whom do | belong? What is my purpose or role? The answers to
these questions provide a sense of self, identity, and pusb®h often guide outhinking and
thus our behavior throughout our daily lives. Cynthia Dillard (2009) exgddiinh at At h e
transformation of the society and the ideologies that guide it depend profoundly on the nature of
systems and environments for becomieducated Theseshape the very meaning of both

collective identity and, as individuals, of b
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For this reason, | begin with an explanation of my personal philosophy for my life and
the guiding principle of my theoretical framework (Johnebal, 2019) uBuntu (also spelled
Ubuntu). It is a philosophical perspective that originated irsdéhern region of Africa as a
widespread philosophical perspective defining what it means to be human. uBuntu is short for
uMuntu nguMuntu ngaBantu, wth can be loosely translated in Englistagserson is a person
unto personsNotice the wordthersis not useqCossa, 2021b). uBuntu as a principle
recognizes our inherent connections, and thus
(Morrison, 2A.7). As a term, it is derived from Bantu Nguni languages such as Zulu and Xhosa
(Ncube, 2010), but referred to by more terms in many different languages predominantly
throughout Africa and Asia that offer the same or similar worldview of humans equalingxi
in reciprocity with one another, nature, and the universe at large (Bell & Metz, 2011; Bhabha,
2012; Caracciolo & Mungai, 2009; Clasquin, 1997; Cossa, 2021b; Morrison, 2017; Nabudere,
2005; Said, 2014; Venter, 2004). For example, in Malawi, the €tvatword for uBuntu is
uMunthu (Caracciolo & Mungai, 2009), while in Zimbabwe, the Shona term is hunhu (Ncube,
2010). Many scholars have described uBuntu using such terms as caring, community, harmony,
healing, hospitality, compassion, dignity, and contin(Bekker, 2008; Caracciolo & Mungali,
2009;Mangaliso, 2001Ncube, 2010). Desmond Tutu (1999, as cited in Caracciolo & Mungai,
2009) explairdu Bunt u as fAthe very essence of being ht

~

I't is not, Al think t hhumambesaus |lbelong.m. 6 |t s
participate, |l share. o A person with ubunt
others, does not feel threatened that others are able and good, for he or she belongs in a
greater whole and is diminished when others arailated or diminished, when others
are tortured or oppressed, or treated as if they were less than who they are. (p. 31)

Jose Coss&020 further explaiedthat humanism is not synonymous with uBuntu, becéduse

doesnot stem from the same understaigdi what it means to be humahus thetermsshould
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not be used interchangeably. Western concepts of humanity focus on the individual as separate
from nature and other humans, while uBuntu is absent of the idea of the isolated individual and
informedbyt he bel i ef that HAour a ntlugwetae neveraonee al way
Several African scholatsave supportethe understanding and use of uBuntu as an
ontology, axiology, epistemology, and methodology that supports a holistic educaticanwit
emphasis on the interdependency of human connections and a collective approach to meaning
making, identity, and purpose (Asdi@mumba, 2017; Cossa02Q Letseka, 2013; Oviawe,
2016). In this study, | empl@guBuntu as an ontepistemologyandas arunderstanding that
people are created by and connected to people as part of the whole system that is the universe.
Each individual person operates in consideration of how their actions will affect the whole of
which they are a parthus they respect aklements of nature and seek to work in the best
interestof all. One may prefer to work with a group of people to achieve our collective goals,
and thus choose to @mnstruct data and understandings with research participants from our
shared experienceall people are equally of high importance and vathes there is no need
for social hierarchy. In uBuntu, being different or unique is a gift to be used for the benefit of the
collective, yet does not equate to being better or worse, higher or loamy imay. In
consideration of this, there is no desire to stand in opposition by claiming a position along any
hierarchical scale, nor intentionally seeking to cause harm to anyone or anything, because doing
So is to cause harm to ghcluding oneself. dnce, the common use of the
we areo (Dil |l a-Olh&WBeth6, 2008).1 doni boye
The Western definition of humanism is based solely on biocentrism, the idea that humans
are humans because of their biological composition and tledligenhce is genetic, rather than

acquired through social connections with people as a collective. In contrast to uBuntu,
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individuality is the focus. Sylvia Wynter (2003) explagithat this distinct difference in these
definitions is the root cause whialiows for the narcissistic mindset of white supremacists and
racists to exist and be sustained for several centuries based on a perpeteableirey lie at

the expense of anyone who poses a potential threat to expose the myth and does not fit the
fictitious narrative they have created and recreated for themselves. Therefore, although uBuntu is
not an oppositional framework, the oppositional, intentionally harmful nature of the Western
understanding necessitates the use of uBuntu as a decolonizingjitioppbonteepistemology

within the context of the ongoing struggle for human freedom.

Guided by the principle of uBuntu (Asdi#imumba, 2017Cossa202Q Letseka, 2013;
Oviawe, 2016) and building on the wisdom from a litany of historical and contempesgarch
from Phyllis Wheatley, Frederick Douglass, and Carter G. Woodson to Christopher Emdin,
Bettina Love, and Jamila Lyiscott, | utilidéfrican Diaspora Literacy (ADLIt) as my theoretical
framework to guide and inform every aspect of this st&djilit encompasses critical literacy,
Black/Endarkened Feminism, Black girl literacy, racial literacy, critical race thandyAfrican
centeredness. Therefore, it has already been conceptualized (Boutte et al., 2017).

In its simplest, autonomous context,t er acy i s defined as fdthe
or as Acompetence or knowledge in a specified
more complex understanding explains literacy as an important social practice (Street, 2003)
rooted in our oto-epistemologies (Bhattacharya, 2017), thus informing how we read or interpret
what and how we experience the world through all of our senses along with our emotions.
Unfortunately, the experiences of African descendants over the past 500 years have been

controlled or strongly influenced by oppression from colonial powers and white domination.

ArnoveandGraff (1987) posedt hat , wi t hin particul ar contexts
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consciousness ai si ng ai med at hasciedirLatlsonBikinga1992pn o ( p .
p. 380).

Brian Street (2003) descrith¢he field of New Literacy Studies (NLS) &a new tradition
in considering the nature of literacy, focusing not so much on acquisition of skills, as in
dominant approaches, butratheoh at 1t means to think of liter
This makes space and calls for the recognition of a broader variety of literacies to disrupt,
problematize, and resist the imposition of dominant understandings to address the needs of the
marginalized within cultural contexts (Morrell, 2014; Muhammad & Haddix, 2016; S&aley
2011, 2016; Shor, 1999; Street, 2003). Ernest Morrell (2002) eggdiaih at ficr i t i c al I i
defined as the ability not only to read and write, but alsogesastexts in order to understand the
relationship between power and domination that underlie and inform those B tsirther
explairedt hat Acriti cal |l iteracy can | ead to an em
social act i dheacontéxpof ed&ation, ADLittishaiform of critical literacy.
Accordingly, within the context of this study that seeks to implement transformative education
for social change concerning people of African descent, a critical form of literacy is necessary
because, as a skill, literacy contributes to our ability to utilize it as cognitive and social practices,
which one needs to assess the socially constructed meaning of a broadly diverse range of
literaturein orderto understand the historical rootsamdts e quences of oneds Vv
as well as those of others (Giroux, 1983, 1992). For example, critical literacy helps us understand
the complexity of how the social construction of white dominance has been maintained through
economic and politicgpower (Morrell, 2002; Street, 2003).

As a response to the many calls for critical theory to inform critical practices that create

social change (Morrell, 2015), Johnson et al. (2019} baithe wisdom and strength of African
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centered cultural values téfer ADLit as a dynamic framework rooted in culturally responsive
pedagogies and critical race theory. In turn, it calls for African descendants to take collective
responsibility and do collective work to develop cultural competence to uplift Blackneagtthr
humanizing and liberatory education across generations. Lamar Johnson (2019edtiyafest

ADLIt can be a tool for developing cultural and global competence because it provides a

framework forfiteaching about African people across the diaspora iarenar that overcomes
typical distortions, inaccuracies, and omi ssi
practice, ADLIit requires one to look-otepth beyond the surface level of our common struggles

for a comprehensive understanding of ourmaiions to Africa and to one another across the

diaspora.

While all people of all ethnicities would benefit from ADLIt, it is especially good for
African diaspora youth as it assists Black youth with their development of cultural identity and
cultural conpetence (Boutte et al., 2010; Boutte et al., 2QB8sonBillings, 1992a, 1992b;
Morrell, 2002; Morrell & Duncarmndrade, 2005; Paris, 2012; Seakyiz, 2016). This study
addresseé the need for youth to develop a positive identity and competence withiituaal
context through a new inquilyased curriculum witlhD content. This is critical in the struggle
to dispel the myth of Black inferiority through education and heal the pain and damage passed
down through 500 years of generations. ADLIt utilizéddan traditions such as oral histaapd
healing circles, and centers African voices to reclaim stories of our authentic heritage, while
building on the many valiant efforts of our ancestors and elders to heal in sustainable and
adaptable ways that witlounter the eveevolving perpetuation of the myth of Black inferiority

and the systemic oppression it maintains (Alim & Paris, 2017; Paris, 2012; Paris & Alim, 2014).
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African -centered Pedagogy and Identity
African-centered Education Principles

Scholarlyand practical efforts are being made to address the marginalization of Black
women and/outh in educational spaces to implement academic support systems that provide
rigor and standards of excellence through culturally relevant, Afdeatered pedagogy build
intrinsic motivation beginning with knowledge of self (Asante, 1991; Baldwin, 1963; Durden,
2007; King, 2006; LadsaeBillings, 2014). Africancentered pedagogy is pedagogy from an
Afrocentric lens. Afrocentricity is a nelmegemonic perspective thata necessary step for Black
people to experience in efforts to achieve the ideal multicultural perspective, and thus not just a
mere replacement for Eurocentric ideology (Asante, 1991).

More importantly, the Afrocentric paradigm is holistic with a foonsachieving
everlasting peace and happiness. It emphasizes thihsefedge is the basis of all knowledge,
and seHlove is the basis of all love. Both must begin within oneself, then generate outwardly in
phases. Afrocentricity is inclusive of allimans and in harmony with nature. Like uBuntu, it
recognizes that Al am because we ar e; or we
Afrocentric framework emphasizes the union of opposites because we are all connected and
simultaneously represehbth spirit and material (Myers, 1985). This could also help to release
those negative stereotypes by providing positive counternarratives (Richter et al., 2013).

Therefore, first and foremost, Black students need to learn about their heritage and
history. However, it is important to ensure that the Blaistory taught

does not consist simply in trying to parallel the history of white folk with similar boasting

abaut black and brown folk, but rather an honest evaluation of human effort and

accomplishment, without colorblindness, and without transforming history into a record
of dynasties and prodigies. ([Bois, 1935, p. 334)
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Reconnecting to African Ways of Knowingand Being.Molefi Kete Asante (1991
developed Afrocentricity to draw attention to the need for centering African ideals in intellectual
discourses and analyses that involve the culture and behavior of people throughout the African
diaspora as subjectsthar than objects of victimization. Asante recognized that his intentions
were and still are considered radical and revolutionatii@sexpose and disruttte
exploitation and dehumanization within Eurocentric and Western ideology. Many other scholars
have agreedvith Asante (Banks, 1993; Byrd & Hope, 2020; Coles, 2019; Dei, 2018; Ladson
Billings, 1995). At the same time, Afrocentricity emphasizes the need for African descendants to
be for themselves as a collective and highlights for others that trisndbenean to be against
anyone else, unless necessitated by attacks from those who wish to bring us harm by preventing
or limiting our ability to empower and elevate ourselves. While some scholars may interpret
Afrocentricity as having the same originsEagrocentric paradigms like postmodernism
(Monteiro-Ferreira, 2009), Afrocentricity is not focused on creating hierarchies or perpetuating
Eurocentric divide and conquer strategies (Boutte g2@l.7; Shockley & Lomotey, 2020).

Borrowing from the succefs curricula of past and present generations, many scholars
and educators of the past and present believe that a new Afgosered curriculum is needed to
teach those who represent our future (Asante, 1991; Baldwin, 1963; Cross, 1971 ;eDdlard
2000; King, 2014; Woodsorz018. Furthermore, as students are learning about Biestary,
the older they are, the more they will likely need to unlearn many ideas and concepts that
contradict the narratives from Blablstory as they try to incorporate this new information into
their understanding of the past and especially the preResy.are likely to experience a culture

shock and even a paradigm shift. This can be a very emotional experience, which needs to be
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supported by guiding students along the process of unpacking the details and navigating the same
environments with this nemformation and possibly a new mindset.
Culturally Relevant/Responsive/Sustaining/Affirming Pedagogy

Culturally responsive teaching is defined as using the cultural characteristics,
experiences, and perspectives of ethnically diverse students as ctordeiéshing them more
effectively (Gay, 2002). There are many examples of Black educators and even some white ones
currently implementing effective culturally relevant pedagogy in their classrooms (Foster, 1997;
LadsonBillings, 1992a, 2014, 2021; Wolf021). For example, Simone Gibson (2016) boosted
the reading confidence of the Black youth in
Bl ack Womanhood through Urban Hdcritcalmedima. 6 Char |
literacy as a pathway ta@moting positive identity development among Black yob#il hooks
(1992) explaied:

the oppositional gazasa site of resistance for colonized black people globally.

Subordinates in relations of power learn experientially that there is a criticabgaze,

that Al ookso to document, one that is opp

an

domi nated to assert agency by claiming
relation® one learns to look a certain way in order to re§ist116)

0
d
Support for the development of cultural connections and critical consciousness is vital to

the development of a positive identity particularly for Black yo@&ldwin, 1963 Dei, 2012;
Givenset al, 2016; hooks, 1992; Jacobs, 2016; Nasal.,2009 Wiggan & Watsorvandiver,
2019). As children or people develop andepth level of consciousneslsey begin to critically
examine their social environment (Baldwin, 1963). Therefore, the purpose of education should
be to create environmentally cons@queople with a sense of agency to make decisions based
on their own critical analysis of the world (Baldwin, 1963). This idea along with an oppositional

gaze (hooks, 1992) all ows digsrupthe tragitiosalppwed t hei r
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dynamic inUSschool settings (e.g., teacher as expert, student as novice), berealsa new

way to envision Black youthds identities and
educators act as facilitators to students as they acquire ldgevad skills through intrinsically
motivated inquiry.

Critical Ethnic Studies and Youth Identity Development

The ethnic studies debate has persisted for several decades among educators, researchers,
policymakersand society at large (LaBelle, 1996; Persons, 1987; Pinkney, 2016; Teahan &
Podany, 1971). As some&) educators have been attempting to teach ethnic studies, other
educators have pushed back with claims that exposure to ethnic studies outside ofrthatdom
Eurocentric discourse would cause Black and brown students to gain pride in themselves and
their heritage but also increase hostility toward whites, while causing white students to feel bad
(LaBelle, 1996; Persons, 1987; Pinkney, 2016; Teahan & Rod8iil). This ongoing debate
has been a rollercoaster of wins and losses as sdfeities and states, like Chicago and
Arizona, have successfully attempted to either support or ban the teaching of ethnic studies only
to have the laws reversed at ladates (Persons, 1987; Santa Cruz, 2010).

As of 2019, several 13. school districts have made African American Studies a course
requirement for high school graduation. The Philadelphia School District and Illinois State
Department of Education require thaditstudents have some level of exposure and
demonstration of competence about topics directly related to the lives of African American
people. Other schools, districts, and state education departments are gradually implementing
some form of exposure of Afan AmericarStudies togdespite the constant opposition by
those who would rather avoid the conversations that force American citizens to reconsider their

longhel d beliefs of my Burtkermarefidingfndhe gapsrohoartmisespe f act
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history is vital to instill a sense of cultural identity from local and modern to global and
historical, becausegpt of our healing process must include a reconnection to our ancestral roots
physically and culturally. Seliberation and empowermentay not rest solely on the discovery
and restoration/rehabilitation of our cultural identity (Loomba, 2015).
African Diaspora Literacy and African Youth Identity

Car ol D. Lee (1991) explained that #dAlitera
are evenly applicable across any circumstances reading..rather a set of social practices
situated in specific soci ocwbuldagreathatwhemt ext s o
building racial, diaspotar multicultural literacies, it is important to not just include but begin
with ethnic voices in literaturedlliard, 1995;King & Swartz, 2016; Morrell & Morrell, 2012;
Myrick 2002;Rashidi, 2017).Itis | so i mportant to include stude:]
2021) . Representation matters and seeing and
literature builds positive sesteem. Moreover, this requires educators to make a conscious
effort to acknowledge the voices that Black youth themselves bring to the classroom, so that they
can build on and connect their interests to the literacy skills needed to critically analyze
meaningful texts, which reflect Black experiences and build effiddoytte
et al ., 2017; Lee, 1991) . Language matters an
language and vocabulary used in the literature used to teach them literacytmagtarbasic
knowledge of the vocabulary, conteot at least intereshithe topicarealso necessary (Lee,
1991). Furthermore, Lee (1991) pesithat knowledge of the sociocultural codes and literary
conventions of the texts are required to read any given set of literature. In other words, context
matterstoo. Following ae several examples of scholars who further expthine importance of

language, voice, and agency in the education of Black youth.
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For the purpose of learning when and how to esd#ch, Lisa Delpit (1992) encouratje
the acquisition of multiple forms afiscourse for students (Black students especially). Delpit
explained that acquiring multiple discourses can take an extraordinary effort on the part of both
the teacher and studentisus the teacher must be committed to providing proper and adequate
support for Black youth to counter culturally alienating environments. She described a scenario,
for example, in which one of her Black students struggled with academic writing, reading, and
talking, despite being a very talented graduate student. Over a pe2ogkafs, this student was
guided through her transformation using a gradual release process by a dedicated coach. This
process included talking through her ideas with the cagleh then taught her how to translate
those ideas into academic discourse. The student then became known among her professors for
being a great writer. Although this example is about a Black woman, this shows the importance
of teaching our Black youth these &kihs early as possible in their formal and informal
education.

Yolanda SealeyRruiz (20®) also encouragkteaching and learning multiple forms of
discourse for the purpose of ceslwitching. She mde the case that for Black studeritss
crucial to firg recognize, acknowledge, and validate our metbegue, which is often African
American Vernacular English (AAVE). Again, this is an initial step in the process of gradually
acquiring an additional form of discourse, which in this case was StandardcAmEnglish
(SAE), since her students were required to write their final research paper in SAE.

Though not widely recognized or accepted as such, AAVE, also referred to as Ebonics, is
an authentic language based on linguistic evidence of having a confsisteal structure. It is
fitting that SealeyRuiz (20®) calledAAVE t he Al anguage of African

r e al p.46)yecaube it indeed informs our sense of creativity. This is quite significant in that
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African-descended people creattarf or | i f eds sake moreso than t
pleasure. For this reason, our artistic creativity comes from deep within and is often used as a
method of healing. Therefore, allowing Black youth to speak the language which they think is
importantas it speaks to both our heads and our h@atsombination | believe is a prerequisite

to speak to our soyla/hich is the key to our healing process.

In order to build and enact resilience through resistance to the negative stimulants in
media and theisocial environments, Black youth can be taught to employ critical media literacy
skills (Morrell et al., 2013) to help ensure they receive that information in @etwimental way.
For example, when Black youth encounter negative images of other Blattkigonedia, if
they are experienci ngncintérstagaaohRaCial ldenttydosadoptihh® 7 1)
a Social Dominance Orientation (SDO) (Boykinal.,under review), they are likely to accept
the images as valid without question and intereahose negative images as their paften
resulting in dislike of themselves and Black people in general. However, with critical media
literacy skills they will know how to question the images and understand the perspective of the
producers as meregn opinion or ignorance without internalizing the negativity. In this way,
their exposure is reduced to just another opportunity to inform themselves of their environment,
so they are even more prepared to navigate within, through, and around the provedrbia
known as white supremacy. Educators can provide an arsenal of enamtgives to the past,
while teaching Black youth to produce their own, thus becoming the canon of their own
narratives of the present and in the future (Boutte et al., 28&@bd, 2016).
AP Seminar and Black Youth

The present study explatéhe Advanced Placement (AP) Seminar as a supportive

contextfor enacting critical African Diasporaiteracy(ADLIt) and the principles of Afrocentric
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pedagogy for the purpose @éveloping a positive African identity among youth of African
descentYouth of African descent in thenited Statesvho are taught in emotionally,

academically, and culturally supportive environments using alternative curricula designed with
them in mindare exceling, but partnerships are needed for sustainability (Asante, 1991; Baldwin,
1963; Cross, 1971; King, 2014). The village in which a child is raised is a significant source of
influence thus the village needs to support the development of ournBftaathpositively. Even

within our still very oppressive society, we are able to utilize a wide variety of creative strategies
and techniques rooted in awareness of our-agting Africanisms, resistance and resilience,
uplifted by our spiritual conneaons, maintained by innovation, and inspired by hope for and

faith in our youth.

Unfortunately, there has been a lack of accessibility to AP courses for Black students
(Klopfenstein, 2004a, 2004b; Kyburg et al., 2007; Lam, 2021; Rodriguez & McGuire, 2019;
Whiting & Ford, 2009; Wolf, 2021) and even less about the AP Capstone program. As discussed
earlier, a lack of positive identity can be a barrier to even pursuing courses believed to be too
rigorous or having a teacher with a style of teaching that daedigowithBl ack st udent s¢
learning styles or is not culturally relevant (Jeffries & Silvernail, 2017). For most traditional AP
courses, teachers tend to be more concerned w
than transferable skill devaggment (Graefe & Richotte, 2019; Kolluri, 2018).

As more AP courses become available to Black students (Sparks, 2015), research
supports the idea that they should seek to be taught by a knowledgeable-éd¢ntared or at
least culturally responsive teamtto maximize the benefit of the AP Capstone program (Kyburg
et al., 2007; Wolf, 2021). Kyburg et al. (2007) and Wolf (2021) found that due to #s non

traditional structure, the AP Capstone program has the potential to encourage teachers to focus
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onandai | or the | essons t o medkita st furtdee ashesf@undneeds .
that teachersd use of culreflexivity allbwed themsogrom si ve p
alongside their students with more efficacy to facilitate discusstomst @omplex topics such as
racism, oppressiomnd so onHe further explaiadt hat fimany AP Capstone t
emphasize grades and points in favor of deeper learning, feedback to help students succeed on
authentic performance tasks, and studentovimnerp over skill devel opment
course structure could also support the developmenbaftAas teachers have the flexibility to
utilize pedagogy more relevant for Black students. Without the intention of implementing the
course in an Africartentered way, Black students could experieti@gAP Seminar in a way
that perpetuates racist trends in our society (Wolf, 2021).

In addition, Jagesic et al. (2020) found that one added benefit to studentshaldiry
Seminar is that students tend to hligher scores on other AP exams and significantly higher
grades during their first year in collegeéth greater rates of retention than students who did not
takethe AP Seminar. | suspect that with the combination of a teacher implementing culturally
respnsive pedagogy within the space of an AP Seminar course for Black students, this could
increase Black studentsd academic success whi
identity development.
Conclusion

From this review of the literature thatammedmy research, | have learned that to focus
on a Black racial identity without a stronger focus on an African ethnic identity is like only
treating the painful symptoms without identifying and addressing the root cause of the pain itself.
The body sigals to us when something is wrong. It is not always a physiological issue but often

a disturbance of onedés soul or spirit that ma
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youth to establish a core African identity as it connects Africotzafly and empowers African
descendants to pursue all other endeavors in life in alignment with our core values, beliefs, and
culture. Oneb6s core is not as vulnerable to
worldwide. For this reason, Isdinguish between race and ethnicity, especially since there are
Africans today who are pfBlack but antiAfrican.

With this problem clearly identified, Black education in research and practice must
highlight what is and what is not workipigoth withinand outside of classrooms across the
diaspora (Johnson, 2021; Manning, 2021; Nakhid & Farrugia, 2021; Tabi, 2021; Wallace et al.,
2021). As educational practitioners and researchers, we must fill our toolboxes with an arsenal of
strategies to empower outdgk youth to become powerful Black adults who empower others to
build a better life for themselves and ultimately the world at large. We can then replicate and/or
build on these methods as far and as wide as we can to develop and grow as a field of study
broad in scope geographically, culturally, academically, and more with those who share our
goals. There is no single solution or single type of person, but rather a network of collectives
who can all strive toward the same major goal while drawing onramas&ral wisdom.

| imagine a network of institutions across the spectrumiPieDoctoral) offering
opportunities to become grounded in Afrieagntered philosophy, pedagogy, and all other areas
of study. | look forward to developing institutions thapegach education holistically and in
respect of all things living and nonliving. Sankofa is neddedss to embrace the future with the
wisdom and truth we were meant to have prior to it being hidden (Boutte et al., 2019). No longer
should we need to aglermission to address our concerns and implement the changes we know
we need in order to do what is best for us and those around us. Liberating ourselves as African

descendants must include liberation for those who bring us harm, unless they refusedatrece
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as such (Freire2018. We must bring our own seats to the current tables until we are in pssition
to create our own tablekat arereadily equipped with more than enough seats for those who are
for us.

In order to empower our Black youth, we miiist reach their hearts, then teach their
heads, before we can heal their souls. It is the order of this approach that makes it possible to
positively redefine and fenage Black youth as human citizens. The combination of their heart
and head will allowus to reach their souls, thereby influencing them for the purpose of long
lasting empowerment. Our methods must reflect the best understanding that we have of how
culture, identityand learning are interdependent (Jackson & Boutte, 2009). So, we must use
learning strategies that teach about culture and foster positive identity development, which in
turn will enhance studentsd | earning as they
critical literacy skills to deepen their understanding, dmals connections to their culture and
further inform their core identity.

The APSeminar with A Content as it was implemented during the course of this study
consisted of most of the elements included in what La#sktings (1995) would remind us is
just good teaching, but also Africacentered pedagogical excellence. Hopefully, this will
become the standard for all implementations of this particular course.

So how will this study contribute to the interdisciplinary field of education? This study is
concerned with the effectiveness of the AP Seminar implemented by Abtecdered educators
to offer the space and opportunity for Afriedascended students torleand utilize African
diaspora literacy and critical research skills for the purpose (re)claiming a positive perception
and connection to their African identity. The strategies used in implementing this unique and

new version othe AP Seminar are a testeent to our ancestors who effectively educated Black
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children prior toBrown v. Boarda s we |l | as many of todayds Bl ack
against the grain even within Eurocentric schools. What happensonbdnaws from their

collective wealth bwisdom to implement a comprehensive curriculum aligned with African

centered pedagogy? In what ways and to what extent does African American ahAbtzean
student s6 engage me n tD Contentibflneace thélr peceptionsiod Africayi t h A

the Africandiaspora, and themselves as African descendants? Keep reading to find out.

45



Chapter 3: Research Design and Method

Kakali Bhattacharya (2017) explaidt hat fit heor et i c al i nfl uence
conceptualizes case st udy ewon theoeetical influendep . 109) .
including African Diaspora LiteracfADLIt) (Johnson et al., 2019) and the Sankofan approach
(Dei, 2000) to combine thmethodological approaches of critical ethnography and case study. |
closely examined how a single cohort of five Black youth engaged in meaning making with the
goal of revealing, releasingnd reshaping their values, beliegiad assumptions throughobtt
data collection and conducting a constant comparative analysis process for a p2siedref
This has allowed me to conductdepth inquiries as | seek to discover, describe, understand
and explain the relationship between the AP SeminarAiitfContendb s i mpl ement at i on
African-descended students and their perception of Africa, the Afdiespora, and themselves
as African descendants (Hamel et al., 1993). The study is critical in that the content and context
of the coursaveredesigned to mpower the participants with agency as a marginalized group by
disrupting the status quo and addressing the absed® obntentin their formal educational
experiences (Creswel/l & Pot h, 2016). Addition
overt i me, which i mplies that so does the unders
(Bhattacharya, 2017, p. 110). The timeframe of 2.5 years allows the participants, as a culture
sharing cohort of developing Africasdescended youth, time to undarsd the possible changes
in their perceptions, thus providing opportunity ford@pth inquiry to identify possible shared
and learned patterns of beliefs. Therefore, a single critical ethnographic case study is fitting to

address the following researchegtion:
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In what ways and to what extent does engagement iARHgeminar with African
Diaspora Content influence five Africahe s cended hi gh school stud
(1) Africa, (2) the African diasporand (3) themselves as African descendants?
Research Design
This qualitative study utiliziécritical ethnographic case study methodology
(Bhattacharya, 2017; Creswell & Poth, 2016; Stake, 1995). Critical ethnography and case study
can each be both a methodology and a form of data representatiora¢Bagta, 2017). This
interdisciplinary study beckons a variety of methodological approaches. Albiaapora
Literacy (ADLIt) is an ideological model of social practitteus the act of conducting a critical
ethnographic case study is itself an act Bi#t (Street, 1985, 2003 heanthropological nature
of ethnographyas the study of cultuneascritical to the purpose of this studyith intent to both
deeply understand and cultivate the Afriggantered cultural context of the course and the
participants (Goodenough, 1973, as cited in Bhattacharya, 2017). Case studies have many
definitions, but they genet«deelpltyh A amuwery of  Blhsa
2017, p. 109). Therefore, the combination of critical ethnography and a sitegleretive case
study allowed me to explore a single unique experience within the bounds of a-shiétire
group of five Africandescended students participating in the AP Seminar witiCAntentover
a period of2 academic yearéncluding the one sumer between them. | sought to examine and
gain a new irdepth understanding of the processes of this course and its potential to influence
the transformation of studentsod6 perceptions o
African descendants evtime within the context of this strategically unique implementation

informed by the framework of ADLIt (Bloomberg & Volpe, 2008).
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This approach aligns with ADLIt which, as an Africeentered framework, privileges
the voice, agency, personal experienegsl popular culture (see Morrell, 2002) of the
historically and contemporarily marginalized participants as African descendants in order to
reclaim our stories and draw on the collective strength of the African diaspora beyond monolithic
notions of Blackess. This allows us to develop a collective knowledge of our identity as human
beings Johnson et al., 2019YestOlatunji, 20®). As a liberating process, ADLIit also calls for
transsubjectivity to maximize trustworthiness as | anatlfiee complex expgences by
becoming fApart of the col d6(WestOlaturgi, 2@®sp &3t)itoe n c e
construct one collective collage of understanding. As the researchessulgastivity (Coxon,

2020) suppoddmy personal commitment, contact, and responsibility to be reflexive, reciprocal,
and transformative for the collective culttslearing group as part of the African diaspora. Still,
my ontology of uBuntu is unwavering.

Through this methodological approatlepllected a broad variety of sources of data in a
variety of ways thatacilitatedan analysis of the ways in which a small group of students within
one local area experienced one course and the extent to which this influenced their perceptions.
Thoughnot intended for generalizability, insights learned from this staehserve as an
illustration of the potential of this new, unique course and inform future development and
implementations of this course with similar demographics and suggestions lier fietearch
(LadsonBillings, 1992a; Merriam, 1998; Paris, 2012). Although the bounds of this case are
small, it is possible to utilize the observations of literary events to conceptualize literary practices
through ethnographic methods (Jordan, 198%e$t2003). Brian Street (2003) suggdshat
ideological literary models like ADLit are ideal frameworks and conceptual tools to characterize

the relationship between local and distant or global interests, which aligns with the intent of
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ADLIt to contribute to the collective strength of the global African diaspora and support each
local group within it.

This single ethnographic case study was conducted over a pe@dslyefrs from
September 2017 to December 2019. In the Fall of 2017, since allpanteihad to voluntarily
enroll in the course already in progress, | recruited them during a class session of the AP Seminar
with African DiasporgAD) Content by first introducing myself and verbally announcing and
explaining the opportunity to particiggtwhich led to a conversation consisting of questions and
answers. Data grecollected via making erand offcampus observations with field notes and
photographs, collecting samples of studemtated artifacts, conducting individual interviews,
facilitating focus group sessions, administering an-e@fdourse survey, and utilizing a research
journal. lengagedn constant comparative analysis across all data sources with a Sankofan
approach to allow both participants and me to learn from our collecjperiences as we
cultivated cultural connections, global competence, and critical consciousness across space and
time beyond colonial boundaries (Jorgensen, 2001; Massaquoi, 2004). The chapter continues
with a detailed description of my research desigrexqtanation of my researcher positionality,
possible limitations of this study, and an overview of how | (re)predéim¢ data and discusd
the findings in the following chapters.

Research Setting

The research site is Malcolm X College Preparatory Schaecondary-42 college
preparatory school located in Brooklyn, New Yonkth a predominantly Africarhmerican and
Afro Caribbean population of administrators, faculty, staff, students, and community. The site

was specifically chosen from a list ofh®ols certified by the College Board to offer the AP
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SeminarwithD Contentbased on its ethnic demographics, [
universities, and its commitment to excellence as evident within the culture of the school

(Brandwein, 1981; Bockley & Lomotey, 2020; WoodsoB018. The school offers many course

options for students and ensures that each takes at least one AP courseh@gnatiuation

state exam in each of the four core academic disciplines: English language arts, neghemat
scienceand social sciences. Students must also sit for the College Board examination of each

AP course they take. The school was awarded by the College Board for high levels of

achievement on AP exams and maintains overall standards beyond siatreqts. Topics

about Africa, African Americans, and other groups of African descent are embedded through the
scope and sequence fraBnades 612, which represents the entire school.

Admini stratorsd and teacher sod keyfactwsnng suppo
selecting the school site (Brandwein, 1981; Pugh, 2017). The school is led by &vaAlisean
mal e principal who Iis committed to providing
was very excited and supportive of the course laas increased participation over the 2Zast
years. The teacher of the course, who is also the Assistant Principal of Social Stasiges,
female African descendant who eagerly volunteered to teach the course and has a personal
interest in African diaspra studies.

Off-campus activities took place at various locatjdrath locally and out of state. Most
activities took place within New York City, including visits to local cultural museums, historical
archives, restaurants, prestigious universities vamidus theaters for artistic performances. We
occasionally traveled out of state to a historically Black universitg, fdderal buildings,

archive collections, national museuyraad monuments.
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Participant Selection

At the beginning of thisnultiyear study, all participants wereth@rade African
descenddstudents enrolled in theFASeminar with A Content Due to attrition, out of the
initial eight Africandescended students (2 boys, 6 girls) who voluntarily enrolled in the course
duringYear 1 five students were willing and able to mostly or fully participate in the study over
the course o2 academic years. This included retaking thgear seminar, several eiampus
and outof-state field trips, a summer program, interviews, focuspggpand an endf-course
survey. Therefore, this group of students represents a homogeneous convenience sample. All five
participants were female high school students wheideiftified as Black and African
descendants. In alignment with my conceptuahfrevork, research questions, and research
design, this group of five Black teenage students sheacellture as they each have Afro
Caribbean heritage, live within the same community, and have attended the same school for at
leastl year prior to the studyAs Black youth, they also represent a marginalized group in need
of advocacy. The fact that all of the participawtse Black girls is only due to attrition, though
this demographic does deserve and did receive special attention toward their pasgexgar n
utilizing the ADLit framework in the implementation of the course, which honors our various
ways of knowing and being (Evaiginters, 2005; Muhammad & Haddix, 2016). Ttas
discussed in Chapter 9.
Researcher Positionality
Researcher Role

As theresearcher, | played multiple roles in this study. | was an observer, interviewer,
artifact collector, and instructional assistant. My level of involvement and interaction with the

students varigbased on my natural inclination to respond to the actiritiie moment and the
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student sd need f or mywasespessadtbyastudeats, thewvdaeherhoeat t h e
my discretion during observations when | noticed an opportunity for my input to enhance
studentsdé | earni ng, confribueegtpthemajignment ofthédAcdvitgnt i np u t
with the original AP Seminar and the utilization oDRAit methods and development for each
student. Examples are explained in Chapter 9.
Over time as my rapport with the students strengthened, my role tigtiea also
intentionally expanded into a mentor, a confidant, a cheerleader, a coach, a role model, a tutor,
an editor, an@dnoverall supporterusing all within my capacity to support the cultivation of their
human potential. Having a close relatiomsWith the students afforded me access to all of the
data | planned to collect, which included daily notes on their personal thoughts and feelings
about what they experienced and learned. The interviews, observational data, and artifacts
allowed metodoame nt each studentds initi-aéntfipdker cepti ol
changes in their perceptions of Africa and the ways in which their engagement with the A
Seminar with A Contentinfluenced those possible changes over the duration of the study.
During Year 1, | attended class sessibne 3times per week. | invited two other
advanced doctoral studeat®nemiddle-aged AfroCaribbean man from Europe and one Afro
Latina from the Cabbean in her lat205 who volunteeredwo to fourtimes per month to
support the teacher and students during class activities by contributing their thoughts to
discussions and guiding students to further develop their research and writing skills enedher
to College Board protocols. Duringear 2 | attended class sessions less frequently as | adjusted
my Vvisits to coincide with participantsd comp
enrollment in both high school and college courses.Mlessd uced parti ci pantsod

course td to 5days per week. For this reason, | often metcafihpus with participants between
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their classes, after school, and on weekends when our schedules aligned. | also stayed in contact
with participants bth individually and collectively via text messages, phone calls, live video
chats, and emails. In addition, one Afriedre s cended f emal e master s st
Zealand in her mi@0svolunteered to fulfill the same graduate student role twice per week
consistently for the full duration of the academic year.

| fulfilled several rols for the course as partofthé r i can Di aspora Conso
ThreeWay Professional Partnership Model. As the Graduate Assistant, ermar &xecutive
Director, of the internaonal nonprofit organization| contributed to the ongoing development
of the course by supporting the affiliated AP Seminar teachers, curating additional multimedia
resources and a series of experiential learning opportunities for the students beta€elemin
interests and needs related to the African Diaspora theme and critical skill development. This
enrichment included field trips to local and -@iistate artistic and historical cultural and
academic events like live theatrical and musical perfooesfilms, galas, art exhibitions,
lectures, panel discussions, research conferences, museums, tours of government facilities, ethnic
restaurants, festivals, markets, libraries, and summer youth institutes. The Graduate Assistant
role also consisted of pporting the teacher and students during class activities by contributing
my thoughts to discussions and guiding students to further develop their research and writing
skills in adherence to the College Board protocols. Throughout the duration of the stigdy
served as a mentor for the research participants, which included personal conversations about
various academic and |life matters based on pa
Researcher Identity

uMuntu nguMuntu nga&ntu.In other words, Buntu, or | am, because we are. By we, |

mean humans and all of the myriad components of the natural world in which we live, which is
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key to my ecotistical worldview (Lupinacci, 2017). While | am not anthropocentric, as an
African descendant, my ontology indeed Africarcentered, which includes an inherent utmost
respect for mother nature and the +ioerarchical role of humanity as a whole. | understand my
position in this world to be along the circumference of Weh the divine at the center with
whom | can communicate via my spirit and those of my ancestors. | have learned and still learn
best through Africartentered practices like storytelling, watching and practicing the actions of
my elders, asking critical questions, and using creativity agehinity to solve redife problems
for the purpose of communal wdleing. Why and how have always been my favorite questions.
As my mother would say, Al have been over
constantly developed and grown as a sahalgperson who pursues intellectual activity and
seeks knowledge for the purpose of establishing expertise in an area of study. The area | have
studied most is myself holistically. | have sought to better understand myself through my
multiple understandjms of t he worl d at | arge. I first |
eyes. From her, | learned that | am loved, a precious being who is to be respected as a child of
God. Nothing less shall be tolerated. She taught me that my body is my templajana€ro
violate my temple in any way is to be worthy of consequences to the extent that ensures the
violation will never be repeated. | am to operate with full integrity in all that | do and to always
trust my spirit. These teachings can be traced djrédutough at least four generations deep into
my matriarchal lineage of women with centdoyg lifespanswho were very familiar with
machetes, bradawuckles, saweodff shotguns, midwifery, and Gullah Geechee language and
culture including the wisdomfohow to cultivate seeds and hunt animals to produce nourishing
food for a full family. | draw on the ancestral wisdom of spiritual women healersashnobile

midwives traveled long distances by foot and stayed close to the Missigsygpifor the
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purpose of being able to hide underwater long enough to avoid the dangers of coming into
contact with white supremacists. | stand on the ancestral shoulders of multitalented
entrepreneurs, educators, administrators, artists, and more.

While | am still learniig about my Creek Native American, Haitian, and direct African
heritage, | proudly identify my cultural heritage as African, my socially constructed race as
Black, and my nationality as.B. American. | was raised and educated in the midtiss,
predominantly Black and Brown community of South Phoenix, which is situated in the southern
half of Arizona in the southwest region of the United States.

| have always taken my education seriousig ®oved learning for the sake of
knowledge, especially through interdisciplinary and cultural approaches. From my primary to
tertiary education, | have been blessed with an excellent set of diverse teachers and mentors,
most of whom | can still list by mae. | have constantly participated in various extracurricular
activities and still spend every summer engaged in experiential learning. My lifelong curiosity
about the world led me to graduate as an International Baccala{iBdadeudent and become an
international teacher.

Throughout my life, | have experienced and actively fought against racial and educational
injustices. As a child, | recall being very critical of the education policies and practices of some
of my elementary teachers, schools, distriend state. At age 8, | organized my first group
resistance effort against the unfair discipline practices of my-ginade teacher. As a teenager, |
was helping to establish my high school 6s Afr
theimpeabh ment of Ar i,voseaatist aggnias neadenAdzona the last state to
finally agree to establish the Rev. Dr. Mart:i

Throughout my tertiary education, | have experienced several accounts of@thidesauma
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that gradually led to my development of impostor syndrome during my doctoral journey. | have
been actively healing from these adverse experiences with the support of my-beatsrgd
village of prayer warriors, spiritual guides, licensedrtgelors, and Africacentered mentors
and colleagues.

| intentionally came to this study with over 20 years of diverse personal and professional
international experiences as a-itag learner and an educator of students at every grade level
from primay to tertiary and adult rentry in a wide variety of settings from rural to urban, small
to large, single sex to eeducational, public to private, local to international, and predominantly
white to all Black spaces. Also as an avid traveler, part ofunggse has been to reclaim all of
my cultural heritage in efforts to further develop my own ethnic identity with an open mind, so
that | can help others develop their own too (Johnson et al., 2019). Thisvgtsd\strategic part
of my mission to develofhe blueprint for my international dream school to heal and empower
children through education, especially African children globally.

As a learner determined to align myself with Afrieeantered principles, | sometimes
find myself utilizing my doubleonsiousness (DBois, 1903/1989), experimenting with
hybridity (Bhabha, 2012), and constantly seeking to divorce myself from much of the colonial
ideology and knowledge on which | was raised and educated, while discovering some of its
misunderstood originsithin my proud African and Native American roots. For this reason, as
an educator oafacilitator of the acquisition of knowledge, | tend to operate within an in
between space or liminality (Turner, 1964), which allows me to create a safepopisd
envronment in which to

expose students to multiple worldviews, to identify creative ways of knowing and

relating with their work and each other, and to develop a sense of interrelatedness of

being that comes from understanding and holding contradictiorssotsnand similar
perspectives in the same spg@hattacharya, 2018, p. 277)
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As a researcher or producer of knowledge, | have found myself struggling within the
space Gloria Anzaldla (2002) refetitoasi nepant |l a. . .t he site of tral
different perspectives come into conflict and where you question the basic ideas, tenets, and
identities inherited from your f amp5b48549).your e
She would refer to me as a nepantlera. My extrinsic work ilextien of my intrinsic work,
thus directly tied to my identity. As demonstrated in the introduction of this study and the ways
in which | fulfilled my role as a graduate volunteer for the course, | utilize Afiiesmered
frameworks and connect my prizets to model those of my African ancestors, especially the
Black women educators who were bridge leaders (Douglass Horsford, 2012). My preference to
work collaboratively is reflected in my practice ofconstructing the representation of findings
for this study with the participants. Finally, my AfricBriasporaliteracies are intentionally
political and critical because | am on a mission to decolonize and thus liberate myself and
anyone else willing to recognize and do the necessary work with cultumdltiifWallace,
2005).
Consequently, as a healing strategy, | am inclined to fully embrace and necessarily
employ Africarcenteredness or Afrocentricity and stand in opposition to any and all paradigms
like Eurocentrism and coloniality that was createthtove on and thus intentionally perpetuate
my oppression. Still strive to operate in alignment with the ontology that informs my purpose
in life and understanding of humanity, uBuntu. Therefore, | recognize that any form of
centeredness conflicts withe ecotistical idea that humans are not the center of the circle of life,
but rather a part of the circlebés circumferen
center with all else being suppl egoesagaiasttye t o o

traditional African definition of humanity and what it means to be human. However, in
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recognition of the complex, interdisciplinary dialectic nature of this stushj| Employed
African-centeredness.

| also hold an endarkened feminisidgpostoppositional onteepistemology. My
understanding of reality is dravam

the historical roots of Black feminist thought, embodying a distinguishable difference in

cultural standpoint, located in the intersection overlap of the culturally constructed

socializations of race, gender, and other identities, and the historical and contemporary

contexts of oppressions and resistance for African American women. (Dillard, 2000,

p. 662)
| seek Ato create knowledge that extends beyo
p. 281). Yet, due to the perpetual violence of white dominance, colonialism, capitaicsthhe
various forms of oppression plaguing people of African desogntheoretical frameworlwas
focused on ALit (Johnson et al., 2019). Therefore, my positionaditikely to draw my
attention to events and matters relevant to t
Afrocentric elements of the curriculum, neoso than others that do not fit the Afrocentric
paradigm. Thus, | am aware of the need for and prepared to engage in constant and consistent
self-reflexivity, no matter how uncomfortable this process may be (Pillow, 2003).

My unapologetic use of firgterson throughout this dissertation to my intertwined and
various uses of terms to refer to people of African descent are examples of my employment of
ADLIt. I own my knowledge as | make every effort possible to reclaim my own stories. The
various groups ofgople who represent the diaspora use various terms to identify themselves
along with the terms forced or applied to us by the white people in pthwsrl use the most

appropriate term, but also honor the choices of the multiple African diasporic coltEdively

represented in this study.

58



Although | shard gender, racialand cultural heritage identity with the research
participants, this familiarityvascoupled with my identity as a wellaveled person who has
firsthand experience with people fraround the world, especially within the African diaspora.
This experience gives me a much broader perspective than the shatkmtkich | must
consider in efforts to prevent seen, unseenl potentially unforeseen dangers (Knupfer, 1996;
Milner, 2007).Having been educated in a Eurocentric system, | am sensitive to and mindful of
the possibility of perpetuating positivist, individualistic ideology. Thus, | actively study and
utilize African-centered practices in my daily life.

Today, as the Senior Exdwue Director of the Arican Diaspora ConsortiufADC) and
an interdisciplinary doctoral candidate focused on African Diaspora studie$vatlamague
institution, | am passionate about educating people of all ethnicities about the Afaspara.

As | usal my voice to seek liberation for people of African descent through my research, |
inadvertently gve the students an opportunity to also beed&mowledge producers (Villenas,

1996) and take responsibility for positively contributing to the upliftment of African people
globally through liberatory educational practices with a sense of urgency (Johnson et al., 2019).
Research Procedures

Students eperienced two rounds of the AP Seminar with 8ontent Both rounds of
the course were based on the same general syllabus produced by the College Board and ADC
and facilitated by the same Aff@aribbean woman teacher. Eachrbhute class session took
place daily from Monday to Friday.

One difference between the two roungssthat during the first roundhe teacher had
not yet completed the official College Board and ADC teacher training sesiogshe

students did not take the official College Boardtof-course assessments. Although |
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consistently drew on the same sample population ¥ear 1, classroom dynamics were
distinctly different fromYear 1 to Year 2lue to several changes in the location of the classroom
within the sacsiificantidcsease ia dgssusge from 8 to 25 studentsoader
range in diversity of student saddaaliffeeestsetahat ur i t
graduate students to support during regular class sessions.
Research Protocols

This researcinvolved minimal risk for participants, since most of the student activities
werepart of the regular assignments required by the course. The discussions and interviews may
havebecome an emotional process, but if emotional respansestriggered, studes hal the
option to stop at any time, and the school authorities and pavergsotified (teacher,
principal, and school counselor). Exposure of any information to the pudniat the sole
discretion of the participants and their parents.

If a particpant was in distress tecameemotional, | addressed it immediately. In the
case of tolerable sadness (itears), | asked the participant if they wanted to take a break, stop
or continue. If participants chose to, that momeasused for further inguy as the topic of the
study was indeed a sensitive topic. The school also had a counselor accessible to students if
needed, and parenigerecontacted directly by the school or the researcher, as | had built a
relationship with each of their parents/giians as well.
Data Sources
Participant and NonParticipant Observations

During class sessions, participants were expected to follow the instructions of the teacher
andthe expectations of the school behavior policies as usual. All participants had been observed

more than 80 times as a group throughout the study. Class sdesioptace for at least
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45 minutes on campus, whigkere conductech various classrooms designated by the
administration. The most frequently used room was the school library. Class sessions yielded
opportunities to documedrdctinsttuctieheindividualandgroum g t he
work, class discussions, and student presentations. | avoided attending the class on days when
students were taking exams during the classc@ifipus excursions included local and-ofit
state field trips. Durindield trips, we often had discussions about what they were experiencing
in the moment and thereafter. As a participant observant, | documented my observations with
thick, rich descriptive field notes and sedfflexive journaling. When needed, | jottedndonotes
to capture seemingly random or unplanned moments. | also have digital records and manually
documented notes of contact with participants outside of, da#is individually and
collectively, via text messages, phone calls, live video chats, aadsmwhich allowed for open
and frequent communication as often as needed.
Interviews

The frequency, typeand durations of interviewserestrategically determined by my
discretion of what felt naturdbased on my instincts, ongoing observatj@amsl field notes as
well as studentsd expressed desires for more
Therefore, as advised by Bhattacharya (2017), | used a combination of natural conveasdtions
informal operended, irdepth operended, and formal sefstructured interviews throughout the
study. This allowed me to be comfortable as I played my role as both researcher and role model
with authenticity, thereby encouraging my par
comf ortabl e 1387A. Alpfaurstypes bflinterviews were conducted at several points
throughout the duration of the studgdwerggui ded by the studyds reseas

with the most formal structures and gradually introduced less formal types as my relationship
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with the participants strengthened to the point that they felt comfortaagking me questions
too. At that point, Ichose to use the most fitting type for each event.

Before recording, students were made aware tllaeyf werenot willing to be recated
then they would not participate in the interview portion of the study. They had the option to
continue working on class assignments or rese
audiorecorded and their responses will be tied to thearsen pseudonyms during transcription.
| explained the definition and rationale for pseudonyms, which ussdduring the audio
recordings and throughout my notes. Each student createsvn pseudonym. No participants
were recorded without expressegtlval consent prior to and at the beginning of each audio
recording of the focus groups. Students were also told that they could stop participating at any
point or decline to answer any questions asked. | explained to the participants that they were
expeced to respect the voices of all participants so that everyone could be heard and
communicate their ideas fully without interruption. | often addressed each participant to
acknowledge them in turn to speak, and sometimes | asked a question and leftat apgone
to respond when they felt a desire to do so.

At the end of the first round of the course, | condudtédur semistructured individual
phone interviews, which | manually transcribed and noted (Fontana & Frey, 2005). Calls were
scheduled at a nwially agreeelipon time for each participant and myself. Participants were
instructed to ensure that they were in a place and position with some privacy and to have their
journals with them as a possible reference and in case they wanted to take thetesyvn

Naturally occurring conversations through faodace interactions, phone calls, and text
messages were also documented to capture the development of my relationship with each

participant as a mentor. Conversation topics were both personal amdnacathtters.
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Focus Groups

According to Fontana and Frey (2005), grou
a qualitative datgathering technique that relies on the systematic questioning of several
individuals simultaneously in a formal orinforma s et t i ngo ( p. 126) . Dur i
year, the purpose of the initial focus group was exploratory and phenomenological to gain insight
intostudentsdé initial perceptions of Africa, the
descendants,ase | as studentsd research interests to
and eventual assessments. Since the class size was small and the setting was intimate, questions
for the focus groups were gleaned from the class discussions, which ofjeredanore
guestions and revealed the need for moreamene interviews to allow more-depth
discussions. For this purpose and based on the duration of the regularly scheduled class, |
conducted a 4minute semistructured, audivecorded, facéo-face focus group in a semi
formal setting with the students. We met in the school library in a quiet;erate room with
a transparent glass window aadunlocked yet closed door to allow the teacher access at any
point.

Before recording, students werade aware that they werenot willing to be recorded
then they would not participate in thezus grouplinstead, ltey had the option to continue
working on class assignment s foas grouprikbe audie h . I e
recordedand their responses will be tied to their chosen pseudonyms during transaription.
Again, | explained the definition and rationale for pseudonyms, which ineogporated intahe
audio recordings and throughout my notes. Each studem ap wittherown pseudonym. No
participants were recorded without expressed verbal consent prior to and at the beginning of each

focus groupudiorecording. Students were also told that they could stop participating at any
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point or decline to answer any questionsealsRgain, paticipants were expected to respect the
voices ofeveryone in the group so theguld be heard and communicate their ideas fully
without interruption. | ofteracknowledgedach participards they spoke, arabmetimes |
asked a openrendedquestionfor anyone to respond when they felt a desire to do so.

Based on a combination of interviewing models (Glesne, 28@i@man, 2013Spradley,
1979), formal questions were developed prior to the intes/ewvd focus grouds help me stay
on my inten@d goal, but was flexible toencourage students to broaden their comfort zone and
feel free to disclose their thoughts as fully as possible. As each question was posed to the group,
the order in which students spoke varialflowing eactstudent to speakhen they were ready
to share their thoughteerbally anduninterruptedwith few exceptions. Elements of conversation
were evident in that other students felt comfortable interjecting to naturally signify or help fellow
students think through their resmes, and my role as facilitator or moderator was minimized.
This allowed me to take some notes in the moment and add to my formal list of questions for
future discussions.

| also facilitated photelicited conversations (Bhattacharya, 2017) by havingggaeihts
engage in another focus group setting to review photos of their experiences @ypedne |
shared the photos as a slide show and instructed participants to let me know when to pause it
whenever a photo conjured up memories of a moment wiegrdhrned a valuable lesson they
could share aloud with the group and/or write about in their journals. This was more effective to
ensure they did utilize the journals as opposed to just asking them to cotinglgternalsalong
with their homework assignents. This was especially important when the participants began
taking college courses as part of the dual program with Malcolm X College since their

homework load doubled and reduced their free time even more. This was important so that
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journaling or ag other activities did not feel like extra homework or cause any reluctance,
hesitation, or resentment for the energy their participation would take. With this consideration, |
also made sure that most, if not all our activities included food that thegrsonallyliked.
Therefore, | often asked tiparticipantsvhat they wanted to eat prior to any sessions or had
them choose what they wanted to eat during the activity.
Student Artifacts

Participants were asked to use their personal joumtalsh | provided ® document
random thoughts, ideasr feelings about the experiences theg feated to this course. This
included class activities, field trips, personal time at home with faonilgends or anytime
they felt the desire to do so.

Student projects were facilitated in various ways and collected and documented in
various formsThe teacher determineditten assignmentgased upon the AP Seminar witfDA
Contentcurriculum, then coid and storethemas hard copies and/or electronic files. Written
assignments provided insighit nt o st udentsd perceptions since
topics they chose and often discuss the significance of their chosen topics. Studentymrmals
provided for each student, which they were encouraged to use during and at the end of every
class session, field trip, or whenever they felt the desire to express their thoughtoalsmit
relateditems,whether it be a personal narrative, ideas for research, feelings about a particular
topic, or random thoughts or questions. Visually creative projects like pamphlets, photography,
and vision boards in the form of photo collages vetratand stored digité). | was privy to
studentsdé6 multimedi a r es e aecaded gsregusee hytthet i on s ,
Coll ege Board for their of fassessmehts amdpeevisnsiment s

also collected hard copies of the visual aidsduduring their presentations, which included
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printouts of their slides and digital photographs of the students during their live presentations at
school and oftampus research conferences. Students atsortime access to the results of

their College Bard assessmeydnd their transcripts from both their high school and college to
allow me to see their academic progress and choice of courses over time.

During the summer of 2018 after Year 1, students participated in the Youth Historians of
Harlem Summelnstitute during which they applied their research skills and content knowledge
to conduct placéased researcihisresulted in the development and implementation of a
wal king tour to teach teachers abgspacds.Thiar | e moé s
representedn example of their academic and cultural competence, whictedligth ADLIt as
a tool for its development.

Finally, as the participants began preparing to apply for college, they each shared their
college essays with me and regted a letter of recommendation from me as their mentor to
their list of potential colleges, which | obliged. This also informed me of what theydstnost
important to share about their high school experiences and their personal growth in preparation
for college.

Student grades were not dependent on their participation in the resairabgh they
were aware that their participation would be observed and generally noted to help curriculum
developers and the teacher improve the course along the way.

End-of-Course Survey

After full completion of the course at the end of Year 2, participants completed an online
endof-course survey to provide a personal reflection and detailed summary of their experience
relative to the research question. Informed byetvents of the study itself, the surwegs

developed gradually and finalized at the end of the second round of the, gotirseput from
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the participants to ensure comprehensive coverage of the content and clarity of the format. It
included openended gestions with some photos of the participants during the activities they
selected to joind help them recall their thoughts and feelings at those times. Participeaitsd
adigital file of photos in chronological order to help recall the many evemistbe pas? years
beginning from the first day | met them in their classroom. Participants were instructed to review
the digital photos at their own convenience to allow more time to reflect as tbwyiwtheir
journals and completithe survey.
Photos

As described in more detail duritigefocus groupswe usedhotosto elicit memories as
thoughts of events that occurred acros2tlgear time span.
Data Analysis

Because this was longitudinal, qualitative study witl great quantityfadata, itwas
wise to compare and analyze sources of data immediately upon collection and consistently
throughout the study in an iterative process between collection and analysis (Bhattacharya, 2017;
Merriam, 1998; Stake, 1995). Therefore, | engaged in constant catmpaanalysis (Charmaz,
2006; Maykut & Morehouse, 2002) across all data sources with a Sankofan approach to allow
the participants and me to learn from our collective experiences as we cultivated cultural
connections, global competence, and critical camsness across space and time beyond
colonial boundaries (Jorgensen, 2001; Massaquoi, 2004). This allowed me some flexibility with
the natural timing, amount, and type of data | collected within the bounded timeframe of the
ethnographic case studys Iwas able to adjust according to the needs of my participants

(Creswell & Poth, 2016).
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With a wealth of data, it is also critical to maintain organization to prevent being
overwhelmed by the large amount of detail (Bhattacharya, 2017). Thus, as advisgdray s
scholars (Bhattacharya, 2017; Bloomberg & Volpe, 2008; Creswell & Poth, 2016), | maintained
both digital and paper forms of each type of dataposely labeled and filed separately in order
of the dates collected. All dataewekept in passworgbrotected computer drives and locked file
cabinets in my personal university office space.

| manually created and used a digital form, then printed a-cayaparison chart to help
me identify patterns within and across the various tybpesta (Bhattacharya, 2017). Based on
the design of my coonstructed endf-course survey and to align with my research question, |
organized my data into several charts. One chart maintained my data inventory focused on the
various course activities arldle various sources of data that prodidgormation about them.
Anot her chart was designed to compare each pa
collected, thus allowing me to compare and look for patterns across the participantssince th
was a single ethnographic case study. As | carefully and critically read all data, | classified the
data into convenient sets, developed opaites and coding families for categories, synthesized
the information, identified patterns to determine theraed,analyzed their meanings along with
my participants.

The thematic coding process involved ogeding (Marshall & Rossman, 2011) in
efforts to possibly generate secedegiel codes (Charmaz, 2006) from the coding families.

Coding families were based any research questions, then the various elements or features of
the ADLIt framework, and as needed to idenpiytentialnew ways that ADLit would inform the
studentsdé6 perceptions. Comparing across codin

connections between student responses and various course activities within the context of the
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whole course experience (Maxwell,1&), as well as occurrences of disjunctions and
contradictions to allow me to maintain a critical viewpalating the neaningmakingprocess
(Lather, 1986).

All final results were validated by the triangulation of data and member checks to
enhance the eoonstruction and meaningakingas a wayo further prevent the crisis of
representation (Riessman, 2008). Although | stroy@ésent a serolistic representation of
this culturesharing group of students, interpreting every single piece of data was unlikely and
nearly impossiblemoreover, certain factors may haméuenced this study that I am still not
aware of as thewere beyond my scope and access to the culture and lives of my participants
(Stake, 1995). Therefore, due to the high level of subjectivity in this study and this particular part
of the process, participant member checks included contributing to my selddtiemnaost
informative data and the meaningaking process. | also reviewed my research journal often for
the sake of selfeflexivity (McCabe & Holmes, 2009; Pillow, 2003) as we engaged in the
meaningmaking process.

During the pilot of this study, lanalz ed my observational field
notes, and the initial interview transcripts by using discourse analysis and comparatively looking
for common terms and ideas expressed across all three sets of data to identified themes (Bogdan
& Biklen, 2007; Creswell & Poth, 2016). Through thematic coding, | identified several key terms
used (African culture, root*, connect*, heritage, solutipasayl several ideas and thoughts
conveyed two main themes expressed: cultural connections between Africériaad A
Americans/AfroCaribbeansand consciousness or awareness with care and concern for the

well-being of African descendants.
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Credibility and Trustworthiness
The trustworthiness of qualitative research is subjective, and | recognize that | came to
this research with my own subjectivities. In order to estaktisbredibility of my research, as
suggested by Lincoln and Guba (1985) and Maxweld820ny research design included a
variety of validation strategies. | sp&years in the research sagito establish prolonged
engagement. | collected multiple sources of rich data via various methods and theoretical lenses.
| gathered feedback from those familiar with the participants, the setting, and my research in
general to ensure an accurate reprdg®n of research participadigices and experiences.
Along with selfreflexivity and constant comparative analysis throughout the full duration of the
study, | conducted member checks and worked directly with participantscteai® the final
repregntation of findings. This was done to hphgvent the crisis of representation (Marshall &
Ros s man, 2011) and ensure student s@ghothoi ces we
individually and collectively.
Since this study sought to change studentsp er cepti ons about sensi:
also sought to achieve catalytic validity (Lather, 1986) in consideration of the potential
transformation that participants may experience and its impact on their intellectual and identity
development, consciousnessid connections to the content of the course itself. The goals of the
course included transformation of studentsd u
recognition of the transformative nature of ardepth longitudinal inquiry into the lived
experiences of Black youth in an AP Seminar in the context of the African diaspora aligned with
the ADLIt framework. This study has political implications in that there are and have been many
court cases at all levels of the legal system to fight foragaghst propositions to include more

Africana content in school curricula at all levels. Students are taught with and required to
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acknowledge multiple perspectives of any topic or issue. My research question directly
addressed t he s tydelaoprestoTheicburse itsalf is histadialrandistudents
learned about historical narratives about Africa and their fellow African descendants, ancestors,
and themselves.

Limitations and Delimitations

The limitations and delimitations of this case stwdye set by the boundaries of the case
itself, which included the unique criteria of my participant selection, the uncommon dwfation
the study my personal subjectivities, and the unlikeliness of someone replicating this study with
the sameorivilege and capacity of the role | played.

The criteria of my participant selection were initially simplified to any student of African
descent who enrolled in the AP Seminar with Bontent Since there were only eight potential
students at one unique school site, the findimg® limited to the context of the environment in
which it took place. Today, there are at least 20 schools offering the course to many more
students and at least 166hools across the world who are considering it. For this reason, the
classroom dynamics are most often not exactly the same due to a broad range of combined
factors including teacher support and philosophy, administrative support and demographics,
overal school climate and demographics, class size, grade level, ageanadgecess to
resources within the school and the community. However, due to the organic nature of this study,
it wasnot meant to be prescriptive but rather suggestive to utilize wdratesources to which
one may have access. | address this in my conclysrahsding suggestions and
recommendations from the participafdsways to build on and modify the example of this

study.
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The duration of this study was due to the reality efuhique and unlikely error that
caused the cohort of students to takeltlyear cours twice. Since the AP Capston®gram is
already &-year progranincluding AP Seminar and AP Researttie African diasporthene
could continue across the full prograThis would work only if the students decided to select
African diasporaelated topics, since their research topics are solely based on their individual
interests in the second year AP Research course. Also, since the College Board decided to re
label he first round of this particular pilot as a AP course, that could become an additional
option. Either way, a similar study could be conducted oZeyear period if researchers work
with student participastthrough the full AP Capstone programhile | could have continued
the study for a third year, the attrition would have reduced the sample size to just two students.
Since then, | have maintained a mentwntee relationship with each participant and intend to
maintain this for life. Once Ms.Blaégdb s baby, forever my baby!

My personal subjectivitiegere recognized, noted, and monitored usingflexive
journalingandpeer debriefing, andiere delimited by constant comparative analysis, ongoing
member checks, and my awareness of my eclecsitipoality. My unique and privileged
position as someone directly involved in the development and implementation of the curriculum
is not likely to be replicated. Stilihe course and curriculumvethe potential to be adjusted
and/or modified to meehé various needs of populations of students with different profiles. That
is one of the key features of the curriculum and goals of the ADC.

Overview of the Findings Chapters

Studentsd participation includedssnentdr oad

and field trips. The followindive chapters discuss the research findings in the form of multiyear

narratives, in which | analyze the three main ways that students experienced the course and the
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extent to which those experiences influenced theiceptions of Africa, the African diaspora,
and themselves as African descendants. The themes of the five findings chaterf®koes:
Chapter4, (Re)visioning Africa through Multiple Lense€hapter 5(Re)searching and
(Re)claiming African Origing hrough the Sankofa Proje€@hapter 6Cultivating Cultural
Competence and Critical Consciousné&3sapter 7(Re)cognizing and (Re)presenting
Community as Classrogrand Chapter §Re)assuring the Chrysalis. Each of the five findings
chaptersersiwi t h a concl usion discussing the theme &
perceptions.

While | attempted to present this narratagelinearlyas possible, | needed to go back and
forth in time to provide full context for the stories being shared. dllosved me to address the
extent to which each form of engaging with ¢th
perceptions. This also allowed me to explain the research findings, drawing from my framework,
which illuminated the processes through whitkse students developed positive perceptions of

themselves as African descendants.
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Chapter 4: Findingsd (Re)visioning Africa Through Multiple Lenses

Research Question

In what ways and to what extent does experience iARf&eminar with African
Diaspa a Content influence five African descende:
Africa, (2) the African diasporand (3) themselves as African descendants?
Africa Through the White Gaze

ADoes Africa really | oJadkieabkedkShe wab ang of asighto w y o
age 15, sophomore students who elected to participate in theviaisAP Seminar course with
an Africandiaspora theme. The course was being piloted at akmelivn public secondary
school in the predominantly AfrGaribbearcommunity of a major urban city in the northeast
region of the United States. It was the beginning of the 2017 fall sepasiahe eight students
were filled with curiosity, but a bit shy to open up and speak on this first day of me introducing
myselfand sharing my excitement and gratitude for their participation. At that moment, all eight
faces were fixed on me eagerly waiting for a response with curiosity. Before adddssiia s
question, | smiled at her and inhaled deeply.

Prior to opening up tafloor for questions, | had introduced myself as a member of the
African Diaspora Consortiunthe nonprofit organization whicbeveloped the course and
recruited the school to participate. | offered myself as an educator, a researcher, a resource, an
obsever, a student, andhost importantlya mentor and friend. | shared my vision for a year
filled with enriching experiences that would help them learn more about people of African
descent. To start it off, | was eager to show them what Africa really ddiéesthat was rarely, if

ever, shown on TV.
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Before exhaling, | held my breath for a moment, noticingdhatc kquesti@rshad
shaken my spirit. | was saddened to think that one can still see Sally Struthers and countless
others parading their politicabwer and privileges while strutbalong the stolen streets of
African villages deliberately designed to depict desolation, infinitely infected with untreatable
diseases. No cures, just constantly repeated lies about the real cause of the malnduicsined A
babies with flies in their eyes. Decades later, that initial image was still etched into my memory
so much so that | knew exactly whiatckiewas referring to when she asked that catalytic query
which led to the focus of this dissertation.

| wantedto start with joy, but it was more important to meet the students where they
were, and that question was a clear indication. In response, | elected to ask the students to
describe what they believed Africa looked like or what it was like in general. Wasra long
pause before anyone spoke. Everybtiee teacher, students, ardd just sat quietly in the
library for a few moments. | noticed the intense looks on each of their faces, chests rising with
deep breaths, feet tapping, knees rocking side to sidegrams folding tightly as if a chill had
run through the room.

We encouraged the students to write their thoughts in their journals as a daily practice
and this moment was a great example of needing to write as they thought. The teacher
encouraged them to write freely in their natural voice. It took a moment for each of them to pick
up their pens, but once they dide words began to flow. As they phetr pens back down with
their eyes reading across their journals, there was another pause. Walking around the room to
observe what students were writing, | noticed that some students wrote a list of descriptive

words, while some wrote about a paragrapless.

75



After a moment of pause and a reiteration of my question, a discussion ensued. One
student, Lydia, opened up to share that she i
especially because fitheydére always in need of

Jasminé s ey e b r andvwshe tookda deep breath, exhaling as she said with
e mp h a s i ,sctuall§, Wech is a continephot a country, but to me it has always seemed to
be full of famine, war, disease nd poor peopl e. 0

Aaliyahs hook her head i n dasgriendmertte,d fwY & ah ,nulmek
that have no treatment. 0 Evens added that he
underdeveloped countries that lacked innovatns.

Of all the studentsd answer s, Africamgepowio r d st o
finance, health, beauty, moral behavior, technology, intellect, and opportunity for a desirable
lifestyle. For these students and many generations before them, Africa represented the standard
image of poverty. Throughout all of our lives, Africa leen depicted and regarded as the
epitome of impoverishment, so much so that her people were not even worthy of being
considered fully human or respected as such.

Each student shared their thoughts as if to confess their shame. Their eyes dropped. They
sa still and quietly with their arms pulled closely to their bodies and their hands doing various
things indicating signs of nervousness or uneasitesag fingers together, tapping on the
table, picking at fingernails, ducking hands awaynder theirarms or legs. Deep breaths with
slow exhales and blank stares as if to be focused on an imagined image with eyes wide open.

None of them had ever been to Africa to see it for themselves yet, but their imaginations were

filled with what the media had fetd&ir minds.
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When asked specifically where these ideas came from, the students listed news, TV

advertisements, movies, books, social media (hetagram)and online encyclopediaBbony

shared, fAFor exampl e, | was oamposlthasporiiaged a m on e
multiple malnourished children whose cl ot hes
ABased on the commercial s, it seemed t hat

war and al ways aJasminexplaifed Ehe flinenrdastribed hes exgerience
stating
The organization that played advertisements asking for people to donate money to

feed and clothe the children in AfricaTheir advertisements would display pictures of

malnourished children, dried bodiesvedter, flooding, barren trees, damages from

previous physical conflicts, and music that would evoke sadness to make people feel

sympathetic.

| then asked the students if they had ever heard any derogatory comments about Africans
from people in their commmities. Evens began to giggle and said something in a low tone.
Unsure of what he had said, | asked him to repeat it for all to hear. He seemed a bit nervous and
began to giggle again. | assured him that it was/ ¢ share openly as it was important to
discuss any and everything that was influencing their perceptions of Africa. He then said
AAfrican booty scratchero and nervously | ooke
for their reactions. Lydia looked at him with a glare and sternly 8&aidh at 6 s not funny!
say that! o | reminded her that he was not say
okay at that moment to share for the purpose of discussion. Although | was well aware of the
term and its common use throughout my, lifasked Evens to explain what it meant to him. He
explained that he and his peers used the term to insult one another, but he had no idea what it

really meant or where it came from. The students were unaware that the term began during

enslavement and hadliteral meaning. Once aware, it was at that point that the students could no
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longer find humor in the humiliation of enslaved African children forced to either use their bare
hands to relieve the sl ave mas switahandilwithinant e a l
inch of their last breath. The phrase has been passed down through generations and is still being
used among children and adults as an insult. Unlike thveid, no one has ever tried to use it as

a term of endearment.

When intervieved during a focus group at the end of the first year, the students admitted
that they felt disgusted by that term and any other terms or jokes that perpetuated negative
stereotypes about Black people and decided that they would never use that termnagein to
another person. Swhat do you do when you realize that one of the sources of misinformation
has become you and your elders who too were miseducated to believe that white supremacist
narrative of Black inferiority? How do you reckon with the redlitsit you have been taught to
perpetuate the mythical stofyrther stripping you and your ancestors of your historical and
cultural glory?

Evens said, ATheydére not funny anymore t

(@)

d slap mysethi igs bkiakéengfthoaeTown. 0

With more than two decades between us in age, the students and | could describe the
same images embedded in our minds and be triggered easily by the mention of one word, Africa.
That is how long this pervasive campaign has baeoessfully influencing the minds of
multiple millions of people across several generations. | wondered if their perceptions of Africa
would be influenced to change as they engaged witAEheontent. If so, how and to what
extent?
Fortunately, the teachand | knew better. We knew that the vast continent of Africa

defied a single narrative of poverty. We knew that there are extensive historical and-dedern
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narratives of this vast continent that are still untold to the masses, even to the Africéisain A
(Asante, 2015; Dei, 2014; Dei & Imoka, 2018; Imoka, 2@019; Mignolo, 2aL2). | knew this
from my own firsthand experiences in the motherland with the people of over 2,000 languages,
the land of many terrains and the most imitated culture. Sélicould not deny that these
i mages were indeed real. For the past few cen
has taught multiple generations of people across the world that Africa is the land of poverty and
despair. From the public dehumanipatiof Africans on auction blocks to the stereotypical
images continuously displayed vividly on almost all devices, our psyches have been inundated so
much that when African descendants look in the mirror, we question the value of what we see.
We question or beauty when we see Africans of today depicted as savage and incopwigtent
no desire to do more than seek pleasure and handouts from white people. The curriculum of
Africa shared across most schools of today teaches us that nothing of value lcasneveut of
Africa until a white person made use of it, including our people. These images were intentionally
curated by some Western organizations looking to profit from the pain of African people by
keeping them in perpetual impoverishment and chaos.

So,it was no surprise that students saw no value in their African roots

Some seemed so eager to erase the Afro in @Gémbbean

Determined to deter themselves from anything African

and just be American or Caribbean.

After this discussion, | was even morgento focus on celebrating the beauty of Africa
to counter the negative narratives and hopefully lift their spirits. It was critical to reconnect each

of them to their African cultural heritage and anchor them to their ancient roots. This African
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diasporathemed AP Seminar aimed to provide the space and time to cultivate cultural
connections, while building global competence and enhancing their critical consciousness.
Africa (Re)viewed Through African Eyes

The next dayl returned to the class to share video images of Africa with the students, so
they could see for themselves if Africa really looked like they had seen it on TV. | intentionally
curated the images to counter the single narrative they had come to bghenmdely included
a variety of images from different time periods and regions. The images included but did not
focus on African animals and iconic safari sites. Insteadowed them many images of well
maintained urban cities with tall buildings anddeo vehiclesfollowed by a variety of
traditional houses in rural villages. | showed them the vast and diverse terrains from Cape Town
to Cairo and Accra to Addis Ababa. They were able to see healthy and happy faces of Africans
celebrating their culturen a multitude of waydike cooking and eating fine African cuisine with
African foods that looked similar to the Caribbean foods the students ate daily at their respective
homes. The African children in these images were fully dressed in clean clothel as
naturally dusty from walking and dancing barefoot through the dirt. The faces on the screen
looked a lot like their peers and community members at their happiest moments and on any given
day. These African faces seemed unbothered by the whitedgesate the fact that European
countries are still oppressing many countries in Africa in overt and covert ways for longer than
the West has dealt with the invasions, displacements, and genocide. | intentionally curated a set
of real moderrday images ahvideos of Africans smiling among themselves with no white
people featured at all, Africans proudly wearing their own traditional attire made by African
designers, Africans enjoying life with smiles on their faces, embracing one another, running

businessg, driving nice cars, gracing the covers of Afrieamned magazines and websites,
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living in clean modermomeswith many of the same features as Western homes. | also showed
them traditional homes in rural areas that did not looktean; but werepeacefl; organized
communities. To avoid glamourizing Africa, | did not use any fictional images like the ones
featured in the Marvel filpBlack Pantherwhich debuted several months later.

As the students watched these highly contrasting images of Afictc&fricans, their
faces lit up with smiles, raised eyebrows, and perked cheek bones. Mouths dropped open
releasing interjections like wow and whdallowed by adjectives like beautiful and amazing.

A Wo w, | 6ve never heardeAforieca déecttielaedh eas
surprise.

Not only did the students notice some similarittag,they expressed an unexpected
sense of familiarity with the faces, the foods, and more. Their curiosities had peaked and more
guestions began to form. Many begeith why..., why not..., how..., how long..., what..., what
else..., and can we...?! The teacher and | looked at each other from time tortiling but
communicating without words the profoundness of this epiphanic moment. The students were all
reckonng with the longheld thoughts and beliefs that the most resourceful place on earth filled
with such beauty as they had just seen could be viewed in such negatively disparate ways. One of
the students said, Al t ho uwdsnhotaptacewweosld want ®®t hu't
go, except maybe Egypt, because | would want

In contrast to the traditional dynamics of their other classes, in this AP Seminar with an
African diaspora theme, the students now had the space, tinggrireand agency to develop
and answer their own questions. They were all quite curious about whether the limited images
imprinted in their minds from the media were a true representation of the entire continent. In

alignment with ADCtOesntAf rtilteant elaals@rodsa Iconsons
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course each year were focused on exposing the students to many different aspects of Africana
studies. She strategically planned to incorporate as much as possible within the limited time
allowed for instrution with feedback in the AP Seminar as much of the course is dedicated to
ongoing student assessment.

During the second semester, while teachers may reteach skills through brief whole group
instruction, they are not allowed to offer any feedback onstade 6 wor k. Thi s maxi
students6é critical thinking, peer coll aborat.i
to offer support to one another, especially as they complete their team research projects and
presentations.

After watching tke positive videos about Africa, the students were excated
conversations about what they wanted to learn could be heard throughout the library, which
served as their classroom daily. The ceilings being well over 12 feet high with ehB/débple
at any given moment made the room feel extra spacious, especially withf laalall full of
windows overlooking the community and letting in plenty of sunshine. Although theywemsre
dated, there were enough desktop computers for each of the eight stodeatsh through
digital resources for information about Africa and several large tables to spread out if they so
desired. Although the library held several tall shelves of books across a wide range of topics and
reading levels, the students looked sotwtline for their reference materials. They mostly
enjoyed watching videos on YouTulamdthey read a variety of literature including empirical
articles, editorials, poetry, and a wealth of various images from photographs to paintings.

Technology, fashioe, music, food, dance, and religion were some of the topics that came
up in conversations about Africa. While learning about the global African diaspora has many

possible entry points, the students chose to start with Africa, the common root of the African
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diaspora. The teacher intentionally curated a set of literature representing the various regions
across Africa from Cape Town to Cairo, Morocco to Madagascar. With this, she guided them
to explore current events and taught them to annotate as theyheashcreased their
understanding and retention of the informaficenimportant research skill. They were able to
recall details learned at various points and make connections across the diaspora throughout the
entire2-year journey.
Africa AnewedThrough Their Diasporic Eyes

One of the articles the students read and annotated was about the Democratic Republic of
Congo (DRC). At that time in 2017, the DRC had frequently been in theasivs/asn the
midst of a war over major political controversy (Mgh2017). The fact that it had a wealth of
rare natural resources intrigued some of the students. So, before delving into their individual
interests, when the teacher asked the students colledtv&yect one African country to focus
on for their fira mock group research assignments, they chose the DRC. Each student focused on
a particular aspect of the Congo from its history, economic structure, and cultural norms. Some
of their chosen topics and questions inctlitkes following:

1 How does culture hplconnect a nation?

1 How does war affect males in the Congo?

1 Intelligence: How advanced is the DRC? Is it enough to consider it an advanced

civilization?
1 Religion:Why did some religions thrive in the Congo more than others?
1 Economy: What was the economgded on...how was it related to the slave trade?

1 DRC: Congolese Women and Rape. (How is rape used as a weapon of war?)
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According to their teacher, the students initially earned grades ranging frtanB€ at
best on their fir g$drafteftheirdRCE research bssignmentwnlye nt s o f i
included one or two perspectives from one or two sources. Through our later conversations, |
learned that the students had rarely thought beyond one or two perspectives prior to this
assignment. They were ustdsimply reporting whatever a couple easily accessible sources
stated about any given topic. The studentsvialy challenged by their first AP Seminar research
assignment, but they also admitted that they had not really given the assignment the time it
needed to meet the criteria listed in the rubric, of which they each had a copy. During individual
interviews at the end of their first year, the students said they would advise the next cohort of
students to be aware that the course requires tediousybecaver time with focused passion
to persist through the course. They also warned new studeritspnotrastinate or suffer the
consequence of missing out on the opportunity to learn deeply from the course. Their sources
usually included and requiredformation from a predetermined textbook. In contrast, this
assignment required students to learn how to distinguish between primary and secondary sources
as well as peereviewed, scholarly articles in professional journals and many other types of
official documents. They could no longer rely on-mefereed sources only found through
Google searches and social media without validity.

After receiving their papers back from their teacher filled with constructive feedback
including suggestions for edits and revisions, the students reformatted and provided much more
detail with citations to support what they reported about the DRC. Mareriamtly, this
assignment required the students to investigate and justify possible answers to their own
guestions while also finding and providing counterarguments to their arguments for why the

solutions they suggested should be effective. This reqeaed student to find and consider
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multiple perspectives from a broad variety of stakeholders that both supported and opposed their
ideas. Being this weihformed allowed them tbe confident in suggestirgplutions to the
problems they were addressing.

Once students completed their first AP Seminar papers during that first semester, they
shared their findings with one another to allow each of them to gain a more comprehensive
understanding of the country with eight different areas discussed. Each diglteanpiece of
the puzzleand the questions that developed for each of them were answered within the research
of their classmates. Students made connections to understand that each issue was intertwined and
dependent on other factors, like cultural aeligrous beliefs influencing gender norms that may
produce the condition for women to be raped without legal consequences or for young men to be
exploited in the military. As another example and as in any society, mass economic disparity and
environmentalssues are most often directly related to the hidden agendas of societal elites who
hold power in politics, economics, or both. As students noticed these connections affecting the
DRC6s inability to maintain peaguestorsabdutpr osper
issues in the United States and the Caribbean islamtisyhich theywereeach affiliated by
heritage. Students noted those questions and ideas for future use, but some students continued to
explore on their owyusing their newfound reaech skills and newly developed critical
CONSCIOUSNESS.

By the end of this initial assignmedackiech ad r ecogni zed that many
same type of clothes that we wgealthough they also wear their traditional clothing to
Ar eme mber . $hbwas also abte dotdesvelop a sense of African identity. At the end of
the firstacademicyeani June, she shar ed nitethSiateswidn|lwaa me her e

like one. Even though | was Haitian, | never thought of myself as African. But now | see myself
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as African, and | can see t heZ2ycasohtecuse,she fr om

eventually shared enough information about Haiti with her mother and siblings that they all
began to develop a strong connection and appreciation for their Haitian hexgatgenonstrated
by the fact that they began to celebrate Haitian hypdidand traditions more often. Although

her mother spoke Haitian Creole, she had not taughfé@dkieand her siblings. With
determination,Jackietook the initiative to begin learning and speaking the language along with
her immediate family. She alsbared that she now wants to visit Haiti, which is not something
she was eager to do prior to taking the course.

Throughout the first year, the students continued to learn about Africa through their own
critical inquiry. It was always intriguing to obseraed sometimes patrticipate as they explored
difficult topics as a group. They each contributed to these conversations along with their teacher
and the graduate student voluntearsluding me. As questions arose, the students were
encouraged to search fanswers using validated primary and secondary resources in order to
answer their own questions along with their peers. This helped each of them to develop a
stronger sense of agency and a slight sense of critical and sociopolitical consciousness. Another
example of this was during a socratic semindren Lydia was eager to understand the stories
and rationale behind Africans selling Africans into slavery. She said

| recently watched a video about the Atlantic Slave Trade and | want tcsliee...

paused Rulers of African tribesshe took a deep breatihey would take prisoners of

war.s he paused, sthea &wn pegplelwbowerb lkain grison or

whatever and hand them over to be put into slavery. And | want to know like even though

theyare prisoners of war, why would they do that to their own people? Like why would

they beokaywith letting complete strangers enslave their own people in a different
country thads not their homeland and then begin this whole thing?

This question is a common point of tension for Africans in the diaspora who hold negative

perceptions about Africans in Africa and consider this a valid reason to disassociate themselves
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from Africa. | asked_ydia and the group if they thought any of th&iéans were aware of the
consequences and traumatic experiences that lay ahead for the Africansre sold into
enslavement. | also asked if slavery in Africa was the same as it was outside of Africa. All the
students paused for a brief moment beftaring their thoughts.

Lydia continued, Al dondt think they knew
they at | east knew that the,tthegpldda dwmerte mdtf emre
to go, they offered people who were alreadgini son and considered bad.

[, then, challenged the students to conduct their own historical research to learn how
African cultures thought of slavery and compare that to what we know about how an enslaved
African was treated in the Americas. The stud&rgee constantly being trained on how to use
reliable digital search engines like EBSCOhost, ERIC, the New York Public Library, and on
occasion the Gottesman Library at Teachers College, Columbia University, Google Scholar, and
even Wikipedia to the extetitat they could draw some ideas for keywords and resources cited
in the reference |ists of the information sha
dilemma of Africans selling other Africans into enslaveméactkieexplained

Oh, I looked into that! In Africa, they [enslaved Africans] were not treated like they

were here i n Ameri ca. It was |i ke a job ba

got breaks and got to have families. They were considered people and there were social

classesso they were considered like working class, maybe like caste people. They

wer endt whi. lpvpuldgrobmldy saydt [Slavery] was worse here in America,

because they were seen like property over here and the punishments were severely

different. They had no rights over here, but in Africa they had some rights and were still

seen as human and were considered like indentured servants and seen as family at some

point.

To add more context to the conversation, the teacher found and shaf&iad2® of

Ghanaian | eaders apologi zing f-AtlantidStaee Tadeunt r y o

and encouraging Africans in the diaspora to return. A sense of heaviness was felt among us all,
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and we held space for one another to process ougltts and feelings in whatever way we felt
most comfortable. The teacher and | remained silent. My field notes reflected both my
observations of the students and my personal feelings at that moment. This conversation led
some of the students to contineestudy the differences between slavery practices in Africa and
the Americas in hopasf more understanding and compassion for our ancestors who likely
unknowingly contributed to the Maafa. This is another example of their gradual development of
critical consciousness and an effort to answer questions that could lead to some understanding
and healing.

The students later conducted more historical and contemporary research on the economic
and political aspects of different African countriesluding Eritrea Ethiopia, Egypt, and
Liberia. During their final team research project in Year 1, some of the students conducted a
comparative analysis to consider how Eritrea
policies. As a final team project in Year 2, falle of the girls who continued did a presentation
titled ALiI Weri aat iwhg clhi keearciha st udent contributed
liberated from social injusticgsee Appendix C for their research pot@heir introduction was
as follows:

To what extent have social injustices and other challenges impacted Liberian society
and what can we do to solve it? The economy of Liberia has increasingly failed as time
passes by. This has helped trigger multiple injustices and challenges ttitizémes of
Liberia are faced with every day. The ones we decided to focus on are the downfall of the
economy, human trafficking, the proliferation of AIDS/HIV, corruption in government,
and police brutality.

Creating opportunities and encouraging theletis to view Africa through multiple
lenses influenced their perceptions of Africa to the extent that it allowed them to become aware

of their own negative perspectives about Africa. They were able to identify various Western

media outlets and societalmas as the sources of those biases. This sparked their process of
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developing critical consciousness and their desire to know more about Africa. This was evident
in how they began asking more critical questions about Africa and African people globalty. Thei
discussions about the African diaspora deepened and became more complex as they considered
the social, economic, and political factors of the oppressive situations faced by each group of
Africans they studied. Their assigned research projects alreadiyectthem to consider

realistic solutions to these problerfer which they had to argue justifications as well as share
possible counterarguments to their solutions. So, having agency in what they researched allowed
them to draw from their intrinsic meftion to address the needs of their chosen places and

people of African descent. During some class sessions throughout the year, the students spent the
majority of their time mining a variety of literature about the relevant history and culture. Further
discussions took place both during and outside of the class sessions with their classmates, other
friends, their family members, and me as their mentor. They would often share how impressed
their parents were becoming about their ability to engage in dgrdistussions with the adults

in their family and community.

After their first assignment on the Democratic Republic of Congo, the students began to
ask similar questions about issues in the United States and the Caribbean islands of their
heritage. Belows a list of some of the topics and questions students posed for future
consideration when they had to do their final individual research projects.

1 How and why does Panamanian culture differ from Puerto Rican cugitee though

they both have Spanish lnénce?
T Why are AfroAsians written out of history?

1 How is religion in the Congo different from the USA?
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1  What led to the island of Hispaniola being split between Haiti and the Dominican
Republic? Did it have anything to do with AfricAmericans andolor?
These questions inspired the teacherods next
the context of African Diaspora Litera¢DLit) . Learn more about the Sankofa Project in

Chapter 5.

90



Chapter 5: Findingsd (Re)searching and/Re)claiming African Origins

Year 1

During Year 1, as the students began to pose new sets of questions based on their
personal interests, the teacher was inspired
African origins of their family tradions. The students were to select one of their favorite family
cultural traditions, then find the origins of it. This required each studelis¢overand share
how and why their family practices that particular tradition. | called this their Sankgécfae
they had to go back to fetch information about the past to better understand their present
traditions and carry that wisdom on to future generations of their family.

| shared an example of my own exploration in search of my cultural roots thatresl
discovering part of my maternal heritage. | explained that my first clue began with a question
about the language my late Grandmother Lorean used to speak when she was excited or angry
about something. AUh oh! Th ederewoslcsay. Ajtlwoegh  wi t h
my family did refer to my Grandmother6s words
that she had made up. No one realized that Gullah Geechee is actually a documented language
and culture spread throughout goeithern Uited States with direct connections to West African
groups especially Sierra Leone. The language is a combination of English and several West
African languages. The students were excited for this opportunity to explore their cultural
connections to Africand retained that excitement and eagerness throughout the assignment.

Each student found that something they were proud of in their own culture had originated
in Africa. For example, after watching a video that the teacher showed about the importance of
hair in African culturesEvens was excited to make connections to the significance of African

hair styles and customs related to hair maint

91



when | learned that this had been deeply rooted into Africkareusince however longd. He
pointed out that fAhair was seen as very impor
comparison to his motherdds choice to not ever
parents not cuthtecnagu steh efitrh ec hmil dddlse hpaairrt of you
to your soul . 0 EVemstodiscass difficultaopics@hout spgiteadity with his
parentswhich further deepened his curiosities about his heritage and triggered more questions
for research. He expressed how his mother did not like to discuss spirituality, but that he still dug
more deeplynto research about Haitian religious practices to allow him to understand them
betterfor himself. During a class discussion, he shared thefng:
| asked my mom about why voodoo was bad, and she just said for the same reason

we dondét cel ebrate Hall oween. Il n my house,

studying it myself, my perception of voodoo changed. | no longer assuiciatie the

devil or evil worship. That was only due to propaganda from Whites.

Toward the end of the school yeBrenschose to research havon-governmental
organizations (NGOg)egatively impacted Haitisnéconomic and social welleing. During his
endof-y ear research presentation, he was excited
foreign aid was negatively impacting Haiti .o
students have to pay for school, so the youth of the fiearaing STEAM §cience, tech,
engineering, arts,and math)opi cs can broaden Haitids market,
and i mpl ement better ways to uplift themselve
that although he had always been emaged by his parents to visit their native country of Haiti,
he used to not have any interest and wanted t

visit Haiti! | want to advocate for political change in Haiti through STEAM [education] in

schoolsb
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This studerd work encouragedackie who is also Haitian, to search for deeper
understandings about her familyds religious p
Avery religious and stuck in her own ways and

| learned that there are many religions and subsets of religions in Africa and one of
them was close to whatods in Haiti | ike voo
remember that conversation clearl yot | l ear
only the witchcraft that people think it is.
The experience of researching through-dedtovery projects and engaging in deep discussions
with her classmates about her Haitian and African heritage strongly influenced her perceptions of
Africa, the Africandiasporaand herself as an African descendant to the extent that she said:
I love myself better now. My culture, my history, being Black...like | appreciated

where | came from, Haiti...but onl ypavd o a s

and say | need to be beautiful. Il 6m really
Jackiealso expressed excitement about how her desire to learn more about where she comes
from influenced her family and friends to begin learning more too. They now celebrate Haitian
holidays and other cultural traditions to express pride in their Haitian heritage. She shared the
following:

| told them about the course and | showed them the videos we watched in class. |

shared my views and ot her apicleswdread.Jhey i ews a

think ités really cool. They [ her younger

bad for my sister who goes to a different

[the information] with her. Oh, and my frienchev is also Haitian, | share all | learn about

Haiti. She doesnddvdreatrmouwgpmusgheedaiig if rhem et

cool too!

Lydia from the Dominican Republic was excited to share that her favorite traditional
meal was Sancocho, whitler family enjoyed during every holiday and large family gathering.
Although her family members were unaware, through her research, she learned that Sancocho

was fHi norlmeugedpl| e of L atbyAfricanslavesSds antAfio Amer i c a ¢

Latina, his was one of the first timeégydia had closely identified with her African heritage
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rather than viewing it as a distant and thus less significant part of her heritage. Her presentation
led to a conversation about similar meals as students identifiglistihby other names and
described the slight differences in ingredients based on the availability of local foods and
seasonings. | n some par t-potsew a@hich descabesitint he di s h
general. It is indeed a single pot of steweehts and vegetables. In Louisiana and throughout the
South of the Wited Statesit is called gumbaJasmineshared that in Grenadiis is calledoll
downo She also explained
| saw a big connection between my family traditions and Safrtban culture mainly
in food. In Grenada, we have a dish called oil down that consists of meat, dumpling,
different types of provision, and vegetables. There's also another version of the dish that
we call ital because it contains no red meat, it syrimvinsists of fish, seafood, dumpling
and vegetables. In South Africa, there is a dish called Potjiekos that consists of meat and
vegetables. The preparation of the food between the different cultures, the only slight
changes are the types of ingredidmased on the goods that grow within the area.
At the end of Year 1 during her interviedgsmindurther explained that she found a
strong sense of appreciation for having an African identity when she realized that
the things we do in Grenada are basyctile same things that Africansdadlnd 1t 6 s j us
like we adopted those ideas and stuff from them and | never knew it. | just thought | was
Grenadian and | feel more at ease (pause).
ethnicity or wlhattéhse niyi rbsatc ktghrionugn I woul d s a
Ohl 6m American, but my family is from here.
Jasminesven discovered a heritage link to Afksians by speaking to her mother about her
course research. This sparkecbaversation with her mother that she had never had nor
anticipated before beginning this journey, thus providing her with multiple narratives about her
heritage that further buffer the negativity received from the dominant discourse, which too often
omitsthose stories completely (Tyson & Park, 2008).

It was very exciting to hear about each studemtjuiries leading to conversations within

their families across generations. Some students even reported that they now celebrate their
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Caribbean culture at hze more than they had ever done before. It was powerful to learn that the
students were responsible for being catalysts
connections to their heritage. For exampbgkiebegan learning Haitian Creole asiaidying
the cultural traditions on her own. She then began sharing all that she learned with her younger
siblings and asked her mother to help them learn. They now proudly celebrate Haitian culture
and holidays as a family. At the beginning of the coulaekiehadexpressed no interest in
learning about her Haitian heritage.

Aaliyah andEbonyboth explored their Jamaican heritagaliyah was excited to learn
that Rastafarian culture is connected to Ethiopia. She noted her appreciation for how the red,
green, and gold colors of the Ethiopian flag have become incorporated into Jamaican culture and
fashion. AlthouglEbonyhad been raised in Jamaica for the first 12 years of her life, she
expressed her appreciation for finally learning about the JamaicqaomseEbonyand her
classmates learned that the Jamaican maroons escaped slavery by rebelling against both the
Spanish and British enslavers to establish independent communities as free people. The Jamaican
maroons are known for using guerilla warfareatacc s and t heir keen Kknowl e
mountainous region to defeat the British in two wars with just a 1:15 ratio of maroons to colonial
soldiers. Their ongoing resistance efforts helped to maintain their collective freedom and cultural
traditions,which are still practiced and celebrated todayonyshared

My greatgrandfather was a maroon. | felt kind of closer to him. | never knew about it,

but it made me better understand the things he did to survive. He died before | was born,

and mygrandma never shared the stories about maroon life.
Ebonyalso wrote about the influence of this project in her personal essay for her college

application at the end of the Year 2. She wrote
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Of the many topics | learned about, the one that impgaoithe most was Runaway

Slaves (Maroons). Learning about the continuous abuse they endured really affected me,

because my gregfrandfather died a maroon and | have family still living in the Maroon

Villages of Jamaica.

Since they each personally repeted a Caribbean island or a Central American country,
sharing their personal narratives with the class incretadee¢ s tcollecive dwaréness the
connections between Africans globally. Students were increasingly becoming aware of personal
interaultural connections, which seemed to increase thehesitacy and/or desire to search for
positive attributes of all things African, as well as their inclination to identify with and speak
positively about Africa, the Africadiaspora, and themselves African descendants. During
that conversationJasminaliscussed an important point about thisprocedsat i ng t hat fAw
things that we see as everyday activity, but back in Afticaay have meant something
significant for a certain tribe andwe&t®e 1t f or granted because we d
it means. 0 The <class agreed that this task wa
started critical conversations and deepened each of their connections to their heritage and the
bonds wihin their families.

Studentsdé participati othemtoseektheorighaaitkewrf a Pr o
favorite family cultural tradition, which all led to Africa as the origin. This experience influenced
their perceptions of Africa, the diasporadahemselves as African descendants to the extent that
it helped them develop personal connections t
cultural connectedness with Africa was evident in that they each proudly identified as African
and African descendants. One major highlight of this was wlsmminegeferred to Africa as

fiback home. o0 This was al so evident in the fac

voluntarily a second time because they recognized the opportunity for themttoue to learn
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more. In addition, they were eager to visit Africa and continued to seek out opportunities to learn
more about African&tudies on their own time outside of the course.

To increase the studentsd Afr ivweguwdedheé aspor a
students on how to analyze a broad variety of medtigally, including various forms of
literature and art from photographs and paintings to performing arts. &wmpé the teacher
introduced the students to a pophestaentspoem by
listened and watched the author perform the poem on video while reading it in written form on
paper where they could annotate directly and keep futare reference. During each of their
final group and individual presentations in the spring of Years 1 and 2, each of the students
elected to present on topics addressing the sociopolitical needs of African people.
Year 2

Students later attributed thskill to increasing their efficiency and efficacy when
studying various forms of literature and referencing them in their research papers over the next
2 years and beyond. This became evident to them as they found the assignments in their other
courses mch easier to manage and complete with confidence and positive feedback from other
teachers as well as their parents. All five of the students took college courses during the second
year of AP Seminar and found it easier than they had anticipated. Wdyilettt felt challenged,
the work was manageabknd they were excited to report earning good grades and being able to
contribute to class discussions in meaningful ways. They were having fun in their selected
courses that were much more directly reldatetheir longterm goals.

Their increased sense of academic efficacy also became evident as | observed each of the
research participants begin mentoring the new students who joined their cohort in the second

year, just as the graduate students and | baeé ¢br them the year prior. They began sharing
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research and writing tipke which scholarly search engines to use to ensure reliability of
resources and how to annotate while reading the various forms of literature in their stimulus
packets. In additio to sharing tips on technical skills, they coached their new classmates by
encouraging them to start immediately on their projects and held them accountable to the
timelines provided by the teacher. They advised the new students to take the courdg bgrious
making it personal to their own development and growth.

This wasall facilitated by their teachgwho wanted to make sure the students did not
create cliques and also noticed that the returning students seemed a bit frustrated with the new
classroondynamics. Instead of grouping themselves together for group projects, the teacher
forced each of the five participants to work in five separate groups with the new students. This
placed them in position to become leaders among and mentors to their tdassvhach they
did immediately.

They initially fulfilled this role due to their own determination to earn a good grade and a
refusal to allow their new classmates to compromise the quality of their experience in the course
and their work overall. | alscneouraged them to take on this role, after listening to them express
frustrations about the slower pace of the course. They were now eager to work beyond what they
had learned the year prior, but rather than pick up from where they left off, they now had t
repeat what they had already learned and at a slower pace since there were new students, many
of whom were freshim. At this point during the fall of the second year, our group discussions
were often dominated by their desire to vent about how theicctesgmates were not taking the
course as seriously as they felt it deserved. They believed the majority of the new students had
no idea of the potential of the course to change their perspectives about Africa and eventually

themselves as Africandescendant A They play too much! o AThey
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not mature enough to be in this course with wu
16, the girls were noticing their own maturation as students and cultural researchers. They also
shaed how excited they were about excelling in the college courses they were taking as part of a
dualenrollment program at the college next door to their high school campus.

Year 2, though an unfortunate situation, actually allowed the students to becoene mor
immersed in the process of (re)membering and strengthening their cultural connectedness to
Africa as their ancestral origin. They began emphasizing the importance of this connection in the
ways they encouraged their new classmated each led their safate collaborative groups in
their new Sankof&roject for Year 2. Their second Sankéi@ject was to answer the question,
ATo what extent have survival techniques (Afr
and place and enabled peoples of the African Diaspora to survive and thrive in adverse
c ondi tAsio Year2,&tudents had tdentify and study common behaviors among African
descendants that are demonstrated in the present and connected to the past. For example, some
students studied hairstyles like cornrows which are worn today for the purpose of fashion.
Cornrows arealsomay t o maintain the health of oneébds h
protects the hair from being tangled and matted. Although hair braiding is as ancient as African
people for maintenance and adornment, during enslavement cornrows could r@ésentep map
of how to navigate to safe places as well as away to storesemdlyi n oneds hair to
grown when they freely settled at a safer location.

As another exampléaliyahdb s gr oup studied the history of
shared a mitimedia presentation with vivid photos, videasd information about its origins.
She used the strategy of following the language to learn that the word Samba is a synonym for

A b a t,uahichemeans fast footsteps in Angola and the Congo. Howevergahis music
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genre and dance style originated in Bahia among Bfezilian communities and is still
performed as both entertainment and fAa moment
The Sankof#r oj ect s i nfluenced the eAfricedent s6 per
diaspora, and themselves as African descendants to the extent they continued to seek out more
cultural connections by repeating this process for other cultural traditions and practices.
Throughout the remainder of the course and often outsithe alassroom, they could be heard
asking questions beginning with Al wonder why
___?0. F ddasmieandAnlydhever e excited to join their s
learn that stepping has connectitm#\frican dances and resistance efforts when enslavers

banned the use of drums. These conversations also came up during class discussioae which

discussed in the next chapter.
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Chapter 6: Findingsd Cultivating Cultural Competence and Critical Consciousness

Five-minute Presentations and Class Discussions

After the first few weeks of their first year, the teacher and | noticed that students were
slow to open up to engage in class conversations and share their thoughts. One day, the teacher
allowed the sidents to just discuss their ideas in groups of two at their tables and the
conversations gradually began to flow. As | listened to bits of each conversation at the four
tables, the students were sharing freely from their minds without hesitation. leafskedf
them if they would be comfortable sharing those same thoughts with the full class of eight, the
teacher, and myself. While they were now more willing to share, there seemexbstidl bit of
hesitation, so the teacher instructed the students to write down their thoughts in their notes so
they could just read what they had written. As | watched them write in their notes, | noticed that
Jackiewas frequently erasing or crossing oot of her words as she wrote. When |
encouraged her to just let the words flow and not worry about editing her thoughts, she shared
that at times she struggled to find the right words to convey what she was thinking. She knew
what she wanted to say, bineswas nervous that her words would not sound articulate enough or
make sense to the rest of the class. The teacher noticed this too and encouraged all of the
students to write freely in their own wordewever they wished as a first step. This assured th
students that there were no right or wrong answers in the process of sharing their personal
thoughts.

I n efforts to build and strengthen the stu
with expressing their thoughts in writing, the teacher implaéetethe advice of Dr. Ernest
Morrell, an English professor from Teachers College, Columbia University, who suggested that

the students spend time in class writing fresetg dailyin their journals. To provide students
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with some discussion and writing prpta from African diaspora topics, the teacher began
exposing the students to a broad range of historical and contemporary media and literature in
the form of Bminute videos, short excerpts from stories, poetry, fine art, and more. Each one
sparked a corersation among the students, the teacher, and any visitors like graduate student
volunteers from Teachers Collegecluding me, which helped to build momentum in the
studentsod willingness to open up andrespeak fr
guite eyeopening as we unpacked preconceived ideas, stereotypes, colonialism, political
debates, social justice issues, perceptions of Blackaegsnany other topics drawn from those
various forms of media. Some exangé what the teacher sharectindes the poems titled
ADi s Poemod by Mutabarukaé., @Al Come from the
Chi mamanda Ngozi Adichieds TED Talk fAiThe Dang
videos led to some idepth discussions at the end of which studemtsid continue their
thoughts in writing in their journals during the |&shinutes of each class session. They were
encouraged to continue journaling their thoughts whenever they had more time to do so and even
during the discussions.

Throughout the remiader of their first semester, the teacher continued to incorporate
time for the students to process and write down their thoughts before discussing them with the
class. There were many times that students were still sitting at the tables writing wétleafte
bell sounded to signal the end of class. The students went from writing one or two sentences to
full paragraphs to full pages and eventually filled multiple pages in one sitting in order to release
their thoughts about the topics of discussion eagh By the winter, their journal entries
increased in length and depth of thought as they began to make connections between the many

conversations, their personal experiences, and the other materials from which they were learning.
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During discussions, evestudent was required to participate in some way, whether by
simply raising their hand to agree or disagree with a statement, create questions about the topic
of discussiongr read the literature or something from their joursdaud Each student opened
up at their own pace. By misemester, a couptd students were quite vocal and eager to share
their thoughts aloud and in detail, while a cougflethers were shy, reserved, and slow to
respond aloud. Eventually, all of the students were fully partioigan a variety of ways and
offering their thoughts freely as they camertmd. By the end of the first semester, even those
students who took their time formulating their thoughts and were the last to share aloud
contributed significantly to the conwsations and oftesaidsomething that was profound and
thoughtprovoking.

Later during the second yearhile the students were in the dwedroliment program,
they reported that they often had to edit their college writing assignments in order to heduce t
length due to page and/or word limitations by their college professors. They had become used to
providing details from multiple sources and perspectivetuding their own arguments and the
counterarguments of other stakeholders in any given situsigyrwere addressing.

Around the middle of their first semester in Year 1, when the students were comfortable
sharing their thoughts with the class, the teacher then assigned the students the task of finding
and presenting to the class-anthute video otheir choice. This allowed the students to
continue tancreaseagency in their learning process and build on their personal interests.
Aaliyah explained:

Each student was given the chance to present a video about five minutes in length that

theyfelt had some type of connection to the African diaspora. They would share it in
front of the class and discuss their perspective and what they gained from the video.

103



The students found this opportunity to select and share videos of their choice tocobe one
their favorite and most influential parts of the course. The discussions were sometimes intense
but always remained respectful as mandated and cultivated by the teacher. Every student had the
opportunity to speak with an attentive audience. The lidetyuite spacious with just eight
students spread across four large taldel, the energy of the room felt intimate and safe to the
extent that the students increasingly shared more of their thoughts and personal narratives that
were sometimes painfto share. The topics varied widely and always yielded enriching
conversationsAaliyah further explained:

Mostly the videos that | presented would expose the reality that A#icericans

face on a dayo-day basis such as polibeutality. This mainly influenced my perception

of how ités like living in a society while being an African descendant. Learning different

topics about the Black community made me want to search deeper into each topic.
Jasminemdded t hat 0iereatitopics toelisclise thah leblpedl connect to our lives.
Our i ssues were simil ar /wasadi®dtéxample of devatopimgd t h e
connections and critical consciousness.

Jackieshared that she greatly appreciated tmeirsute videcoclip presentations because
they often |l ed to Along discussions expressin
more questions and deep discussions with pers
powerful discussions was about a video oftatevEuropean woman and her husband having
melanin injected into their skin to appear to be Black. This story was quite disturbing to all of us
as none of us had ever heard of such a procedure and were shocked that this was even possible.
However, we werenore concerned about this European couple claiming that they were now
Black and were planning to visit Africa to learn African culture and meet fellow Black people.

They even beliewithat they could conceive and give birth to naturally Black childreis Th

particular conversation led to some intense debates about the ethics and implications of this story
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and issues with colorism, which conjured tearsJawkie The teacherasked iCan you chan

your race? Consider that we do understand that race icaisa | ¢ ol tosktnotas ast . 0

quickly as | could to capture the flow of the conversation.

9 Al was confusedmoBei ndhaBl a@akr and skin!o

1 Is Black synonymous with negative experiences?
1 Black is an experience! Can you be Black withouetkmeriences?

1 Body acceptance is a problem?

T Extreme problem for her! Sheds mentally

T 1 dondét think you can study how to be BI

T One of the consequences of Being Bl ack
want to feebeautiful, but then people outside of our culture try to fake our beauty.

Bl ack Barbies donldt represent our cul tur

9 We donot |l ove oursel vesé.

Aaliyahr ecal |l ed this conversati on Jaskiestaded mo st

crying, it hit me that dorism could really hurt. It touched me and made me realize there are
ot hers who probably feel that walasmin&lsolateo n 6t
recalled this conversation:

The class discussions gave us the opportunity to talk about things that concerned us or
were interesting. | remember we had a conversation about skin color and the colorism
that exists within th&lack community across the world. We discussed how and why
lighter-skinned people of African descent had privilege and were fetishized throughout
society. | have always been proud of being brown skin and this conversation gave me
motivation to love it even more because | realized the negative reasoning why society
wanted me to hate the skin that | was in. | realized that skin tone@oegee me less
valuable as an individual within this world. Yes, | would have to face more chadlenge
unfortunately, but | would never trade who | am and what | look like for witiéty
would want me to look like.

Other students provided these insights about the conversation:
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The B-minute presentatiohsnfluenced my perception about Africa because | got to
learn the different cultures and people that live in Africa and thew daily lives

actually are. | learned how history has affected me and how | am connected to not only

Africa but other faces too because of Afrigd&rom thegroup and individual multimedia

research presentatiohslearned about the many conflictsatrare in Africa and |

understand how everything affects people in Africkackie

Class discussions really influenced my perception of myself as an African descendant

and thediaspora. | realized that we could talk about almost anything and Ktk i

back to Africa/Africans. Talking in class also helped me embrace myself as an African

descendant even more than | already diblladison

These Yarious types d¢fporesentations influenced my perceptions of Africa and the
diasporabecause they would often entail information or stories of Africans who migrated
to other countries but still carry out their African traditions and embrace their roots.
~Ebony

These were pivotal activities for the students. Each of fesentations and class
discussions ovided a chance to be heard and talk through difficult conversations on an
increasingly deeper level each time. Students demonstrated an increasing understanding of the
multiple perspectives and dynamics or many lagérsajor issues and circumstances by
identifying both arguments and counterarguments for each topic they presented. This helped
them develop better discernment of information as they realized there is always more to the
situation than may be shared on sew social media.

The student sd pdedctlasscoonpdistussmms followed bytdailg e n t
journaling increased their development of sociopolitical consciousness, agency, and voice. It also
allowed them to unpack pain and misconceptions abauta\fthe diaspora, and themselves as
African descendants. This positively influenced their perceptions of the African diaspora to the
extent that they began to develop Afridaiasporaliteracy(ADLIt) as they began to overcome
typical distortions, inacceacies, and omissions about the diaspora. This was evident in the ways

they were able to recognize sociopolitical issues in public places and within conversations about

politics related to the African diaspotéke urban blight, police brutality, and raon.
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Developing Critical Consciousness

The AP Seminar with ADContent is a course that employs critical pedagagy
descri bed by Paulo Freire. Some of the goal s
awareness of the Africatiaspora, its global exishce, and common and particular issues
concerning African descendants through the past and present, as well as the possibilities of
resolving those issues for a better future. T
increased gradually througinactice over th@ years and was most evident toward the end of
Year 2. This began to occur through teadhérated activities like irdepth and open
discussions, inquirpased projects, and guided research assignnaentiscussed in Chapter 4.
Theseactivities took place during the fall semesters of the first year. In preparation for their end
of-year exams, the students were then required to complete a seriesgoidesdf group and
individual research presentations and essays. Mock group presehtatre completed during
the fall semester, since the examination took place throughout the entire spring semester of the
course during both years. This particular group of students completed a total of segeidself
research presentations and sixagssover th@ years. All of their research projects were focused
on their sekselected topics or questions about the African diaspora.

The studentsd overall performance i mproved
most evident in their oral presetitans. During Year 1, the students practiced speaking and
presenting information beginning with therinute presentations. During their group
presentations, students gradually gained confidence in presenting as they each briefly shared one
aspectoftheigr oupds research topic. We, the teacher
of their presentations. In addition to the content, this included the organization and formatting of

their audio and visual materialacluding video quality, font sizes amgpes,andcolor
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contrasting of slides and information. We also worked with the students on their voice
projection, flow, intonation, choice of words, posture, and other aspects of body language. For
some of the students, this was a bit uncomfortable@idduite a bit of practice. Most

importantly, we encouraged them to take the advice and apply it to their own style in a way that
they could still remain authentic to what felt good to them.

Along with their teacher and classmates, several graduate sudesfessors, and
various community member s aandakprodidedcriticdl,e st uden
encouraging feedback. The students were increasingly growing accustomed to presenting to
larger and less familiar audiences and answering pravecnd challenging questions about
their research. During their first semester,
at the minimal standards. They would quickly reémldthrough their notecards one by one
with little to no eye contadr interaction with the audience. Some of the research questions
developed and topics of interest identified by the students irttheédollowing examples.

Jasminés first individual weistargdopmglueds | per av
Blackpeob e affect the cycle of oppression for BI a
that time, which featured police brutality issues. She wanted to know how these negative
perceptions started and hdley havecontinued over time to become the majeumsof today.

This followed the same Sankofa process she had learned earlier in her first semester of the
course. She was seeking to know more about history to make sense of current issues.

JackieandAaliyah were struck by issues concerning wom#ackiewas so moved by
At he alarming rate of Black women dying whil e

to pursue a career as an obstetrician/gynecolddpéiyahwa s f ocused on fit he in
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gender roles and the purpose it serves. For example, [she] wrote a paper about the destruction of
gender roles due to slavery in India present
EbonyandMadisonwere most interested in researching the socioeconomic issues across
the African daspora. In addition to the history of the Maroons of Jam&icanydecided to
|l earn more about dAwealth distribut Madsonbet ween
shared that after watching MallenceB&ft | | i ams del i ver hé&ou TedTal k
Channelo s he
always liked looking at the money or economic aspect when it came to researching the
African countries because | always thought they were poor. For example, when
researching Sierra Leone, | wanted to know why even though it was riclources, it
was labeled as one of the poorest countries in the world. | then researched other countries
and learned a lot more about the hardships they faced, such as Liberia and Eritrea.
T he st udeHicatyndheirsspebking and presentationsiskilasvery evident
during their participation in the Diversity in Research and Practice Conference held by the Black
Student Network of Teachers College, Columbia University. They attended both years while
they were enrolled in the AP Seminar. During fing year, they attended as spectators but also
engaged in conversations by posing questions to the presenters and taking notes for their own
interests. As part of the conference that year, they also attended a panel diszgssized by
the Institutefor Urban and Minority EducatiolUME) of Teachers College, Columbia
University. This event was titleiBlack Pantherand the Superhero as Educator: A Panel
Discussion on the Film and Its Implications for Educational Research and Pédtfieatured a
panel of educators discussing how the m@lack Panthewas a catalyst for change. As a
panelist, it was great for me to have the students sit in the front and listen attentively to the

conversation. It was such a proud moment wlasmingosed a quesin to the panel, which

was thoughtprovoking and garnered a response from each panelist. During the spring of the
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second year, thetudentgeturned as presenters of their own research. The theme of that
conference waBAfro-Futurism: Redefining and Reimaghg Future In alignment with this

theme, the students were excited to share their research in the form of a poster presentation titled
ALIi berating Liberia.o Four of the five girls
research from begiming to end, from their research questions to their rationateshow the

depth of their research and understanding of the situation facing Liberians, the students discussed
both the solutions and counterpoints to their solutiaasequired for their & exams. They had

the opportunity to shine and gain feedback from graduate students and professors from across the
country. They each took turns explaining the various parts of their research. When asked
guestions, they responded confidently with citatidng they also remained humble enough to

receive feedback on ways they could grow. Responses from the professors and graduate students
were very positive.

It was delightful to watch thstudentsyrow into passionately defending their ideas about
solutionsto more complex questions and issues they addressed with citations, keygoaints
counterarguments without needing to look at their notes. These are required norms within the AP
Seminarthatteach students to use the QUEST framework, which stands for the following:

1 Question and Explore: Challenge and expand the boundaries of your current

knowledge

T Unhderstand and Analyze: Contextwualize arg

1 Evaluate MultiplePerspectives: Consider individual perspectives and the larger

conversation of varied points of view

1 Synthesize Ideas: Combine knowledge, ideas, and your own perspective into an

argument
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1 Team,Transform, and ransmit: Collaborate, reflect, asdmmunicate your
argument in a method suited to your audience
This framewok combined with ADc ont ent contri buted greatly to
cultural connectedness, critical consciousness, global competence, and especially African
diaspora lieracy. The students attributed part of this growth to their experience with their
research projects and presentations. They were made aware of some of the history and issues
concerning Africa, which helped them to understaatlerwhy Africa is depictedri the
negative ways it is shown today. Their research and writing skills improved to the extent that
their selfefficacy was increased.
According to the enaf-course surveys completed after their second year, some of the
girls shared the significance dfet group and individual multimedia presentatidviadison
shared
The individual and group multimedia presentations influenced [her] perceptions of
Africa drastically. It forced [her] to ask questions about a specific country in Africa and
it also faced [her] to use extensive amounts of research to accurately present [her]
information to the class.
Ebonyshared that the presentation assessments
influenced [her] perceptions of Africa and ttiaspora, because [she] had the opportunity
to perform [her] own research on topics of [her] own intef&te appreciated that $he
was able to learn the true wealth of some countries in Africa, its history as well as its
current status in the wiak.
As for Jackie she expressed appreciation for
...learn[ing] about the many conflicts that are in Africa and...understand[ing] how
everything (many factors) affects people in Africahe was most proud that she] learned
to articulate [her] opinions and thougtbetter[As she said|, | want to work on my
presentation skills to ensure my message is clear. There are many counterarguments, so |

need to be better armed. | want to learn more about where | come from, and how | impact
my community and vice versa.
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Thiswasalso an example afackiedeveloping a stronger sense of critical conscioushassd
on her desire to make a difference in her community and the country of her heritage, Haiti, to
combat the tragic issues that had been occurring there.

Aaliyah also expressed her appreciation for working with her classmates on group
projectse x pl aining that it was hel pful Ato present
nervousness about presenting on new topics in front of other people. Their collective efforts
contributed to richer details and insighting shared and allowed them to support one another
during their presentations. When the students participated as audience members for each other
during their presentations, they offered critical, encouragiedtfack for one another by asking
probing questions to push each other to dig deeper in their topics and as reminders to share more
of and elaborate on what they may have forgotten to say or address during their presentation
They picked up thegaractices from their teacher, the graduate students, and other community
members who also participated as audience members for the students. They helped each other by
providing feedback on one anotherds multi medi
guestions offered within the AP Seminar materials, reiterated ones heard from their teacher, and
came up with some on their own. Overall, this process was an enriching experience for all
involved, especially the students.

Students appreciated this process &ow it influenced their perceptions of the African
diaspora as a whql® the extent that they offered advice to future students and teachers. For
students, they highly recommended that they each take the course and assignments seriously and
make it gpersonal experience to maximize the benefits of taking the course. For example,

Aalyahencour aged students to fibe passionate! 0 Sh
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You must care in order to do well. Always look deeper and research more for yourself
regardless of what you aassigned. You have power in your hands. You can start a
movement with a speech. People dondét real.
people like Marcus Garvey and Malcolm X, they made sure they had education and that
was their power.

Otheradvice from different students included the following:

ltés fun, but i1itds work. Dondt put things
time to do the work. Jackie

It takes hard work and dedi artaboutn, but it
yourself and what our ancestors went through. Africa is not a bad place. You will become
one of the few people that understand that Africa is not a bad pElseny

Read and pay attention to current news to see connections to how regeays
itself. Use videos and social media, and have fun while you do. Reading what you find
interesting will help you focus and add more in class. Organize so you can be able to
keep up, stay on track, and mahkedbusense of
thorough. Jasmine
For teachers, the students suggested simply doing more of what was alreadyodone.
example, ffer the course to more students, start sooner, and have students dig deeper and

practice their skills moredalyahs uggest ed that they fdcodepghr anal

to help students pay closer attention to the details needed to deeply ariathymeys a i d Al tos
great that we have this course and hope itods
dondt know their history, which is important

College and Career Decisions

The student ghe ARSempimar siranglyanfluenced their future education
and career decisions by increasing their academic confidence. Students had partly attributed their
academic achievements and additional educational endeavors to trendgontentof the
seminaras well asheir overall experiencedafat t hat t i me. Even though
taking the AP Seminar resulted in being reconsidered asARPoeurse, their research and

writing skills were still strengthened to the extent that they eachua#d their level of success
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in other courses to their experiences and acquired skitte l\P Seminar withAD Content
Their engagement with the course also enhancedAldiit and seKefficacy through the
development of their global competencehe éxtenthatthey each applied for and were
accepted into more AP courses and éarabliment college programs designed for high school
students to ear n aoomplaiglogb schobl.eAihsughdtieeg weeeeeryw h i | e
busy managing heavy coereads, the rigor of the work itself felt familiar as they utilized the
transferable skills they learnedtime AP Seminar. They were all able to flex their academic
muscle memory across a broad range of other arts and humanities ,casitbey descrilge
| learned how to research topics properly and how to write essays with-das&ie
A skill I learned was to analyze scholarly articl@gelused this skill in my college
English classes, because | know what to look for im¢hding and to accurately connect
it to my topic that@m working on rather than just read the entire article and get myself

confused since the articles would be very lorigadison

Critical Thinking, presentations and writing. These skills wereuhseimy English,
Music and Art History classesEbony

My ability to research and obtain information, then being able to produce an
argumentative paper has helped me tremendously in both my English high school and
college classes to evaluate pronpisroughly and write well developed essays.
~Aaliyah

Time management, reading comprehension, analyzing art and different texts, viewing
problems through different perspectives to find a reasonable and thorough answer. | used
these skills in ARHuman Geography, AP English Language and Composition, AP
Research, AP World History, and AP US Historyasmine
The courses thstudentdook in their duakenrollment program were related to their

career choices as they each had chosen their majorsuglitdual enroliment was a heavy load
for the girls, they felt welprepared to meet the challenges presented by their college courses.

They had solidly acquired the study, reseaactd writing skills to thoroughly learn all that was

necessary to performell in their college courses. One exampkswhenAaliyah took a

114



cultural art course that required her to do a comparative analysis between art forms across
different countries. We had discussions about where she might be able to find authentic Indian
artwork and learn about it. It was not easy for her to locate a museum dedicated to Indian
artwork, so we discussed the opportunity to find Indian food restaurant owners who would likely
have Indian art as decorations in their restaurant, and she couldhe@ by asking the owners.
Living in a major urban and international city madeety easy to locate an Indian restaurant.
Thiswasa strong example of hos/t u d gercepsons of Africathe Africandiasporaand
themselves as African descendants vpargtively influenced to the extent of fueling their desire
to uplift and empower Black people by addressing our collective adversitiesvd$adso a
strong example of the extent of their critical consciousness ovantbers because they were
makingdecisions to learn more about Black African people in efforts to position themselves to
gain more confidence, cultural affirmaticand abilities to make a positive difference. For
example Jasminevanted to address the issue of mass incarceration intordieviate systemic
oppression through the justice system, so she decided to study law and criminal justice. She was
eager to take the AP Research course as a falfpand had already determined her independent
research topic would be related to theecaf the Central Park Five, now referred to as the
Exonerated Five. Her confidence had come a long way since sitting in the back of the room
quietly avoiding being called on.

The AP Seminar required the students to conduct research on topics of thear cho
They engaged in both group and individual research projects and presentations for both their
classmates and the outside community. These experiences positively influenced their perceptions
of Africa, the diaspora, and themselves as African descenttatite extent that they each began

to engage in deep discussions about the African diaspora wherever they engaged with various
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groups of peoplancluding their peers, adult family members, and graduate students and
professors at graduate level researchferences. Most importantly, they were intrinsically
motivated to utilize their newfound knowledge and skills to uplift the global African people
beginning with their families and local communities. In the next chapter, | elaborate on some
of the expemntial learning activities we did outside of the classrdomwhich | took
responsibility planning and implementing with the full support of their teacher, principal, and

parents.
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Chapter 7: Findingsd (Re)cognizing and (Re)presenting Community a€lassroom

To enhance studentsd6 experience in the cou
series of experiential learning opportunities or field trips to explore Black history through a
broad range of cultural performances, day and weekend trgikeo cities, museums and other
historical institutions, and summer programs. The students expressed great appreciation for each
excursion. They described them as being memorable due to having a lot of fun while learning
information they all found to be djinly valuable and positively influential to their perceptions of
Africa, the African diaspora, and themselves as African descendants. Most of the trips in the first
year were curated based on ideas and interests from the school prtheifggcher, andhyself.
However, during the second year, the students
and events we attended. The examples in this chapter took place during the spring of Year 1 and

the summer immediately following.

Washington, DC, Three-day Weekend Exploration of Black US. History
With the full support and funding from their school, the teacher, studertd spent
3 days exploring and celebrating the contributions of Africans in the United States of America
and across the world as repented at several major institutions in Washington, DC. Our
ambitious itinerary included visits to theSJCapitol Building, Howard University, Frederick
Dougbkhhesme&, the African American Quseuamof War Mus e
Natural History National African Art Museum, and the new National Museum of African
American History and Culture. The school principal was so excited about the trip that he
organized an additional 50 students and 10 staff members to learn from this expergerite
also helped to connect us with some of his connectiankiding an alum of the school who was

now a student at Howard University.
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Our first stop was to the.8. Capitol Building where we learned about its many wings
and rooms as well as the relativeéylv Bl ack peopl e who are feature
like Shirley Chisholm, Rosa Parks, Frederick Douglasd Reverend Dr. Martin Luther King,
Jr. We were lucky to be led by a Black tour guide who was well apiamed able to focus
predominantly orthe Black history shared. The students posed for photos with big smiles
showing pride in their heritage through the legacy of the featured Bl&kitizens.

Next, we took a tour of Howard University as a Historically Black College and/or
University (HBCU). This tour included an introduction to the campus grounds, student life
activities, and a special lecture by Dr. Greg Carr, a prominent and beloved professor of Africana
Studies at Howard University. He taught the students about the history of Honigetdity, the
importance of studying Black history and culture, and the legacy of the namesake of their school.
Ebonyexpressed appreciation forthsst at i ng t hat ADr . Carr shared
didnét know, even though | go to a school nam
Carr asked for two students to volunteer to speak. First, he wanted to know more about the AP
SeminarwihADCont ent from a studentds perspective,
historical excerpt. Of the eight studentasminevas nominated by the other seven members of
her cohort to speak on their behalf about the colilsenyagreed to read thgassage aloud.
Jasmineshared a brief yet comprehensive explanation of the AP Seminar RitboAtentfrom
her perspective as a student. She expressed great appreciation for what she feligeas a
opportunity to learn not only about the African diaspgautabout herself. | remember smiling
with pride and nodding as | realized that she truly understood the importance of her participation
in the course, and she took it seriously. The students who were not enrolled in the seminar were

intrigued by whatshe ai d . I heard a student behind me in
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Thatés whatodos up! o Some of the other staff me
later that night at dinner.

Next, Ebonyread the selection of information on behalf of DrrrChike Jasmineshe,
too, spoke with confidence, projected her voice, and made a good impression on QvhGarr
thanked and complimented both her dadminel remember the look oBbonyd s f ace as sh
read the passage. Since she was reading it fdirsh&ime, much of her concentration was on
making sure she read it clearly for everyone to hear in the oldest room of one of Howard
Universityoés | ibraries. She seemed in awe of
an individual interviewat the end o¥ earl, she confirmed that she was excited to learn more
about Malcolm X, the namesake of her school. This instilled in her a stronger sense of honor and
pride as a student of the school nanmeldis honor.

One of their higdsaaccehtstaden & Hoavardigave thé students a
brief tour of the school s main | ibrary and s
appreciation for the universityhisserved as a source of encouragement to apply for admission
themselves. Diing their senior year, bottasmineandAaliyah applied and were accepted.

Jasminas now a sophomore at Howard and has taken two courses by Dr. Carr as well as other
Africana Studies course8aliyah andMadison who later attended a state universityosh

AfricanaStudies courses for their electives based on their personal interests.

Jackies ai d, AThe DC Trip made me consider if |
was cool to see how Blacks can come together
recalling DrMadisG@haetr ds heletwoueal ly hel ped me emb

descendaddmnembhae ea t hat AfHoward as an HBCU f el

and made me interested in attending. |l tds coo
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cour se, and I 6m already ahead of the game. 0 S
wheres he took Dr. Carrdés introductory course anc
The next day, we vMuseunt cfNdturdl History@mlithe Nasiomal i an 0 s
Museum of African American History and Culture (NMAAHC). At the Natural History
Museum, the studemtearned that while there are different ethnic groups within the human
species, race is only a social construct determined by those who created and maintain the
dominant narratives that uphold the fallacies of white supremacilaok inferiority. They
visited the African Diaspora Exhibivhich showcases artifacts and information about the many
migration periods of African people around the world throughout different time periods. The
students read the captions, watched the videos, took photos, askedmgi@and made
connections to the information they had been learning in class.
However, it was the NMAAHC that touched their hearts and left a long, lasting
impression. Maybe it was the magnitude of the entire building dedicated to Black culture. Maybe
it was the way the information was presented ar faeniliarity with it from having been
exposed to some of the information in other ways. Either way, the students noted that the
underground levels taught them about the struggles and horrors of enslavmpesssionand
racism in all its forms, while the levels above ground celebrated Black excellence in spite of the
experiences highlighted undergroufithe students found amy parts of each section interesting,
but most memorabl e twasl uBEmmaetst Maimiled sTidd ke dec
casket funeral shook the world by making the horrors of racism apparent and undeniable, the
students were indeed shaken to the point of needing to talk about it to process what they were
feeling and thinkingvith their peers and teachers. They brought it up at the end of each year

during interviewsandfocus groups, and mentioned it in their survey respalgears after that
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visit. Ebonyemphasized the difference between watching a video about it to paeeilhg his
casket in person. She said, Alt moved me mor e
This was one section that moved many of the students to tears as they made connections and
identified with Emmett Till, who died at the same age theyenat that time. Even thoughckie
did not see this particular exhibit, she stated that she wanted to return to see it for herself because
Afeveryone was talking about it.o

Another moment that movdebonyto tears was watching a video on interracial
marriages between Black amdhite people. She and | were struck by the stories of Black men
being lynched for marryingshite women because we both had elder family members who were
interracial couples. She expl ai niswhitetahddher] s he 0
grandma is Bl ack. o

Having started at the bottom floors, the students found joy in celebrating Black
accomplishments and successes on the top fldackieshared that she loved the NMAAHC
because it Acel ebrated everything Blwareks have
about progress in entertainment, acting, music, and Black nations! | saw a whole book in Haitian
Creol e! 0 Thi slackebecauseshe ihas Haitign rdots. IShe later began learning
Haitian Creole with her siblings, which encouraged her praih speak with them more often at
home.

The Washington, D.C. trip influenced my perceptions of Africadtaspora, and

myself as an African descendant. Going to the NMAAHC really helped with my

perception of Africa and thdiaspora because | was able to see some of their culture in

the museum and learn a variety of things | haven't learned befdaglison

Same say that ignorance is bliss, but for people of African dedgeotrance offers no

comfort. Being unaware of your cultural history leaves you wondering about your significance
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and vulnerable to believing whatever anyone tells you about yourselfdetieamanizing tales

that will have you blaming and hating yourself for the degrading ways society treats you. After
one weekend in Washington, DC, the students were intrigued and eager to learn more about
Africa, the African diaspora, and themselves asdafnidescendants so much so that they
influenced their family members to begin discussing and honoring their cultural heritage. They
each became agents of change in their families and communities. Their peers at school began
asking about the possibilitie$ taking the course the following year, which many of them did.

Each of the students gained a new sense of pride in themselves as African descendants to
the extent that they proudly associated themselves with Africa. Casually referring to Africa as
home isquite profound because home represents a sacred place where one feels deeply
connected with a sense of belonging, especially a place none of them had ever been. Identifying
oneself as African first before or in place of any nationality at all is signif@siit is certainly
not the norm for African descendants outside of Africa due to the TransAtlantic Slave Trade. We
tend to refer to ourselves by nationality and racial epithets which vary weleg within
countries and local communities.

The ultimategain from this experience was each student seeing themselves positively
represented in nationally public spaces with honor. To deeply feel the pain and joy of historical
events is to connect with them personalbt onlyas a fellow human being but als®an
African descendant when considering the roles of race and culture in these events. Even with the
tragic events, it was key for the students to know that these events ocaond¢lde story was
important to be shared to acknowledge that these Bhaek hattered and still do. This was

affirming and helped them feel a sense of belonging in this country and this world at large.
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Harlem World

Even though the students grew up and lived less than 15 miles or leg¢shthanfrom
Harlem, they had never spieany time there and knew little to nothing about it. So, they were
excited for their first visit to Harlem, which included a visit to Teachers College, Columbia
University, a popular EthiopiaandEritrean restaurant (Massawa), and the Magic Johnson
Theaer to watch the moviBlack Panthewith me and another graduate student. We were able
to curate this trip with support from a small grant to purchase the movie tick&isdar
Pantherthrough Teachers College, Columbia University.

Based onthe studeGts i nt er est in Ethiopian culture, v
Massawa, an Ethiopian restaurant right across from Teachers College and one of my favorite
restaurants in New York City. The restaurant is owned and operated by an Ethiopian and Eritrean
family who are always happy to share information about their culture. It was thoroughly
decorated with authentic art and artifacts from the region and has a menu written in Amharic
with English translations in subscript. As they do with all new customieosane unfamiliar
with their foods and traditions, they kindly explained the various foods, how to pronounce the
names of each, and the basic Ethiopian etiquette for eating a communal meal. The students were
excited to learn directly from Ethiopian peoplace they had just completed a group research
project about Eritrea and Egypt. It was heartwarming to watch and listen to the students asking
the waiters questions not only about the food but other aspects of their culture, history, and
socioeconomics. kie me, the owners weveryi mpr essed with the student
what they had learned from their research and their genuine curiosity shown in the broad range
of questions they asked. They even went downstairs for a few minutes to see moerteidhe

and to sit in a more traditional setting before returning to the main floor to enjoy their meal.
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While they had the option of eating with metal utensils, some of them chose to honor the
custom of eating only wi t Bthidpianglat bread, itogibktup thea n d
food and place it in their mouth without their fingers touching their mouth. One did not like the
food much while ome liked it and said it waskay. Some loved it and were already looking
forward to their next vi$j but they all appreciated the new experience. They all expressed that
besides Chinese food and pizza, they had only ever eaten Caribbea\tliyadé was
especially excited and recalled the event years later as she described it in her survey. She wrote

| was eager to try the food!

I had the option to choose between the popular favorites among the Ethiopian people
such as the lamb and steak with their traditional injera bread. At first, | thought the food
wouldnd taste too great, but persondllgnjoyed the meal. The steak was my favorite.
Although the food had a big representation of the Ethiopian culture, [there were] pictures
surrounding [us] all over in the restaurant [that] also demonstrated the history of the
Ethiopian people. Massawa wash with fulfilling its roots [by] having displays of
women and men in Ethiopian culture. Overall, this influenced my perception of Africa.
After dinner, we caught the bus down the street and around the corner to the Magic

Johnson Theater to watch tBick Panthemovie, which was the most popular and successful
Marvel movie at that time. The Magic Johnson Theater has been a popular and iconic place in
the Harlem community because it is owned by a Black man. It proudly displays posters of classic
films like a museum of Black excellence in film, so the students had an opportunity to see a little
taste of Black history. They also had the opportunity to see the Apollo Theater sign lit up at night
and were excited to take a photo with it in the backgrourittoAgh they did not yet go into the
Apollo, just being there was exciting for them as they had heard about it and knew it was a
special place.

We did not discuss the movie in detail that nigihit it was obvious that they absolutely

loved it and were extad about having seen it. As we stood outside of the theater preparing to
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catch the A train back to Brooklydasminepointed out the wellit Apollo sign along Martin
Luther King Boulevardalso weltknown as 12th Street. Although she had never beendher
before, she said it was fAcool and nostalgico
attending events there. With big smiles on their faces, the students posed for a photo with the
Apollo sign behind them. We took several shots as thesisigesed and repositioned them a
few times, then they all crossed their arms over their chests like the charaBlexskiPanther
did. This is now widely recognized and sometimes referred to d@s\takanda greetingWe
later discussed how that symlwolphysical position is seen in art throughout different parts of
Africa. The students made the connection to ancient Egyptian artwork, statues, and mummies
which are often depicted with their arms crossed that same way. There must be something to it
throughout Africa and some meaning behind it. Those types of questions were coming up for the
students
A Day in Philadelphia (We the People...The Truth Hunt)

During thespring of the first year, | invited the students to join me on a trip to
Philadelphia, which | had curated on behalf of The Royalty Project, a youth mentoring group
based in Harlem, of which | was a board member at the time. Thidaynevent began with
breakfast at Uncl e B o b-dwnes 6offee Shorf afimeokstor® lodatedb k s, a
in the Germantown area of Philadelphia. The students ate breakfast and spent some time
browsing the book collectigrvhich waspredominantly focused on topics related to Black
people.

Next, we visited the Charles L. Blockson AffamericanCollection at Temple
University, where the legendary historian Charles Blockson surprised us all with his legendary

presence and a brief lecture and discussion about his collection of well over 500,000 books,
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photographs, and many other historical artgdabat contribute to the stories of African

descendants. The students browsed through the collection briefly until he began to speak and
captured all of our attention. One of the most impactful moments was when he showed us a book
with a cover that was nda from the skin of a young Black girl and made each of us take a
moment to hold the book. It was quite a shocking moment that each of us had to take time to
process the thought of that even being possible and the idea that Black children were used for
tha purpose. This detail was actually inscribed inside the book cover by the author who seemed
proud of this feature of the book. Students began using their phones to search Google for
information on human leather. This was real. The students began tddistenBlockson with
greaterfocus and asked questions to learn more as he shared more history and lessons about the
importance of learning with a critical mindset. What a treat this was for us all!l We took a photo
with him, and each left with an autogtagd poster to memorialize the visit to this historic

collection.

Our next stop was to the African American Museum in Philadelphia, the first institution
created by a major city in the United States to highlight the contributions, life, and work of Black
citizens. The museum allowed the students to explore interactive exhibits including a narrated,
interactive timeline andO full-sized video projections of historical yet uncommonly known
trailblazers like Richard Allen, Octavius Catto, and Frances Ellekifiéltiarper. The students
learned about topics including entrepreneurship, education, family traditions, environment, and
religion. There were also art exhibits on display for the students to explore freely.

The final and main part of the trip was a scay@rhunt designed to uncover some of the
missing history of African descendants in America during the time period leading up to and after

the signing of the U.S. Declaration of Independence. As a board member of The Royalty Project,
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| co-created thiseventi t h t he founder. We titl edbheit A We,
general focus of the Truth Hunt was to learn details about our aredgfot for freedom and
understand the cost of liberty for African people in America. It took place in the oéiiber

historic district of Philadghia. The five girls and one of their male classmateie grouped

together as a team with me as their mentor. Each team was instructed to answer as many of the
21 questions and tasks listed within less tBdmours. Al tasks were within walking distance

from the starting and end point. The students were excited and fully focused as they worked
collectively to answer all of the questions. Since | knew all the answers already, | only provided
supervision and encouragemenhey thought through the challenging questions and completed
each task by utilizing the critical thinking skills they had learned in class through their own
research projects. They were able to analyze artwork, videos, buildings, various documents, and
exhibits. Even when it began to rain, they put on their disposable rain ponchos | supplied and
continued with smiles on their faces, laughter, and excitetner@mpleteeach taskEbonylater
shared that she Al earned ad ptoiabdcutof Afimiteares
shared how spending that time with her cohort/classmates helped them to bond by working
closely together on such a personal topic. They were able to talk to each other about what they
were learning, which was important ase of their peers outside of the class seemed to really
understand what they were experiencing.

This full-day experience is an example of the students beginning their learning process
with global competence to increase their critical consciousness aeb\ttisnding cultural
connections with the African American history and culture they were learning along the way.
Being raised in a predominantly Af@aribbean community seems to have minimized the

studentsd6 exposure to AferadegparencedimeBlackeciazansini st or
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other parts of New York City and thenited Statesis a whole. While | understand that Black
people are not at all a monolith, there are many common experiences and cultural norms
throughout Black communities countrydg of which this particular group of students were
unaware. This became more evident as we later explored Harlem again and-dep#h iduring
a summer program.
Dance Africa Festival

Since we were not yet able to take the students to visit Africa,dbbkdgeand | wanted to
provide as much direct exposure as possible.
Dance Africa Festival, the nationéd6és | argest A
Academy of Music, a muHarts centecommonly referred to as BAM. With full financial
support from their school, we attended its¢ferformance in thepring of 2018, which was
t hemed ARemembrance, Reconciliation, Renewal
fa taste ahdtéepirhytoam South Africa, acknowl e:
birthday and the contributions of freedom fig
was choreographed to dr aw fgpathealard Armesicarivie t we e n
rights movements, portraying the struggles for justice and, ultimately, serving up triumphant
celebrations of culture. o The conne-egpatheichs and
and the US. Civil Rights movements were being discussed AR Seminar class prior and
after this event. E x ¢ e rAphdng Wdlk tod-reeddheeie sesadrandMa n d e |
discussed in class too. It was helpful for the students to at least be able to reference this event
later when we discussed South Aframgain.

The students seemed to enjoy both the show and browsing througtighsiveAfricana

merchandise sold by many vendors just outside the building as part of the festival. The students
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found the African culture beautiful and the performance to be spiritually moving, despite not
really knowing what was happening or being able tofolthe story shared throughout the
show.Ebonys ai d, #fAlt gave me chills, even though I
confused. o

Some of thestudentpurchased a few items from the vendors, which also prompted them
to lookmore deeplynto themeanings of the art and jewelry they likégliyah shared that she
noticed a trend among Black people wearing African clothing but did not care much for it
herself. In particular, she noticed Black girls and women on social media wearing colorful waist
beads. While she thought most of them were wearing them as just a fashion trend, she got
excited and wanted to wear them herself when she learned that the beads had a significant
meaning in African culture. She eofshowimgmaned t ha
girl 6s growth toward womanhood and represents
AWai st beads are a traditional African access
fertility, sensuality, and spiritual well e i n g . oheyTare thdegd, worh for both practical and
aesthetic purposes. By using critical consciousrfeag/ah sought out more information to
make a deeper connection to the waist beads in order to gain an appreciation fortthestnas
a fashion trend buhore as aultural connection to Africa as a young girl approaching
womanhood. This also led to an increase in her global competence.
Youth Historians of Harlem Summer Institute

After the students completed their first year of the course, | realized thranteing
five students had not spent any sigrafictime outside of theommunity in Brooklyn unless
they were in the Caribbean and considered ways to help them retain the skills they had learned

during the first school year. For this reason, | offehesrt the opportunity to enroll in the Youth

129



Historians of Harlem Summer Institute at Teachers College, which | wiasititating. Four of
the five students were able to participatadisonwas unavailable during tfweek timeframe
due to having alreadylanned to spend that time in the Caribbean with her family. Two other
Black high school students from Harlem also participated in the program.

In addition to allowing me to share with them a bit more of myself as an African
descendant who strongly idefies with the culture of Harlem, this was an opportunity to
continue their learning over the summer to reinforce the skillsitadiearned during the school
year and prepare them for their second year of AP Seminar. Application of the skills in a
different setting is one of the best demonstrations of learning. Their participation in this program
allowed them to experience plabased learning while developing and presenting a project as a
team. Besides the Sankofa Project, all of their other assignmergsalyout people and places
they had never met or visited in person. The students had just 10 days, séatijitator and |
determined the question and activity for them to address in advance. We decided that the
students would curate and lead asesids Wal ki ng Tours of Harlem to
struggle for freedom in America IS represente
be the teachers who attended the Reimagining Education Summer Institute (RESI) at Teachers
College. The stents had to figure out how best to address this question and what to include in
the tour. They also contributed to planning for the logistics of timing, spacing, andiewhich
students would present which parts of the tbuaddition, wecreated a lmchure and slide show
presentation to share the information with the teachers. This was a good idea since it rained
heavily on one of the days we scheduled the walking tour.

During each of the first days, the students participated shdur sessions oié

Teachers College campus. We began the program by introducing the students to various ways
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that history has been documented over tifmeen interpreting ancient rock drawings in South
Africa and around the globe to the subtle ways we see narrativesupheynbolically and
explicitly in literature, film, theater, and other visual arts. We also discussed some of the
common struggles experienced by Black Americans in pursuit of freedom and Harlem as a
significant site of that struggle.

For the next few daysve allowed the students to explore Harlem by foot. As they took
walks through the main and side streets of Harlem, they noticed the murals, statues, names of
buildings and streets, and other representations of the Black freedom struggle in public spaces.
They collected field notes in writing and took photos to capture information, then spent time
collectively and individually researching the details of the reasons why each piece was created
and by whom. They noted the political, historical, social, econicand educational aspects of
each artifact they found. They also tasted the local soul food, which was a new experience for
each of them. We ate lunch at Jacobdés Restaur
African American dishes like candigzams (sweet potatoes), fried fish, barbeque ribs and
chicken, macaroni and cheese, collard greens, and cornbread. This was new for each of them, so
they tried a variety of the foods. | was surprised that the students had never eaten some of the
foods, bu they did make connections betweefewdishes as they noted similaritiesseveral
Caribbean dishes.

As a group, the youth historians decided t
history was represented in its streef sppecificallyon muralsand statues. With this focus, |
arranged for the students to meet with Paul Deo, one of the local artists, in person to hear directly
how he felt his art represented Harl emds hi st

with the artist, they everuggested to him ways to enhance community engagement with his art
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usingthesmart phone technology they learned about during the Diversity in Research and
Practice Conference a few months prior.

The youth historians then curated a selection of their feevand most profound artifacts
and mapped out a path to view them all on foot within a set timeframe. This helped them
determine that each of them would present twice along the tour. While | designed the brochure
template, the students also helped selextiesign details and created brief summaries to be
included in the brochure, which helped us fill our roster of teacher participants who could have
chosen other options to spend their free time after the RESI events.

The youth historians practiced the taun foot and rehearsed their scripts along the way
while providing feedback for one another. The AP Seminar students helped their new peers work
through their nervousness about speakinggandedone another to improve their presentations
by working on buder and clearer voice projecting and eye contact. It was heartwarming to watch
them support and encourage one another during rehearsals as well as during their actual
presentations. It was also nice to gain perspective from local members of the Harlemarsty
who noticed the students practicing and speaking about local history. The students practiced
several times by preparing and memorizing a speech narrative for two to three aitifbeast
two studentsvereready to present each stop along the to order to ensure each one was
represented and to support one another by adding to the conversations. They each took full
responsibility for owning their presentations and delivering them well.

During our final full rehearsal, we had the honor of hguime founder of Youth
Historians of Harlem, Dr. Barry Goldenberg, and his wife join us. He was quite impressed with
the studentsd work and provided posittve, enc

facilitators, which gave us all a boost of egyein preparation for the tours on the fiRadays.
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The first tour was interrupted by heavy rain, so the students improvised with a slideshow
presentation of the muraiscluding a few more than the walking tour covered as a consolation.
The second touvas very well attendeavith great feedback from the teachers who wereealy
impressed with the depth of information shared and the opportunity to learn about Harlem in this
way. Their adaptability was a testament to how well prepared and committesldiesto the
success of this project, especially to accomplish this within les2tvaeks.

Both the students and | noted that their speaking and overall presentation skills had
improved greatly as their confidence built over time. They had initialliggted with projecting
their voices loud enough to be heard over cars, tramdthe hustle and bustle of the Harlem
community, especially during evening rush hour when many local residents are transitioning
between work, home, and runniagands. Wittour guidance, they succeeded in managing the
crowd to ensure participants were standing strategically to view the murals and statues while
respecting the local residergsdnot taking up too much space during their kigdffic times.

For example, to bmindful as guests of Harlem, we walked in a line along one side of the
sidewalk and moved when needed to make room for pedestrians.

In addition to the two tours we had planned for RESI attendees, the students also led two
walking tours for newly admitted students of Teachers College at the reqitegidmissions
Office. They led one tour during that summer and one later in th®faihg the tours for
Teachers Collegddmissions, we were fortunate to haMadisonjoin the team. She assisted by
taking photos and helping to guide participants through the Harlem streets in mindful ways. She
was excited to gain some experience by paiting in this way and learning more about

Harlem.
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By the second tour, the students had learned the information well enough to deliver their
presentations without looking at their notes, but rather using the artifact itself and working with
at least on@artner to recall the main highlights. They had indeed owned their presentations.
Some of the highlights I noted included moments like wlesmingandomly added details
about urban blight as we passed a brownstone that was in ruin, which demonstrated her
consciousness of her environment which she had learned about through articles and discussions
in the AP Seminar. This influenced her perceptions of the African diaspora to the extent that she
wanted to know more about Harlem and followed through on rseredeby asking me to spend a
day with her at the Schombu@gnter for Research in Black Cultuaed more locallypwned
Harlem restaurants. She curated the field trip heraetf all students were invited to attend,
although she came alone.

Thes t u d eitical sofsciousness increased to the extent that they developed a greater
awareness of the poor conditions of their neighborhood and appreciatitshistory. This was
evident in several ways. Each of the students were able to make connectiomes ety and
current events as they noted signs of oppression over time and some similarities between the
New York City boroughs. In our discussions, they often referenced examples of similar
circumstances in Brooklyn in comparison to the Harlem neididmat of Manhattan. | recall
them expressing their frustrations about the poor conditions of community parks and other public
spaces not being well maintained until white residents began moving into their neighborhood.
This led to discussions about the aeagences of gentrification. They spoke with such passion
and a sense of sadness as they questioned why the city government felt they were undeserving of
such consideration as to maintain a clean, beautiful, and safe environment. They had been living

in a @mmunity in which they felt a lingering sense of danger at all times. Their parents rarely, if
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ever, allowed them to hang out with their friends outside of their homes and only allowed them
to transport themselves around town out of necessity. Their coityneutture required street
smarts and a sustained heightened sense of awareness of their environment.

A few weeks later during a cheak conversation, the girls expressed their desire to learn
more and create a walking tour about their own neighborhoBdaoklyn.EbonyandJackie
shared that they were frequently noticing the street art and looking for the significance and
stories behind each one. They began to see their own neighborhoods through new lenses. Many
of the murals, street names, and statheg were noticing had been there for a very long time,
but they had never paid much attention to those parts of their community. They shared that they
no longer took it for granted and more often looked for historical connections. They had begun
asking n& sets of questions about the events that take place in the local, namahglobal
news. They began sharing what they learned with their peers and family members across
generations, thereby conjuring up conversations about the history of their cdrambaih in
New York City and in the Caribbean.

Some of the girls began recalling memories of their times in the Caribbean and lessons
they learned that are distinctly different in cultural norms. While in a private conversation with
Jasmineshe explaing that in Grenada and the Virgin Islands, she felt a much stronger sense of
safety within her community. ACari bbean neigh
family members. I just dondét feel theadn type o
between the two communities in terms of living with unlocked doors versus locked and alarmed.
In Brooklyn, she felt an automatic assumption of being unsafe without locked doors or by simply

walking around town without parental supervision.
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At the endof the Youth Historians of Harlem Summer Institute, | asked the girls to
complete a brief survey to share what they had learned as a result of their participation. The
following are their responses:

This tour influenced my perceptions of ttiasporaand myself as an African
descendant. This is because the tour consisted of murals that represent significant figures
in the Black community. African Americans are constantly being mistreated, but these
murals reminded me how proud | should be to be oicAfr descent. Ebony

We curated and | ed historical walking tou
of Harl emdbs Black culture and history. Res
and statues. Wrote a script about each piece aharpresented it to educators who
attended the Reimagining Education Conference at Teachers College. Designed a
brochure for the tour. I learned a lot about Afri¢gemerican history and the beauty in
what it meant to be AfricaAmerican during that timé€each mural had different
messages. People would come together to fight against the injustices in the world, while
at the same time it showed the good times African Americans had in Harlem. Especially
the arts from that Harlem Renaissance period were dinalrstimportant to the people of
Harlem. This whole experience mostly influenced the perception of myself as an African
descendant. Aaliyah

The Youth Historians program was my favorite because | got to learn about many

people who affected their oomunity and the Black culture. It was fun learning how | am

a part of this culture of excellence, and it was cool that | could inform others about it. It

made me really love being BlackJackie

Overall, the students were able to learn about Africa, the African diaspora, and
themselves as African descendants outside of the classroom with firsthand experiences within a
broader representation of culture than their own as practiced in their horigego3itively
influenced their perceptions of all three by being exposed to and fully engaged in the process of
learning through multiple modalities in a wide range of settings with support from diverse groups
of people. Having some sense of agency in vahdthow they learned was also a key point, even
if it was just a matter of providing thewith choices of which exhibits they spent their time

viewing in museums filled with numerous examples of Black excellence or the opportunity to

curate awalkingtoun ased on their favorite parts of Harl
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expressed appreciation for the acknowledgment of and freedom to use their voice, which helped
them to strengthen their ability to express themselves with clarity in articulaiowith self
efficacy.

Engaging in experiential learning during creatively curated field trips about global
African culture and history positively influe
diaspora, and themselves as African descendants.Wéreyinfluenced to the extent that they
became interested in attending historically Black colleges and universities and applied to some.
The students each became teachers of ushalting new information with excitement. The
students also began celebngtBlack history and culture with pride. This was evident in how
they described Africana cultural events as beautiful and spiritually moving, despite not
completely understanding what was happening d

Thes t u d gerceéps8os8 had been so positively influenced that they had become quite
eager to learn more to the extent that they began taking the initiative to search for and find more
connections among people of African descent worldwide on their own. While | often had and
shaed several ideas for taking advantage of the myriad opportunities available in New York City
to further enhance their exposure to and understanding of global Africa, they too had begun to
curate their own excursions. We began having conversations apsubtAtlanta, New Orleans,
and African countries like Ghana and South Africa. They wanted to visit the HBCUSs, historical
sites, and contemporary hot spots in Atlanta, Gepagia way to further explore possible
options for college in a city with a higiopulation of Black folks. They were already looking up
the cost of flights and hotels and asking me about my availability. | found it difficult to stop
smiling as | listened to them discussing logistiosm gaining permission from their parents to

finding creative ways to raise the funds over tiBecause | waan avid traveler and the person

137



who curated each of their trips the year prior, they already knew | would be very excited and
support them in any way that | could. | had shared photos andsdiame my recent summer
trips to South Africa and discussed my own plans to visit a few West African countries including
Ghana. This had inspired them to consider Ghana for their Senior Trip. Due to a list of
unfortunate reasons, we did not take any migps putside of New York City, but we did find
more ways to enjoy the wealth of cultural experiences that New York City offers.

| believe that the world is my classroom as both an educator and a student. As an
observerparticipant in this study, | was unigly positioned to support the students across each
part of the partnership model. This allowed me to utilize my university resources to expand the
curriculum with the school és and parentso6é per
outside of he campus classroom.

As part of Cynthia Dillardbés (2022) five w
the process of changing our thoughts and perceptions about who Africans throughout the
diaspora are and the value we contribute to the world &.|&a example, the Truth Hunt and
research conferences allowed the students to engage in (re)presenting as a way to engage in
At rtudalhl ing or a reckoning to the right histor.i
classroom was not enough forthemagt ude of change | was anticip
learning was best assessed as it was demonstratedwarélapplications. Though | was not
grading the students, it was beautiful to wit
strongly evidat during these experiential learning activities. The next chapter safiethe part

of the support system that allowed such experiences to occur.
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Chapter 8: Findingsd (Re)assuring the Chrysalis

Like a caterpillar metamorphosing into a beautiful butgetfie participants in this study
experienced significant transformations. Just as the caterpillar spins a few layers of silk to anchor
itself to a specific tree branch or leaf, several village members collectively provided multiple
layers of guidance aké students completed the (re)connecting activities to anchor themselves to
their ancient African roots. Once securely anchotfeel caterpillar hangs upside down so that it
may shed its outer | ayer of ski ngmneggatisetto | i ke
positive as they shed their Eurocentric biases. Once grounded in this opposite position, the
caterpillards outer | ayer of skin begins to
which will harden even more once the old sldrcompletely shed. This reminds me of the
students shedding all their beliefs of Black inferiority as the collective energy of the village
supports each studénformation of the thick layer of protection to create a symbolic chrysalis.
At this point,sim | ar t o a caterpillards body | iquifyi
student was able to begin the slow, gradual, delicate, and dynamic process of (re)membering
their ancestral knowledgso they may (re)claim their place or identity within orefation to
the legacy of African heritage and culture. The following descriptions and narratives describe the
significance of each part of the village as

The strongest element of this journey for the studenssinvthe support they received
from the combination of supportive parents, teachers, administrators, and mentors like myself.
This group of peoplealong with a positive Africaitentered school climate dedicated to sugcess
provided a relatively safe, nuring environment. These layers of support ultimately increased
the effectiveness of the written curriculum of the AP Seminar AM2hContent This support

system allowed the studentseilngagealeeply with the curriculum in the many ways described in
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the previous three chapters. As our ancestors have encouraged us for many years, we must
nurture positive relationships between one another as human beings and with all the elements
within our environment. The remainder of this chapter includes descriptiting wfost relevant
offerings of each contributing member of the silk layers that secured and (re)assured each
studend shrysalis. | begin with my enhanced graphic model of the ADC Professional
Partnership Model and a brief explanation of it.
The African Diaspora Consortium (ADC) Professional Partnership Model

As | understand it, this partnership model
and voices determine the details of how the ADQ2Rschools, universities, and the local
communty partners engages represented by the black arrows outlined in green. The strategic
connections are designed and operationalized
and engagement withD Content for personal and academic growth. OVetfad ultimate goal
is to provide consistent active engagement th
acquisition of cultural competence and critical consciousness to achieve advanced learning
outcomes. In theory, this is a strong partnershihich all partners have a voice that will be
recognized and valuedith student success as our common goal. As this philosophy has defined
all of ADCO6s initiatives, it has guided the d
of this particuar piloting of the AP Seminar with[& Content SeeFigure 1 for thegraphic

model
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Figure 1

African DiasporaConsortiumProfessional Partnership Model 2.0

University &

Community M
Institutions

P=12:SchoolS

In the ADC Professional Partnership Model 2.0, all partners are equal. It is expected
that experienced classroom teachers with pedagogical ex@gdiagaluable in drawing from
the ADcont ent to enhance both studeméeénsod content k
analytical, research, and group presentation skills. University partners are the closest support to
theschoolsandreavai | abl e to assist teachers with enh
through lecturesand/orto work with individual studets to assist with skills development or
content knowledge, as the teacher deems necessary and appropriais.régponsible for
|l i stening, l earning, and i mplementing partner
success, as s dcomesandprowding ptodesstorsalddevelapment and other
information. In this partnership model, students are assured of not only being sucbassigb
enjoying and being excited by new content while enhancing .sRils Appendix A for a full

descrigiion of this model.
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University Partners and Institutions

Teachers College, Columbia University is
affiliation to the Edmund W. Gordon Institute for Urban and Minority Education (IUME). IUME
was responsible forathating the movie and snack tickets to the Magic Johnson Theater for the
students and graduate volunteers to watclBtaek Panthemovie when it was in theaters. The
IUME suite was also the main site of the Youth Historians of Harlem (YHH) Summer t@stitu
Most of the Bachers Colleggraduate student volunteers were also IUME affiliates. Some of
the professors supported the course by contributing their field expertise with suggestions for
additional teaching strategies, while some took time to visitltss inperson or go on the YHH
Walking Tour to observe and be present as a show of support.

Teachers Collegstaff, students, and professors were very supportive of the participants
each time they visited the campus. Tteadhers CollegBlack Student Mtwork created the
opportunity for high school students to attend as spectators and present their research at two of
their Diversity in Research and Practice Conferences (DiRP). During the DIRP conferences,
graduate students and professors were sure tgengly with the participants by listening to
their presentation and asking questions, and providing constructive feedback and words of
encouragementhelibrariansat Teachers Collegeere very helpful as the students visited the
library. Finally, the AdmissionBepartment was very encouraging and supportive in offering a
paid opportunity for the participants to facilitate the YHH Walking Tour for two sets of newly
admitted students. This provided additional practice for the participants to deliver the towr to ne
groups of people. It was a joy to watch them deliver it with more confidence each time to the

extent that they no longer needed their note cards.
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Community Members and Organizations

It was truly a blessing to have several community membersrgadiizations contribute
to the studentsd experience. One maj-based ex ampl
nonprofit mentoring program for youth who allowed me to bring the participants along on our
trip to Philadelphiadescribed in the previs chapter. Thankare dudo the former and current
Heads of Social Studies Curriculum at The School Distfi€thiladelphia for offering to assist
us with information to develop the Truth Hunt and introducing me to the director of the Blockson
Collection. Again, it was indeed an extra special treat to have the legendary Charles L. Blockson
be present and give more than an hour of his time to school us all as we sat in awe of his wisdom
and left with unforgettable lessons.

During some of our visits to viaus African restaurants, the owners and staff often
appreciated that the students were there to learn from the cultural experience. They were even
more impressed as the students shared what they knew and asked thoughtful questions about
the countries andultures represented. This always led to further learning through their
conversations with the staf’ho also shared details about the authentic artifacts displayed
around the restaurants. Sometimes we even received free or discounted meals.

The many othr trips and activities we did outside of the classroom often allowed us to
come in contact with a wide variety of friendly community mempacduding various artists,
historians, business owners, venue staff, and local residents who sometimes owerheard
conversations and wanted to offer more information from their lived experiences.

A School Climate of African-Centered Excellence
At Malcolm X College Preparatory School (MXCPS), there is a setvi# expectation

of excellence in everything. The woiidxcellencé is imprinted on the front of their uniform
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shirts and when a guest pointed this out to the students, | noticed them smile and hold their
heads up high with shoulders baak if to demonstrate their embodiment of this word. The
students of ME@S are guided by counselors to ensure they remain challenged and maximize
their opportunities to achieve as high as possible in all areas. The school has developed and
maintained strong partnerships with Malcolm X College and other institutions within the
community to offer students programs lik® Anddual enrolliment which are both offered at the
earliest opportunity for students to enroll.
Principal

In addition, the school is led by a highly dedicated Africantered principal who is
extremely suppontie of initiatives like the AP Seminar withDAContent The principal financed
many of our field trips and made it possible for us to have the adult supervision and
transportation needed for our overnight trips. Students were also provided with free weekly
passes to use public transportation to and from school.
Teacher

The teacher of the AP Seminar was also very committed to the overall success of the
course and the individual success of each student. Her dedication was consistent during both
Year 1with just eight students andear 2with nearly 60 students across two classes. Her role as
the teacher for this particular course differed from the role she was most used to when teaching
social studies in the traditional sense. While she had often incorponafagirg activities for
high student interaction, it was new for her to maintain the position of a facilitator of the
studentsdé6 |l earning with a more indirect appro
determining what they would focus on fairleast half the school year. The students expressed

great appreciation for her wealth of knowl edg
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encyclopediao for Africana topics. The studen
compassion for them, while shently and continuously encouraged them to speak up and share
their voice more often. She also honored their authentic voices, while demonstrating more
scholarly ways to articulate themselvisaddition, ie used gradual release strategies to build
their research, writingand presentation skills over time. This included allowing them to develop
their writing across multiple drafts and providing a broad variety of types of media and literature
for them to analyze and draw information. This was a chal@sghe course is structured along
a predetermined timelinstill, she supported them throughout the year within the course
guidelines.

T he t epateice and ssipportereappreciated, especially when she helped us to
organize and facilitate some of the field trips and provided class credit for students submitting
written reports of their participation in the field trips to further encourage them to not only attend
but fully engage. Most importantly, the teacher showed personal concern for and connections
with each of the students in how she knew their individual backgrounds and took time to discuss
their personal connections to the course materials and topic as welles Iséiaown
experiencesMoreover, shéook time to speak with them about personal matters when necessary
and created a class climate of respect and to
highlighting their similaritiesas well She attended at ledsto of the field trips with us
including the trip to Washington, D@nd the Dance Africa Festival.

I n addition, she and | developed a close r
| am grateful to have had the opportunity to connect with héiotima personal and professional
level. 1, too, found her to be a great source of knowledge and empowering energy as she

provided heartfelt guidance and mentorship for me, especially as | navigated the politics of this
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entire endeavor. Our attempts todblyy touch base still turn into hodong reflective discussions
about the experiences, lessons learned, and hopes for the future.
Peers

Although they did not all know each other at the beginning of Year 1, all of the students
who participated in Year ldmded as friends and supported each other closely. The three
students who did not continue on to Year 2 made significant contributions to the experience of
the five students who did continue. The camaraderie among the five who continued was a key
factor ineach of their decisions to repeat the coulsspite their strong disappointment with the
way Year 1 ended. As a cohort, the fiptus one of the boys from Yeardiscussed the decision
among themselves and concluded that they would all complete Yegetker. Unfortunately,
the one boy, Evens, was unable to continue due to a schedule conflict with his STEM program.
They supported each other through life challenges and worked together on some of their projects.
Their time together outside of the coaliacreaseas well Some of them applied to the same
university with plans to enroll together if they were accepted.

Again, it is important to note that as each student produced new knowleegehared
their personal life narratives with one anothdre Tvealth of information shared between them
vividly increased. Therefore, they learned a lot from each,dib#r academically and
personally and both in their high school and college courses asmadiment students.
Furthermore, the teacher and graté students also learned along with and from the students.
Mentorship

During the second year, the students and | spent less time learning outside of the
classroom than during the first year, but the times we spent together were intentional and

deepenedur connections. The decrease in the amount of time we spent together was mainly due
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to the fact that both the students and | had taken on more responsibilities that required more of
our time. All five of the girls had enrolled in college courses and nalxvka sets of rigorous
courses with heavy workloadgladisonalso began working at her first job to gain work
experience with childredasmineandAaliyah joined their high school step teadackieand
Ebonyhad schedules that conflicted with the AP Semtourse, so they were not always
present when | did visit the class on campus. Furthermore, in addition to my doctoral studies and
fellowship, | had accepted two additional jobs to maintain my living expenses and moved to a
home that wa&.5hours awayrom their school by train. Therefore, | no longer had as much
flexibility to attend their classes as frequently or consistently. At the same time, three AP
Seminar coursesere nowbeing taught withAD content across two different schools in
Brooklyn, and each of them had class sizes two to four times larger than the first pilot class.

To provide me more time to focus on the five participants, | recruited a few graduate
student volunteers to help support all three classes of studentst &ak important and
necessary for me to work with all of the AP Seminar students in both ¢laskssst to some
extent, as well as support the graduate student volunteers. | also began scheduling periodic
blocks of time each month to meet with them lestw their many classes and any free times they
had. Sometimes we met at their college campus, which was immediately next door to their high
school campus. Although it became rare to meet with all five of them simultaneously during
school hours, | made sut@find times to meet or at least connect with each of them each week.
This meant that | may have a-frinute conversation with a couple of them at the café on
campus to discuss their struggles, wins, relationships, health, and whatever els®was on
minds at that moment. Some dayshowed up unannounced outside of the AP Seminar to meet

with their teacher and the other cohort at their school, but as | learned their individual schedules,
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| would intentionally stand in the hallghenthey may have begmassing through. If | was lucky
enough to pass them in the halls, we would briefly exchange greetings and hugs with a few
words of affirmation as encouragement for eac
Al see you, Di v a lir pathavith my armmspréagy fos a bay hud). Aifev tinheh as
|l was signing in at the reception desk, I hea
they ran over to give me a hug and introduce me to their friends who they had been trying to
recruit into the AP Seminar. Our bond had been baitd it was key to maintain and continue to
build our relationship as ment or, ahichdshowelnt ees .
refer to all of my students and young mentees.
As aligning our heavy scheldis became more challenging, it became more common for
me to meet up with one or two of the girls at a time for wsitdy sessions and semipromptu
afternoon excursions in the city. Weskudy sessions included visits to my office at Teachers
College, @lumbia University to develop theiésumeés and complete their college applications
while enjoying snacks and Chinese take food. Our miniexcursions included visits to some of
the local museums to view art exhibits and enjoy a meal at various-8ha®d restaurants of
their choice. Even when none of them could make it at the sam&hierd was visiting a
location, they would consider going on their own when their time permitted. For example, | once
ended up visiting the Brooklyiluseum by myself, bukaliyah let me know that she did take
time to visit the museum with her family on a later date.
One Saturday mornindasminecalled me to ask if | would accompany her on a visit to
the Schomburg Center for Research in Black Culture. She had planney theséd on her own
interests and invited the other four girls too, but none of them were available that day. She

expressed her desire to pick my brain and continue to build our relationship. My heart was full as
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the Schomburgs one of my favorite placeblore importantly Jasminevas showing initiative to
learn more and had her own agenda for what she wanted to experience. She was especially
excited to see their Black Power exhibit and took time to read the fine print for each artifact.
She made conneotis with the struggles the Black Panthers experienced due toShe U
government ds interference and the demise of o
Dr. Martin Luther King, and Malcolm X. Her thoughts led to her sharing quotes from one of her
favorite books by Nelson Mandela,Long Walk to Freedonpand other stories about the
struggles and demise of RAfrican leaders caused by Western government interference, which
was discussed in the course. After that, we were bathhungry, so she #n decided that we
should locate and try some new African foods in Harlem.

Fortunately, as we were walking just outside of the Schomburg, | noticed the owner of
one of my favorite African restaurants in Harlem was crossing the street toward us. | stopped
him to ask for his suggestions, and he suggested that we try his other newly opened restaurant
with a different menu serving fine upscale French African cuisine. | immediately let him know
that we had a limited budget, but he convinced us to take his dvaféering to include some
free samples of his most popular dishes plus one dessert item. Upon entry, we were both in awe
of the enticing aromas coming from the kitchen. After ordering our food from the mouth
watering menu, we wrapped up our conversatimom the Schomburg by further discussing the
Black Power exhibit in relation to current social justice issl@smineshared how she was
inspired to consider studyi ngWhenTheypbee Babouj ust i c
the Central Park 5 gw referred to as the Exonerated 5). Our conversation then shifted to
personal topics unique to developing and growing as a young Black woman and life decisions to

consider in the near future.

149



Once the food was served, that became the focus. We tookrel@aswery morsel of
food to the extent that we began |l aughing at
gratification. Sounds of @AOooo! Ok! Mmmm! Yes
head nods. It was all wonderful, but thaidter macaroni and cheese was the star of the night!
When the owner came over to check on us, it was obvious that we were thoroughly enjoying
ourselves. He laughed with us and joined the conversatidasasineand | were trying to figure
out the variousces we could taste in the food. She wemving from her Caribbean péda
while | drew from my predominantly Sowin soul but international paéa Indeed, we found
more connections to Mama Africiasmind at er shar ed t hat thHeifood was e x
on the menu resembled some of the food that |
for taking his advice and encouraged us to return soon. It was a lovelirfiing experience
over an enriching, heartfelt, insightful conversation dae#h laughter while wearing snow/rain
boots, jeans, and hoodies. Before she boarded the subway train to return home to Brooklyn,
Jasmindet me know that she really appreciated the time with me and wanted to spend more time
learning from me as her mentor. She later volunteered to be my intern at Teachers College
during her senior year and is currently working with ADC as an UndergradeséaiRh Fellow
responsible for student communications and interactions in addition to assisting with data
collection and analysis.

On another weekend day, | invited all the girls to spend the afternoon with me in Harlem
for some creative fulackieandEbonyaccepted my offer. We first met at my office at Teachers
College to discuss and work on their vision boards, which they fillddimages that
represented their goals for manifesting their future family, career, travel experiences, material

possessions, and personal characteristics that aid in su€besglater shared that she still has
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her vision boardand the wordsandimags A hit di fferento or stronge
future beyond high school. She still intends to travel the world, especially to Ginanaopes
we can all go together as we had planned for their senior trip.

Next, we visited @ladhArtGrilery toYer the exhibd titledy 6 s W
APosing Modernity: The Black Model from Manet
dissertation and book by Dr. Denise Murrell. This collection was also featured at the Musée
do6Orsay i n Par i s atedhdwdlack wamermowerke petcevabanddepicted by
various artists over time. Boflacki® andEbonyds chosen topics for rese
often relevant to empowering Black women. The first half featured work by French artists,

Manet and Matisse, o painted a series of portraits focused on the presence of the subjugated
Black nanny or servant to supposedly elite, privileged White European women and children.

They noticed how this type of art could create and perpetuate negative stereotypessanid idea

Black inferiority, which they recalled discussing in class as they watched Chimamanda Ngozi
Adichieds popular TED Talok, fAThe Danger of a

When later asked what stood out most for Backieimmediately recalled the images

I'dl a)

and storesofaartji e ASaraho Baartman, an ensl aved
referred to as Hottentot Venus. She was-kethwn for being exhibited virtually naked in a cage
to entertain white people as a freak show attraction in Europe duringttheeb®ury The
students learned that even after she died, her genitals, butadksther body parts were
dissected and displayed in an anthropology museum in France until Nelson Mandela used his
presidential influence to have her remains buried in her native lho@outh Africa.

| remember there was a naked lady in a cagd they were showing the proportions

of her and they took her body and stuffed it. | was thinking that they literally thought of
us as animals. It was utterly disgusting! When | foundoua b out t hat | was |
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literally a human being just with a different skin color, and it really made me upset...
~Jackie

The second half of the exhibit showed more positive, respectful, and honorable images of
Black women. One of the images that st@wut most for the girls showed the roles of the Black
andwhite women reversed so that the Black woman was resting as the white woman served her.
Both JackieandEbonyappreciated the change and agreed that it was thqugtdking to
switch the roles beteen Black and white women portrayed in fine art.
I remember thinking this one is really cool for the fact that the Black woman was in
charge. Just for the fact that the Black woman was in charge. | was like yeah. Mmhmm.

|l t s about tNiALh¥! ~Jatkiewas | i ke FI

Thisonewas my favorif¢ t hi nk, because it | ooked | ik:
pretty surkEbonyhat 6s why. -~

At the same time, they also noted that there is no reason for anyone to be subjugated. When |
askedEbonyto reflecton the photos we took of their visit, particularly the one of her taking her
own photo of that piece of art, she paused foramgrmemte n s ai d, #fAl dm pretty
that picture too. Looking at it ngwfeel entitled (she giggled) because laok t he whi t e ma
She was referring to the white man who was standing next to her looking at the same piece of art.
Al't was a bit confusing at first. Like am | s
long history of social hierarchicalrattures based on gender, race, and economic class, which
most often positions Black women at the bottom as the most oppressed person in society.

They were most intrigued by the largeanlife, full-wall-length and vibrant images of
Black women withouthe gaze or mere presence of white women at all. They felt empowered by
seeing images in their own likeness displayed on the walls for all to see, especially featured with
a natural fully fluffed afro and natural African features proudly displayed withrftblsparkling

jewels.Jackier epeat edly stated how beauti ful t hat | meé
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favorite.. . my ultimate favorite there because
woman with blue lipstick and literally lodBO PRETTY! She was just so pretty! It was really
cool .0 We ended the evening with a conversat:.
dinner.

Whenever meeting in person was not possible or too challenging, we communicated
via email, text messagephone calls, and video conferences, especially when planning the
excursions that we wanted to take. This helped me to stay connected with them as a group and
individually, which allowed for more personal discussions specific to each of their individual
needs. It was important to me to nurture my relationship with each of them outside of the
classroom environment, especially since it took much longer than the first yearstalésh the
close intimate space we were able to create during the firstAldasugh | had not yet settled
on this experiencasmy official dissertation topic, | was deeply invested in learning more about
their holistic journey of healing through education and developing a strong positive identity as
African descendants. It was a blessing that | was able to align my personabfesdipnal goals
fully in order to maximize my time and focus with intrinsic and extrinsic sources of motivation.
This was a win for all stakeholders.

In the survey, the students expressed their gratitude for my role in their overall course
experience antleyond the course itself

Ms. Rhonesh@ role was very important. Without her, | dothink | wouldve made

it through the class mentally. She was always there to ease our minds when the class

would complain about the amount of work we had to do.vi&®ebasically a second

teacher and could even be considered a mother to us if you will. & ditfer between

the two years, | feel as though the love for us as students got stronger the second year.

Journaling really influenced my perception of myse#fpecially with the topics Ms.

Rhonesha gave for us to write about. It really made me think deeply when it came to me

being an African descendant and a bunch of other factors regarding Africa and the
diaspora~Madison
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Ms. Rhonesha'’s role in thiggerience was important for me, because she took it
beyond just a high school course. She made sure we understood our background by
taking us on several trips and allowing us to participate in several activElesny

Very important! Ms. Rhoneshdi@ved me to be opeminded about learning African
history. She has been there since day one and has guided me. Throughout those two
years her role as my leader and mentor has never shifted. With any available time she
had, we would speak privately orgnoups about several topics (both positive &
negative) relating back to African history and how it connected back in our mdagrn
society. Even with the course being finishglde still continues to influence my
perceptions of Africa. Personal conversas with Ms. Rhonesha did influence my
perceptions of Africa and myself as an African descendant.@ demember what was
said word for wordbut | do know that everything that she did say impacted my
perception oBlack culture and it also helped medipart of my selidentity. ~Aaliyah

Ms. Rhonesh@ role was significant in this experience for me because she presented
me with many different opportunities that allowed me to grow as an individual and a
student. Many of the trips that we went orreverganized by her and contributed to my
experience positively.Jasmine

Her role was extremely i mportant because
with me if 1t wasndét for her. Shewhichught m
made it more interesting. She made me love every part of the course and love myself
along the way. Jackie

However, the best part about taking this course is | met a wonderful woman named
Rhonesha Blaché. She has helped me grow as a persailyremdl emotionally. She
made sure | attended so many college opportunities and met with college admissions
people at these events, which were usually held at Teachers College, Columbia
University. She would give me knowledge and life advice that | Wwilags take to heart,
because they always help me in life, even if not in the present, it will later inJdekie
(from her college essay)

Conclusion
The positive devel opment of studentsd perc
was strongly spported by the village network of positively influential people contributing to
their development in various ways. This strong, solid support network consisted of the
intentional curation of a positive school climate of excellence led by an empowerioggkia

knowledgeable teacher as a facilitator, a consistedtelatable mentor both within and outside

of the classroom, and multiple community members who agfiramd celebratktheir success
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throughout the journey. The school environmeas African-centered as we the various
people supporting the students. It is indeed empowering to learn in an environment that allows
and encourages one to show up whole and authentically daily. While there may have been parts
of the school environment that exhdaitcolonial ideas and practices, they were too rare to notice
during my observations, which took place predominantly in the classroom with the students but
included at least some interaction with the staff and student population at large. The people
directy involved with the collective delivery of the course in its entirety paid special attention to
each studeidt developmental needs and each operated with Afreesatered principles. We
consulted one another throughout the journey to discuss concerits alioln e s t-bethg nt s 6 w
and ways to enhance their overall learning experiereagively | found it to be both an honor
and a privilege to be a positive part of their proverbial villagéhe extent that | have
maintained close and evgrowing relaonships with each of them beyond the classroom setting
and the selected boundaries of this critical ethnographic case study.
As a collective of human and environmental elements rooted in Afceatered
wisdom, we ultimately formed a symbolic chrysalisafety and support around the students.
With this degree of support over time, the students were able to begin dissolving their mental
chains to release themsehgraduallyfrom the necessity of the chrysalis. Just as the butterfly
must pump bloodintot s wings and wait for them to dry b
secured foundation of African heritage and cultural identity was the blood that filled their wings.
The end of Year 2 marked the end of their junior year. Therefore, | antitheatevings drying

during their senior year and look forward to watching them take flight thereafter.
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Chapter 9: Discussion, Conclusions, and Recommendations

Have you ever tasted Black Cake? If you have never heard of Black Cake, it is likely that
you arenot very familiar with Engliskspeaking Caribbean culture as it is a common tradition
often reserved for special occasions like Christmas and weddings. Asking a person from the
Englishspeaking Caribbean if they have ever tasted Black Cake will garnaefused look.
Either they have no idea, or they respond wit
not eat or like Black cake, it is more likely that anyone who has ever tasted it LOVES, IT!
what is so special about Black Cake, and what does/é to do with educating Black children
for the purpose of facilitating their acquisition of a positive perception of Africa, the African
diaspora, and themselves as African descendants? To discuss my conclusions and
recommendations, | use Black Cake asetaphor (EvandVinters, 2019) for the ways that the
AfroCari bbean American studentsd perceptions of
compare the parts, processes, and purposes of the cake and the course. As an interdisciplinary
study, the comg@risons overlap as the explanations make more sense together rather than
separately. | begin with several ways that the implementation of the curriculum was effective in
positively influencing the studentthedvaydinr i can
which the curriculum was ineffective as a recommended precaution for future implementations.
Some implications for policies and practices are incorporatedhia metaphor and discussion
throughoutfollowed by recommendations for future rasgh. Finally, | conclude with my

reflections about this research experience.
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Parts, People, and Places
Purposefully Black

First of all, Black Cake is BLACK ON PURPOSE, not by default. Although it looks like
an extra thick dark chocolate brownimlike a black forest cake, cocoa is not an ingredient. The
color of the cake may range from light to a blackishbrawe pendi ng on t he bake
The darkness of the cake depends on how much burnt sugar or browning is added to the batter.
Creatng this black liquid sugar is a delicate process of caramelization. Although we know that
blacker berries bear sweeter juice, you must be careful not to actually burn the sugar as it will
taste too bitter. While some may settle for white sugar, brown sgigee traditional choice as it
contains molasses. Sa addition to color, when properly prepared, burnt sugar offers the cake a
complex combination of sweetness with slight hints of bitterness. Without this ingredient, the
cakeds col or hewskinuoh aur palms Blaokid irdeet beautiful, and no matter what
shade of brown it turns out to be, it is still called Black Cake.

Like the cake, much about the experience of this curriculum for these Black students was
necessarily Black on purpose (Kin2005; Mazama, ZXB). By Black, | mean rooted in
Afrocentric cultural traditions to some extent, not just in appearance. Still, most of the people
involved, my onteepistemology and framework, and much of the methodology are Black and
aligned to Africarcentered principles. Since | cannot account for the full extent of Afrocentricity
for each person involved, | will honor thiene drop ruléfor the sake of serving Blackness on
purpose.

The most critical step in adopting a positive perception of AffeaAfrican diaspora,
and oneself as an African descendant is to establish a positive African identity through

reconnecting to African culture and heritage with agency (Shockley & Frederick, 2010; Swartz,
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2018) or (re)claiming and (re)cognizing (Dillard,2X). Cynthia Dillard explaiedthat
f(re)cognizing involves the work of changing our thinking and our minds about who Black
people are, what Black people have accomplished, and the cultural and social brilliance of Black
people from the African continerd the diaspora and sometimes back aygn22)

To cultivate this work, it was important that the main researctsiéepredominantly
Black school named after a distinguished Black ancestor in a predominantly Black community.
The majority, if not allpf the school staff directly involved in the implementation of the course
are Black. More specifically, the principal, the teacher, school counselors, and the graduate
students who volunteered their time to support the students during their class seskidimg
myselfare Black. Mosof the African Diaspora Consortiu@DC) members who developed the
African diaspora(AD) content are Black. Even those who are not racially Black are leading
scholars in African Diaspora Studies who acknowledge that arnecsations about the African
diaspora must begin with Africa. The staff members of the Edmund W. Gordon Institute for
Urban and Minority Education at Teachers College, Columbia University are Black. The
community members who contributed are Black.

The frameworks for both the AP Seminar @éneAD content are Black in the sense that
they both have some alignment with Afriee@ntered principles, which are the foundation of
African Diaspora Literacy Al t hough t he Coll ege Boardbés QUES
any content and context of t hecerteeededlbicationdtec c hoi
the extent that it requires some but makes room for all Afreesmered principles to belkowed
in its implementation (Wolf, 20215ee Appendix B for a comparison dhaf the QUEST

Frameworkand he Afri can Di aADPpoatene Consorti umos
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Althought he Afri can Di &P poatenavas@lbabaitahe global mé s
African diaspora, howlosely Africanc e nt er ed principles are foll ov
pedagogy and the context of the content utilized. This is because AP Seminar teachers have the
freedom to choose any supplemental materials they prefer and be creative in they detive
lessons taeachtherequiredresearch skills. However, according to the Emancipatory Pedagogy
Framework developed by Joyce King and Ellen Swartz§202016b, co-creating the content
of the curriculum with students allows the teacher to nieestudents where they are and build
on studentsd prior kno wanewhg they bdlievaithiemsklfestobea, t h
as African descendants. This was a very effec
and voice in the coursadreased their intrinsic motivation to do more research than they were
assigned (Morrell & Morrell, 2021). For this reason, | recommend that AP Seminar teachers
ensure that their firstemester lessons arec®ated to some extent with the students witien
context of the chosen theme.

As Black women educators, both the teacher and | utilized Afdeatered pedagogy in
our delivery of the curriculum in a context focused on-s#l€acy for communal empowerment.
As racial, ethnic, culturabnd gendematches, we provided positive role modeling for the
students (Lavache, 2018). The students knew they were loved, respected, and cared for. We both
believed in the students6é ability to achieve
key skillsthe students needed to develop both academically and personally as human beings. It
was important that we paid close attention to their development of cultural identity because this
helped us intentionally design their course experiences (Myrick, 2002) réslt, we were able

to help the students cultivate cultural competence and connectedness as well as critical
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consciousness (Wilson, 2012; Wilson & Williams, 2013) to utilize their skills and knowledge in
ways that contribute positively to the Black aoomity.

African Diasporédliteracy(ADLit) was the theoretical framework of this study and
alignedwith the pedagogy of the teacher anedams their mentor. ADLIit is also an essential skill
that students acquired in this course. Tlius framework for both the study and the
i mpl ementation of the course was Bl ack. ADLiIt
humanity of Black peopleaco s s di f f erent geographic contexts
story and history do not start with the ensl a
ADLIt reminds Black people globally that our lineages include African royalty and people with
high intelligence and ingenuity across all fields of knowledge. ADLit emphasizes and facilitates
the need for Black peopleds connectiooa to Afr
matter where they are located across the gl reminds them dheir ancestral knowledge
which empowes us to heal and (re)member our core identity as Africans (Boutte et al., 2017;
Dillard, 2012; King & Swartz, 2014). Therefore, | recommend that AP Seminar teachers study
and adopt Africarcentered pedagogy and aeliy work on acquiring BLit to align themselves
as much as possible, especially if they are utiliAgcontent to teach Black students.
Comprehensive, Interdisciplinary Approach

If Black Cake were a woman, Antiguans and Barbudans would call her juisymBans
it is nicely thick, robust, and maybe a little heavier than others. It should be served on a strong
plate and eaten with a silver fork or your fingers to dig deep into it and savor every morsel. Black
Cake is more than just a cake. There are sewgres of fruit and liquid spirits like rum in it, but

it is not only a fruit cake nor a rum cake. It is more than the sum of its collective ingredients.

160



Everything about Black Cake is intentionakcluding the details within the process of
makingitWhi | e there is room for some variations d
make it take deep pride in the overall process and the quality of the final product as a coveted
tradition. Thus, even if each one differs slightly, there is no mistakingekBlke for anything
else. Those who are familiar with it will know one when they see it and especially when they
taste it. This cultural tradition has been passed down through generations, and each one is made
with love and care. Over timthe processds been adapted for efficiency as technological
resources became available, but never at the expense of the quality of the final product which
starts with highquality ingredients.

Like Black Cake, our Africaitentered pedagogy was a comprehensive, is@gdinary
approach, which was intentional with each student (Lateef, 2021; McArthur & Lane, 2019). As
Linda Tillman (2004) suggested, we were sensitive to the studsamsibilitiesandresistant to
theoretical dominang¢eve guided and protected the ybytand the tradition of academic
excellence was exemplified throughout the schibchwingfrom ancestral wisdorshared
across mangenerations of Black teachdBoutte King, et al., 2021Dei, 2012; DuBo0is1935;

Foster, 1997; Givens, 202jlliard, 2003 King & Swartz, 2016; LadseBillings, 1992a, 1995;

Lateef, 1986; Rashidi, 201%galeyRuiz, 2016; Shockley & Clevahd, 2011 Woodson,

1919/2013, we understood thabVe and care are essential elementeaching Over tme, our

day to ay delivery beaame enhanced with digital technolpgHowever, this wasever at the

expense of our pedagogy athe ultimate goal of our delivery of the courd¥e took great pride

in this pilot course for t Ipasitive Affican identity alonge st ud
with the acquisition of academic skills and knowledge as an inevitalpedalct. Further, the

selection of materials was consciously curate
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The Main Ingredients

Traditionally, a varietyof dried fruits are soaked in red wine and rum. The specific
selection of dried fruits, red wine, and rum depseonl what is available and preferences, but the
most common are raisins, prunes, cherries, currantsmixed citrus peels. Some Caribbean
codks may prefer cherry brandy over red wine, while some may choose white rum over a dark
rum. Still the basic ingredients include flour, baking powder, butter, brown sugar, essences,
cinnamon, nutmeg, and bitters.

| imagine each type of fruit as a culturalBlevant teaching strategy steeped in the divine
spirit, then slightly blended to create a new unique synergistic flavor. Each strategy is great on its
own, but as a collectigthey have a much better success rate of making the changes we have
been seekig. None of the strategies are as good used in isolation, especially if they are not
implemented in a supportive environment. | recommend that teacher training for this course offer
handson opportunities for teachers to work collaboratively as they peeparamic lesson plans
incorporating a variety of culturally relevant activities.

| imagine the burnt sugar to offer the bittersweet taste of freedom for all African
descendants. | liken this to the freedom for each student to choose the topics they fmouis
the knowledge that empowers them beyond the coprseiding a sense of freedom to establish
a positive African identity. The unique flavor of burnt sugar is like the unique flavor a Black
teacher provides to Black students in the wagpishe teahes from the heariespite being
mistreated and undervalued in most schools around the world.

Although the alcohol burns off as it bakes, the flavor remains. Although spirituality is not
acknowledged in public s choobyberspititfDeBois,eacher 0s

1903; EvandVinters, 2019). After the cake is fully baked, more liquid spirits are poured over the
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cake to saturate it once more and preserve it far longer than any other cake. This reminds me of
the power of this course experierioegesonate deeply enough to stick with the students long
after the course has ended. Students were able to carry their skills and knowledge into their other
high school classes.

| look forward to learning more about what happened after they complete@ .Year
what extent are they able to carry the lessons learned into other courses beyond high school and
into their chosen professions? How did the te

did her experience teaching the course inform her pegagoging forward?

Process
Importance of Village Collaboration

Before electronic mixers and food processors, home cooks had to prepare the ingredients
by hand. With a nice collection of electronic kitchen appliances, some people today do take on
this speal task alone. However, this is still no small labor of love, especially when you consider
that the batter is often prepared in large batches to yield several cakes. When making a cake this
special, you make enough to share with family and friends aspaession of love. Therefore,
cooking a Black Cake has been a collaborative family process.

If you were able to peek into a Caribbean kitchen about a week before Christmas, you
could see several people at work on different tasks. While one person is grtaekeygs,
another person is creaming the butter and brown sugar. A small child may be in charge of
buttering the cake pans, while a few strong adults take turns mixing the increasingly large batch
of batter in the extréarge pudding bowl. Mixing takesare strength as each ingredient is

added. The responsibility of caramelizing the brown sugar would be assigned to a particular
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family member who has perfected the process t
actually burning. You would likely sedheer family members watching carefully as they stand

by with a cup of warm watewaiting for their opportunity to contribute the small yet critical step

of adding water to the pot in the browning process. You would hear the browning master sharing

the meiculous details of how to determine when it is done.

It truly takes a village to support our childterdevelopment and growth (King & Swartz,
2016). Whenever we have a childdés attention,
mindful of how we show up for our youth. Too ofteginere are not many Black adults in the
schools to provide guidance and mentorship for the Black youth, so we must work
collaboratively to each contribute to their wbe#ting. As adults who consistently show love for
our babies, we do experience fatigue and burnout, which serves no one well.

This example of family cooking rituals reminds us to include our babies in experiences
that allow them to learn alongside us as we impart our own wisdom to them as our elders did for
us. This must be an intergenerational effort, especially considering that many of our elders are
missing out on (re)memberingnd we are all still learning much of our missing history. To
(re)ymember is to begin healing ourselves. To teach our babie$rn@inber is to begin the
healing for our communities for generations to come.

Importance of Time

Time is an important factor in the creation of this Caribbean delicacy from how long the
fruit soaks to the time needed to mix the batter to how long the ekles.blhe length of time
the fruits are allowed to soak in the liquor concoction is a point of pride for the Black Cake
masters. It is common for the fruit to begin soaking immediately after Christmas in preparation

for the next Christmas or as soon as song gets engaged to be married in preparation for the
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wedding cake. Some cooks have figured out how to speed up the saturation process by
simmering the soaked fruit in the liquor while the other ingredidittsedbatter are being
prepared. Some peope satisfied with the results of a few months, weeks, or even days prior
to use. Still everyone would agree that traditional soaking is best.

Preparation was key to developing the AP Seminar ARhContent. The process began
2 years prior to launching the pilot course. Careful consideration was given to-luld
members of the development team to ensure it included the voices of educators and education
scholars across the globe, especially countries with the top 15 largekttipmsuof African
descendants outside of Africa. Partnerships were cultivated with community and university
institutions. Schools and teachers were carefully selected based on a number gfriakidinsg
but not limited to racial demographics, commitrin participation, and location in proximity to
our university partners.

Again, collaboration is the determining factor for the time needed to mix the batter. To
approach this task alone without the assistance of electronic food processors woulddikieéy r
breaks and lead to exhaustion afterward. Similarly, the partnerships between the schools,
universities, communityand ADC were important in supporting this journey for the students.
Many of the activities and added support would not have beerbfmetherwise.

The curriculum implemented included a fairly comprehensive collection of nearly all the
African-centered, researdbased practices listed within the leading books written by past and
presentday Africancentered education scholadg®lnson eal., 2019King & Swartz, 2018;
Shockley & Lomotey, 2020/Voodson2018.

When the battered pans are ready to bake, one must be careful to allow the cake to bake

slowly at a low temperature in order to prevent the sugar from burning. One can expeakethe c
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to cook for no less than 75 minutes at a temperature of about 280 degrees Fahrenheit, but some
recommend up to 3 hours at 240 degrees. Timing also depends on the amount of batter, the
dimensions of the pan, and how many cakes are baked in the sanat omea. Of course, the
cakes must bake on the center rack, so placeat&minatters. The general rule the lower the
temperature, the longer it takes to cook. Siifle must watch it carefully to make sure it does not
burn, so there is no benefitspeeding up this part of the process. In other words, there are no
shortcuts and any attempts at such will result in a burnt, bitter cake.

Similarly, implementation of the AP Seminar with African Diaspora Content is best
deliveredslower than norm with nre careful considerations. | recommexgiace that allows
time for the students and teachers to engadeartfelt conversatiorfer healing This is
necessary to help both the students and teathprscesshe often heavy infonationthat may
conjure tearswhile the horrors of our history weraipful to process, it wadso achallenge to
celebratecenturies obur creativeforms ofresistance, whicbhrought no sense of peace to pacify
the perpetuapain ofour presentlay problemsThe twayeartimeframe was a blessing in
disguise as it allowed much moreltedeveloped and solidifiedVhile some results were
evident during the first year, one should not expect the same ekiafluenceors t udent s 6
perceptionsfter just one ygaFor example, at the end of Year 1, students verbally stated that
their perceptions of Africa had changed from negative to positidethey felt a stronger sense
of academiefficacy. However, during Year 2heir actions demonstrated this by the life
decisions they were makirand their ability to perform well across all of thieigh school and

college courses as well as provide peer mentorship for their new classmates.
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Purpose
Special Meaning

To receive Black Cake as a gift is triggecial. One should have great appreciation in
consideration of the money it costs to purchase all of the many ingredients, especially the dried
fruits and liquor. More importantly, deep gratitude is expressed for the time and energy it takes
to prepare sth a delicacyrich not only in flavor but in meaning and tradition. This is why Black
Cake is usually reserved for a spiritual holiday such as Christmas or milestone life events like
weddings and maybe a christening.

This course is also truly special, laese it is a rare occasion to have the space and time
to acquire transferable skills with a sense of agency over the content and diyardeep
learning about whatever your heart desires. We are born naturally full of curiosity and eager to
learn. For may of us, we began school excited and full of hope. Unfortunately, for many of us
that excitement was stolen or gradually diminished by traditional schooling. We are asked what
we want to be when we grow up, then reminded daily that the world reallyphaterest in our
dreams. So, the AP Seminar as part of the AP Capstone program offers more agency than a
traditional course, while AP Research offers the most agency.

My decision to incorporate as many experiential learning opportunities as possible was
inspired by my own experience as an International Baccalaureate (IB) student and later as a CAS
Supervisor for my high school students. CAS, which stands for Creativity, AcawitiyService,
enables students to enhance their personal and interpersoslaipesnt by learning through
experience. It provides opportunities for sadftermination and collaboration with others,

fostering a sense of accomplishment and enjoyment from their work. Thus, the combination of
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the AP Seminar with a wealth of experiehtearning over2 years provided much more
experience than the average course.

While this was a unique situation that is not likely to occur again, | recommend that
experiential learning outside of the classroom becomes a requirement or at least more.commo
Having two Black women veteran teachers who are well versed in Afrdtadaes and
exemplify Africancentered principles with one as a deeply committed mentor in and outside of
class is not at all common, bitishould be. It is extremely rare to exipeice numeroyslmost
fully funded field trips and activities that provided opportunities to be creative and offer services
like the Walking Tour thastudentsleveloped and facilitated as part of the Youth Historians of
Harlem Summer Institute. | do adnthat | felt a deep responsibility to pour as much love into
these students as | could afford mentally and physically. Anything less than my best would have
disturbed my spirit, especially since their second year should have been AP Research rather than
arepeat of AP Seminar.

As Dillard (2022) suggested, we teachers must (re)ymember in order to teach our students
to (re)member. This experience was as much about healing in many ways for the students as it

was for me. They were developing their African idigntvhile | was (re)claiming the spirit of

my maternal grandmoth@r&ul | ah Geechee heritage and my pat

Creole and Haitian heritage. Like the title
of ( my) wakworan teachenin aBhbnéraditional role. | had been engaging in my own
SankofaProjects. Furthermore, as | was mentoring the students and supporting the teacher, the
teacher was mentoring and supporting me. There were moments when our conversatiahs seeme
to extend beyond matters of the coutheugh they were always related. | interpret this to mean

that this is soul work to the extent that one can no longer separate the personal from the
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professional. For me, they are fully aligned as | walk in my gaemt all times. The students
were able to witness my healing journeich | did discuss with them at times, especially when
they asked me. How sweet it is to have the love and concern you pour out returned to you by
those for whom you care. After aleaching is healing as healers are indeed teachers (Hilliard,
1999).

The AP Seminar withD Content does not require the breadth of experiences and depth
of conversations that took place over thasears. Even if we had stopped at the end of Year 1,
it still would have been much more than what the course suggests. Our babies deserve everything
we have to offer thendacki® s cat al ytic query resonated deepl
which was already driven by my purpose. Thus, it is critical torertbat the teacher and any
other adults facilitating the AP Seminar do so in an Afrcanteredor at least culturally
relevant way (Wolf, 2021).
Hidden History and Missed Messages

Like many African proverbs and cultural traditiotisere is a lessomtbe learned. In all
that we dothere is often a particular reason linked to our spirituality, heaitvay of being.
Sometimes the messages are not obvious and require the story to be told in order to maintain the
tradition. If we follow the languageye learn that the black color of Black cake comes from
Abur nt Weknagvahat sugar was the main cash crop in the Caribbean during enslavement,
so it makes sense to have sugar and rum as two key ingredients in one of the most popular
desserts of theegion. While browning is used for several dishes, the Blatte is unique in
that there is a legacy of Canboulay or Cannes Brulées, or burntSizine Z014. Enslaved
Africans were forced to harvest sugar cane as the fields were set on fire. Theoplawtaers

did this to scare off the pests in the field and burn off the leaves, which cut out a step of the

169



process and nourished the soil for the next season. However, there was always a risk that the
Africans would let the cane fields burn down. Sonbsugar is also symbolic of resistance and
rebellion against their oppressors. This story is not common knowledge among Epgh&img
Caribbean people, though I noticed other subtle hints in song lyrics.

| am hopeful that African descendants make ascmus effort to practice Sankofa for the
purpose of remembering our cultural heritage to allow us to (re)ymember who we are. In order to
prevent the omission and distortions of our history that can empower us, our ancestors often hid
our history in symboti ways to retain it in our daily lives. Unfortunately, it has been hidden in
ways that many of us do not recognize because much of our focus and efforts have been put
toward assimilation due to miseducation about our African heritage. It does us no gequrdo
Black but antiAfrican because we are Africawh et her we wer e born there
African identity is not a nationality determined by political borders. It is an ethnic identity that
does not cease to exist based on the land where a person is born or resides. It is also key to
understand it African-centered principles are not actually anthropocentric or egotistical.
African principles place humans in alignment with nature that prevent us from destroying it,
because we understand that the health and existence of nature is connecteddtitoandh
existence. We must not succumb to performative measures that only appear as effort while
undermining the potential to truly make a positive difference that alleviates the problem and even
prevents it from persisting. There must be a concertedt ¢df fully implement the wisdom of
our ancestors.

There is so much more to this story of spiritual healing, but | shall (re)serve that for
another opportunity to share. | will need more time to heal from the dissertation process itself. As

it is common ¢ need time to heal from such a journey, many people encouraged me to hurry up
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and finish so that | could heal. However, it was key for me to heal in order to complete this
journey. It is quite a challenge to write about a healing journey for othersivamidnealing
myself, but healing has been an essential part of this journey for the main people involved.
Again, that is another story to be told at a later date, as | am still processing. Besides, this was
supposed to be just a dissertation. | was tcd e dissertation would sit on my shelf collecting
dust as | begin the real work afterward. | believe time is too precious to not follow your spirit,
which is how | ended up at this point. So, | pray that this labor of love blesses everyone who
reads itand has no chance of collecting dust anytime soon. | am alBgaahyrs past the end of
this narrative with much more to share. Stay tuned. Hugs!
Researcher Reflections and Recommendations for Future Research

In any model for changing behavior, stegpsincluded for awareness of the problem,
identification of the causes of the probleand a strategy for reaching an eventual solution.
However, many of those models seem to only offer temporary solutions as thHeronignpact
is not discussed or merely assed to be longerm at the end of the program, couima] so on
| am left with some major questions. What happens next to sustain the progress made? What
factors would increase or decrease the likelihood that the students would regress to negative
percetions of themselves as African descendants? How might the skills they learned be used in
other courses throughout their education into their college years? Will their newfound African
identity and critical consciousness influence them to contribute tapiifeof their
communities? To what extent is the chrysalis still needed over time?

As an educator for the past 25 years, | have been blessed to stay in contact with many of
my students, most of whom are now thriving adults. One of the most gratifyitsgopdeing a

teacher for me is seeing my students thrive over long periods of time and actually attribute their
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success to my influence consistently and often increasingly as they get older and have more time
to apply heskills and knowledge they leammhérom me. This is true for most teachers and is

more telling than the immediate results we see at the end of a single class session, semester,
school yearor level of education.

The same is true for this study in that the most profound findings arewhéhexamples
of the extent to which each activity influendbe students. The students were indeed influenced
as demonstrated in their testimonies, conversations, academic performance, and life decisions at
the end of the course, but the fact thatrtpedgress continued after completing the course and
extended into their families and among their peers who were not in the course shows a much
more significant impact. It is within the evidence of how well students retained their knowledge,
skills, and dsire to learn more about the African diaspora and ultimately themselves and their
heritage. It is within how well the students have maintained their positive perceptions when our
external reinforcements are not provided to them daily within the boundéaties course. It is
within their ability to discern the irrelevance of those same negative narratives from the
dominant discourses that perpetuatete supremacy and Black inferiority. When these negative
attractors are presented daily within the fabfiour society and the students are faced with
adversity, the effectiveness of the lessons they leasmadst evident.

The culmination of all three skills or factors are necessary to achiewgstirtg results.
These three skills together mpsovide the necessary discernment for students to advocate for
themselves and decipher the information received daily. The students know how and why they
must continue to develop and ask critical questions based on multiple perspectives while being
compas®nate for humanity and all parts of the environment. With that in mind, | wonder if they

are more likely to maintain a positive perception of themsetleespite the use of Jim Crow
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tactics still used today. Are they more likely to remember theiveetth, despite the horrors of
police brutality readily available on every news outlet? Are they more likely to smile in the
mirror, despite the perpetuation of white images displayed as the standard of beauty? Are they
more likely to challenge themselves withportunities for advancement in their education and
career, despite policies and practices upheld by systemic and institutional racism? Are they likely
to pity the white person who dismisses their value by considering them as just a diversity hire? Is
it less likely that they will take an opportunity to become part of the problem with false promises
of upward mobility within predominantly white institutions? | say YES indeed, but we shall see
as the study continues.

At the beginning of our piloting phasege had another school implement the course
with a different set of demographics and location. That school was located in Alabama in a
predominantlywhite community ané school with a white male teacher and a small group of
predominantlywhite students wh some Asian students. | recommend that a similar study be
conducted to learn about the ways and extentto which t e and Asi an student ¢
with the AP Seminar witlhD Content influenced their perceptions of Africa and the African
diaspora.

| would also recommend that this course be implemented with@dribbean
populations in the CaribbeamdBlack students in similar communities and schools through
the United Statesind other countries where African descendants in the diaspora hawg stron
communities. While | would love to study similar implementations in places where African
descendants have been rendered invisible, | would be cautious in cimgdidar they have used

invisibility as a safety mechanism and likely do not wish to be mesilde.
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Finally, although this unique case study will likely never be duplicated, | recommend
that a similar study be conducted in the same school and similar schools in similar Black
communities to determine if the results are consistent. While thgefdfnar is still d-year
course, it is part of the-year AP Capstonerpgram. Therefore, the study could follow the
students into the AP Research course with the same theme. AP Research is an independent study
course that allows students the full acadeysar to complete an individual research project on
any topic of their choice. | would be interested to know how many students would still choose a
topic related to the African diaspora, what questions Wmyld ask and if their African identity
would keinfluenced by their research and vice versa.

| find it exciting to recognize the alignment of the findings with the wisdom our ancestors
shared with us through their published writings and their contributions as educators of all who
have learned both dictly and indirectly from their service. From Carter G. Woodson and
W. E. B. DuBois to Fannie Lou Hamer and James Baldwin to Joyce E. King and Gloria Ladson
Billings, many Black educators and social justice activists have continued the pipeline of wisdom
fighting for the liberation of our Black youth through humanizing, headimgtered, culturally
relevant/sustaining education and community. They encouraged us to use student agency, asset
driven models, and love to educate our Black youth in ways thigi #gem not justo cope but
to heal themselves from the colonial, white supremacist narratives and find pride in their African
heritage. The most important components as described by our wise ancestors were strategically
used to maxi mize the pot enteangadedwiththd AP Semsnaru d e nt
with AD Content. What would happen if we trained teachers to teach this way, especially as
preparation to facilitate African Diaspora Studies to all children? Otherwise, we run the risk of

further contributing to the problembye r el y accel erating studentso
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colonial mindset that works against the purpose of nation building, which requires a core African
identity.

We could start by ensuring thorough training for AP Seminar teachers dedicated to using
ADcont ent . Fortunately, the AP Senficancentered QUEST
education However, it is not enough to share resources about people of African descent and
hope the teachers utiliZgfrican-centered ducation Let us remember théhe termAfrican-
centereddenotes the origin of thought rather than iiegpé x c | usi on of anyone. H
origins are African; thughis pedagogy works for alMany scholars and practitioneageusing
the principles of Africarcentered pedagogy witht using the same terminology. | wonder what
would happen if weshonea light on the many hidden curricula that effectively use African
principles around the world? Would more people be encouraged to do so?

Being intentional with every step while simuleanusly allowing for organic development
in the process required my sedfflexivity, flexibility, and ongoing analysis. This is the hallmark
of what Gloria LadsoiBillings describddas fAj ust gWhlathetsteategies uisedgnd
activities facilitded by both the teacher antehave been discussed in many scholarly
publications, many of them were also instinctive, especially those which nurtured close
relationships between us and the students. The activities were familiar and easier to implement
dueto the freedom the teacher and | were afforded by the flexibility within the structure of the
AP Seminar. The teacher is free to choose the theme of the course and teach the critical research
and writing skills using examples within the context of thelrosen theme. Having the freedom
to discuss African diaspora topics is indeed a luxury in a society that is still using Jim Crow
tactics to disrupt the truth from exposing the fallacies of white supremacy and Black inferiority.

With the support of an aBlack school administration, progressive university partners, and a
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radical global organization like the African Diaspora Consortium, this journey took root and has
continued to grow beyond the scope of this research. May it continue to evolve and grmv for

sake of nation building.
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Appendix A

The African Diaspora Consortium Professional Partnerships Model

University &
Community M
Institutions |

Partnership Overview

ES1285CN00IS

The African Diaspora Consortium (AD@rofessional Partnership Model includes strategic

connections between ADC; R schools, and uversities/local communities &rge. This

partnership model begins with students at the core. It is designed and operationalized to develop

and enhance st ustandéngagemen wikDicontent for pérsomnakande

academic growth. Studegts needs and voices determine the de¢

partnerships. Overall, the ultimate goal is to provide consistent active engagement through
experiential |l earning to ensure students?o
consciaisness to achieve advanced learning outcomes. Our strongly held belief is that in true
partnership, with student success as the goal, all partners have a voraé betecognized and
valuedAs t his phil osophy has dasfyguidedehk devdlopmentf
and defined the implementati strategies of our ABeminar withAD Content. ADC currently

has professionalgrtnerships with Teachers College, Columbia University, University of Notre

Dame, Tuskegee University, and The Univgrsit Alabama System.
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COURSE UNIT

. Today

. Encounter,
1400-1600

. Survival,
1600-1800

. Emancipation,
1800-1900

. Citizenship,
1900-1960

. Equality,
1960-today

Appendix B

African Diaspora Curricium Overview and QUEST Alignment

QUEST FRAMEWORK SKILLS & PEDAGOGY = ASSESSMENT

1 = Question & Explore

3 = Multiple Perspectives Collaboration | Web Report

5 = Team, Transform, Inquiry & Research;

Background Transmit Peer Evaluation

Role Playing

2 = Analyze Arguments

I iali
mperialism 4 = Synthesize Ideas

Critical Reading Documents

1 = Question & Explore Critical Thinking; Emancipation

Resistance |4 = Synthesize ideas Individual Study Essay

Cultural 2 = Analyze Arguments Argumentation;

Practice 3 = Multiple Perspectives Community Research Denese

Imperialism 5 = Team, Transform, Communicating; Group
& Resistance Transmit Collaboration Presentation
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Appendix D

Interview Questions Checklist

Rhonesha Blach$ ¢ Dissertation Interview Questions ¢ Protocol 20-194

Cultivating Cultural Connectedness, Global Competence,
and Critical Consciousnessthrough an
AP Capstone Seminar with African Diaspora Content

INTERVIEW QUESTIONS
CHECKLI ST

Actud interview questionswill vary asthey will be developed in respons to each paticipantd s
responses to the survey. Thelist bdow provides atemplate of questionsand ome likely
examples. The blank spaces will befilled in based onthe areas within the survey tha | find to
need further clarification or éaboraion.

c

You gated tha before the course began, you fdt _ dout__ ?How did that impact
your daly life at home, in school? Do you knowother people who fdt or feel that way?
If so, what would you sy to them today?

What terms did and do you us to refer to your ahnicity/race/nationdity?

What terms did you ug to refer to other people of African descent? Wha does that
mean? Where exactly did you gé tha particular ideafrom? Can you &ll more about
that?

Other than Africa and the US, which group of Arican descendants did you find mogt
interesting?Why?

You listed as an event that influenced your pe&ception of . Can you
elaborae or share a bit more detail aboutwhat you learned tha caused you D think
differently about ?

I only provided afew spaces for you choos activitiesto discuss. You ®lected
__,and . Which others would like to discuss? How about ?

How do you think the skills or knowledgeyou learned in Seminar will hep you in
college and your futre career?

Wheat did you learn from your peersin the course? Did you learn anything paticularly
interesting from your dassmates with different background# Did tha influence your
perceptionsof their heritages?

Did any of the prectice exercises you did in thefirst hdf of the year, inspire your dhoice
of research topics in the second hdf of theyear?

Y ou described finding aulturd connectionsbetween your family traditionsand African
culturd traditions Did you $are this with your family? What was ther reaction?Have
you found ay other connectionsor figured outthe origins of your family traditions?
Please tell me a bit more aboutyour sort-term or long-term gods you listed? Do you
think your goas would beany different if you hal nottaken this course? What were they
prior to this course?

How do you fesl aboutyour scores in Seminar? How about your academic progress
overal?

In your mllege essay, you wrote aboutyour experience in this course. Please tell me
more abouttha.

If you are taking AP Research now, what is your research topic, and why did you dooe
that? Did you buld on wha you researched in AP Seminar?
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Appendix E

Focus Goup Questions Checklist

Rhonesha Blaché — Dissertation Focus Group Questions — Protocol 20-194

Cultivating Cultural Connectedness, Global Competence,
and Critical Consciousness through an
AP Capstone Seminar with African Diaspora Content

FOCUS GROUP QUESTIONS CHECKLIST

Actual focus group questions will vary as they will be developed in response to each
participant’s responses to the survey and interviews after the first round of being analyzed by the
researcher alone. The list below provides a template of questions and some likely examples. The
blank spaces will be filled in based on the areas that I find to need further clarification or
elaboration across the group. I will also organize the questions around the themes I develop from
the full set of data before the second focus group.

O 0O O04d oo bObobooo goad

Several of you, shared that the group assignments or research projects helped you learn
more. Can you share how working together was different than working alone?

You all listed as an event that influenced your perception of . Can you
elaborate or share a bit more detail about what you learned that caused you to think
differently about (Africa/African Diaspora/yourself as an African descendant)?

Did any of the practice group exercises or activities you did in the first half of the year
inspire your choice of research topics in the second half of the year?

Did the research topics of your classmates influence your decision for your own topics?
How did you decide upon your group research topic? Did you all initially agree? What
influenced your ideas and your final decision? What were some of your other ideas?
How often did you speak with each other about what you were learning in the course?
How did going through this course as a cohort effect your experience? How did you
support each other?

Did your schoolmates who did not take this course share their thoughts or ask you
questions about the course?

How did year 1 differ from year 2 of this course for you all? What parts did you prefer
most? If you could only choose your top 5 as a group, what would they be? Please
discuss among yourselves and make a list.

As a group, what would be your top 5 activities to recommend for future teachers to
positively influence their students?

You described finding cultural connections between your family traditions and African
cultural traditions. Have you found any connections between the cultures or your
classmates?

You all chose Ghana as your group trip after graduation. Please tell me you arrived at
that decision and what is that you’d like to see and do while there. Were there any other
places that you considered and why?

Based on the results of the data I have collected so far, I found these top (3-4) themes to
reflect your overall experience of what and how your perceptions have changed
throughoutthecourse. . What are your thoughts? Would you agree,
disagree, or add more? I will discuss my rationale and then you share your thoughts to
let me know if that makes sense to you and accurately reflects your experience.
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Appendix F

Endof-Course Survey

AP Seminar w/ African Diaspora Content End-of-Course
Survey 2017-2019

Please take time to relax and complete each question in detail on your own. You may complete it in more
than one session. You may also go back to edit, if needed. This should be an accurate reflection of YOUR
personal experience in YOUR own words. Take some time to go through our photo albums to remind you
of the journey. If you have photos to add to the albums, please add them for us all. If you do not
understand a question, call or text me for clarity. | will need this completed as soon as possible, so we can
schedule your individual interview and complete the focus groups within the next 4 weeks. Please let me
know if you need more time.

* Required

1. Email address *
2. Create an Alias Name (Pseudonym) *
3. First & Last Name *

4. Describe your perception of Africa at the beginning of the course before | answered that
question. *

5. From what sources of information did you develop this perception? Give some examples. *

6. What is your perception of Africa now? How is it different? *
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7. What events, activities, etc. influenced your new perception? *
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8. Please rate each activity based on its influence on your p: pti of Africa, African Diaspora
and yourself as an African Descendant *

Check all that apply.

Influenced my
No Inﬂur:nced parception of r:':u.ence? my -
Influence . African perception of mysa! d not
tall perception as an African participate
a of Afri

descendants ; ndant

worldwide
Individual 5-

minute |_] L J I_]
presentations
Group &
individual
multimedia
research
presentations
Youth Historians

[ ] [] [
of Harlem D I: :‘ D
Summer Institute
Class
discussions (any
you recall in |—] I— U
detail)
Washington, DC
Trip (NAAMCH,
Capitol Tour,
Natural History
Museum,
Howard U.)
Philadelphia
Truth Hunt with
The Royalty D I: :| D D
Project
Art Events &
Exhibits (Dance
Africa, Black
Women in D I: :‘ D E‘
Photography,
Matisse & Monet
Art Exhibit)
Schomburg
Black Power D I: j D D
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Influenced my

Influenced N Influenced my
| nﬂN:n ce my per::?g:: of perception of myself  Did not
aLtI I perception : In s as an African participate
of Africa escend: descendant
worldwide
Journaling [ [ [
ADC Gala L L L] L L]
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ADC Summer

Teacher Training |
Conversations w/ |
Ms. Rhonesha
Personal
Conversations w/ |— i 1 1 -
people outside of
school

Any events or
activities not |
already

mentioned

9. Choose an activity from the dropdown menu, then below describe what you learned from that
activity and how it influenced your perceptions of Africa, the Diaspora and/or yourself as an
African descendant. *

Mark only one oval.

) Individual 5-minute presentations
Group & individual multimedia research presentations

) Youth Historians of Harlem Summer Institute
Class discussions (any you recall in detail)

| Washington, DC Trip (NAAMCH, Capitol Tour, Natural History Museum, Howard U.)

) Philadelphia Truth Hunt with The Royalty Project

) Art Events & Exhibits (Dance Africa, Black Women in Photography, Matisse & Monet Art Exhibit)
Schomburg Black Power Exhibit
Restaurants (Ethiopian, Southern Soul Food, Afro-French Cuisine)

_ Black Panther Movie
! Black Student Network Diversity in Research & Practice Conference 2018 @ TC(Black Panther
Panel)
) Black Student Network Diversity in Research & Practice Conference 2019 @ TC (Poster
Presentation)
7, Resume and College App Workshops

Journaling

) ADC Gala
Summer Internship at TC

) ADC Summer Teacher Training

) Personal Conversations w/ Ms. Rhonesha

) Personal Conversations w/ people outside of school

) Any events or activities you recall that are not mentioned above.
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10. Use this space to list the activity # and describe what you learned from that activity and how it
influenced your perceptions of Africa, the Diaspora and/or yourself as an African descendant. *

11. Use this space to list the activity # and describe what you learned from that activity and how it
influenced your perceptions of Africa, the Diaspora and/or yourself as an African descendant, *

12. Use this space to list the activity # and describe what you learned from that activity and how it
influenced your perceptions of Africa, the Diaspora and/or yourself as an African descendant, *

13. Use this space to list the activity # and describe what you learned from that activity and how it
influenced your perceptions of Africa, the Diaspora and/or yourself as an African descendant. If
you need more space, please add it to this space. *

14. Describe any cultural connections you discovered between your family traditions and African
culture(s) throughout the diaspora. *
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15. What academic skills did you learn in AP Seminar that you found helpful in other courses (high
school and college)? Please name the skill and the other courses in which you used them. *

16. Describe any causes you found important to learn more about that affect other people of African
descent. Name the group or geographic location. (ex. "Liberation for Liberia") What other
populations and social justice issues have you found interesting to address with research and
civic action. *

17. Besides Ms. Rhonesha & Ms. Stuart, with whom have you discussed your experiences in this
course?
Check all that apply.
Family
Friends or Peers
School Staff other than Ms. Marcia Stuart
Community Members
No one besides my fellow AP Seminar classmates

Other:

18. Please explain what you discussed with people outside of the course. List who or the category
and what you shared with them. (ie. | told my mother that... | discussed ___ with my sister.) *

19. Do you find yourself thinking about the African diaspora still? If so, how often, when, and what
comes to mind? *
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20. Do you feel that this course has enh d your k ledge about the African Diaspora? If so,
how much *

Mark only one oval.

Not at all Very much

21. How would you describe AP Seminar with AD C to else (peer, adult, etc)? *

22. How highly would you recommend this course to other students? *
Mark only one oval.

This course should no longer be gh’s Cozfste SthUId”
offered to any students! e mandatory for a
students!

23. Please explain your rating above. (ex. | choose 3, because | don't care if others take the course
or not.) *

24. Before taking this course, what did you know or think about Africa? *

25. After taking this course, what did you know or think about Africa? *
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26. Before taking this course, what did you know or think about the African diaspora or people of
African descent outside of Africa? *

27. After taking this course, what did you know or think about the African diaspora or people of
African descent outside of Africa? *

28. Before taking this course, how did you feel about yourself as a person of African descent? Did
you identify as a p of African d t? *

29. After taking this course, how do you feel about yourself as a person of African descent? Do you
identify as a person of African descent? How would you describe your ethnicity? *

30. What are your thoughts on race relations in the world today? Give examples from around the
world. *
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31. How important was Ms. Rhonesha's role in this experience for you? How would you describe
her role? Did it differ in year 1 and 27 *

32. If you could rewind time to take this course again, what would you do differently? *

33. What was different between year 1 and 2 for you personally (age, family, class dynamics,

maturity, prepared )?

34. What would you suggest to the developers of this course to improve it? (time, content, size,
location, activities, recruiting, availability to students, resources, equipment, assessments,
anything else you can think of)? *

35. What challenges did you experience in the course? (academic, personal, etc.) Please specify if
you experienced that during year 1, year 2 or both. *
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36. Are you now lled in the AP Cap Research Course? Why or why not? If not, did you
want to? *

37. Are you enrolled in any college courses or programs? Please describe and/or list below. What
school? *

38. What are your i diate plans after graduating from high school? (Short-term 3-5 years) Are
these plans influenced by your experiences in AP Capstone Seminar and/or Research? *

39. What are your long-term goals (6-10 years)? Are these plans influenced by your experiences in
AP Capstone Seminar and/or Research? *

40. Please upload a copy of your transcripts from both high school and college. GPA should be
included. *

Files submitted:

41. What is your current GPA? *

42. What was your score on the AP Seminar exam?
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43. Any other information you would like to share at all? *

A copy of your responses will be emailed to the address you provided

Powered by

B Google Forms
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Appendix G

Data Release Consent Form

TEACHERS COLLEGE
COLUMBIA UNIVERSITY

525 West 120t St. New York, NY 10027
212-678-3000 | www.tc.columbiaedu

DATA RELEASE CONSENT FORM

Protocol Title: Cultivating Cutural Connected, Globd Competence, and Critical Congiousness
through @ AP Cgstone Seminar with African DiasporaConent
Focus Curriculum Research Participation Consent
(Interview, Focus Group, Survey, and Document Analysis, Review & Approvd)
Principal Researcher: Rhoneha Blach ®reachers College 267.225.2243

Y our child has been selected to paticipae in aresearch study clled fiCultivating Cultural
Conneted, Global Conpetence, and Critica Congiousess through & AP Capstone Seminar
with African DiasporaContent.0 It addresses the question: In wha ways and © what extent does
studentsdparticipation in the Advanced Placement Capstone Seminar with African Diaspora
Content influence five African descended high school studentsd perception of Africa, the African
Diaspora and themselves as African descendants? | also seeks to learn howand o wha extent
this contributes to their academic achievement. For this reason, & pat of the evaluation pracess,
RhoneshaBlach® aresearcher at Teachers College, Columbia University, is requesting your
congent to access identifiable student-level datafrom Medga Evers College Preparatory
School & course titled AP Capstone Seminar with African Content.0 This includes classwork
and grades for the two academic years your child was enrolled in the course. These doauments
will beanalyzed as pat of the study.

Due to the public awareness of this unique, historical course and the studentsorevious
paticipation in pubished interviews and public appearances, it is possible that someone may be
able to identify your childés identity in connection to the information provided in the study. Still,
the researcher will use pseudonyms (codenames) and keep dl written materials locked in adesk
drawer in alocked office. Any dectronic or digital information will be stored on acomputer that
is password protcted. The master list identifying paticipants is kept locked and sparate from
thelist of pseudonyms. Regulationsrequire that data with children bekept for five years.

If you have questionsabout this study or this data release form, you may contact the researcher,
RhonehaBlach® a 267.225.2243 (267.2.BACHE) or & blache@tc.edu. You can also contact
the faculty advisors, Dr. Ernest Morrdl at morrel@tc.edu or Dr. SonyaDouglass Horsford a
hordord@tc.edu.

If you consent to permitting the researcher to collect your student-level data, please sign bdow.

| give my consent to releasing my childés student-level data

ae D/ /

Signaure

Ido not consent to releasing my childés student-level daa

Date: / /

Signaure

216



Appendix H

Guardian and/or Parental Permission Form

TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board
Box 151 | 525 West 120" St. New York, NY 10027
212-678-4105 | RH 13 | IRB@rtc.edu | tc.edu/IRB

(GUARDIAN and/or) PARENTAL PERMISSION FORM

Protocol Title: Cultivating Cultural Connected, Global Competence, and Critical Consciousness
through an AP Capstone Seminar with African Diaspora Content
Focus: Curriculum Research Participation Consent
(Interview, Focus Group, Survey, and Document Analysis, Review & Approval)
Principal Researcher: Rhonesha Blaché, Teachers College, 267.225.2243

INTRODUCTION Your child is invited to participate in this research study called “Cultivating
Cultural Connected, Global Competence, and Critical Consciousness through an AP Capstone
Seminar with African Diaspora Content.” Your child may qualify to take part in this research
study because she is an African descendant student who participated and completed the AP
Capstone Seminar with African Diaspora Content at Medgar Evers College Preparatory School
throughout Fall 2017 to Spring 2019. Approximately five children will participate in this study
and it will take approximately 10 hours of your child’s time to complete over a period of 4-5
weeks.

WHY IS THIS STUDY BEING DONE? This study is being done to determine if and how
students’ participation in the AP Capstone Seminar with African Diaspora Content influences
their perceptions of African, the African Diaspora, and themselves as African descendants. The
purpose is to contribute to students’ positive, cultural identity development as African
descendants and contribute to further development of this historical course. It addresses the
following questions:

1.) In what ways and to what extent does participation in the Advanced Placement (AP)
Capstone Seminar with African Diaspora Content influence five African descended high school
students’ perceptions of Africa, the African diaspora and themselves as African descendants?
2.) How and to what extent does participation in the course contribute to the academic
achievement of five African descendant youth?

WHAT WILL MY CHILD BE ASKED TO DO IF I AGREE THAT MY CHILD CAN
TAKE PART IN THIS STUDY? If you decide to allow your child to take part in this study, the
researcher will ask that your child complete an online end-of-course survey, individually
interview, participate in a focus group session with her fellow participants, then co-create and
review the final results of the study for validation and her approval.

First, your child will be asked to fill out a 40 question, multi-formatted (multiple choice, rating
scale, open-ended short- and long-answer), online end-of-course survey about their experiences
during the two years of the AP Capstone Seminar with African Diaspora Content. This will take
about 1-2 hours depending on the amount of information she would like to share and can be done
all at once or in chunks of time until complete. Your child will be able to use her journals and
notes from the course to help her answer the questions.

Teachers College, Columbia University
Institutional Review Board Page 1 of 6
Protocol Number:  20-194

Consent Form Approved Until: No 552"5“0" Date
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TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board
Box 151 | 525 West 120" St. New York, NY 10027
212-678-4105 | RH 13 | IRB@tc.edu | tc.edu/IRB

During the individual interview your child will be asked to discuss their perceptions of Africa,
the African Diaspora, and themselves as African descendants before, during and after the course.
She will be asked to discuss the experience of the various on- and off-campus activities she
participated in during the course. This interview will be audio-recorded. After the recorded
interview is written down and analyzed, the original recording will be deleted. If you do not
wish your child to be audio-recorded, I will take notes by hand. The interview will take
approximately forty-five minutes. Although your child’s identity (name and/or photos) has
already been included in published articles by Teachers College, Columbia University about her
participation in this course, her real name will not be included in the study.

Your child will then be asked to participate in two focus groups run by the researcher where
students will discuss their experiences throughout the course over the two years. This will also be
audio-recorded, and deleted after it is transcribed and analyzed. Everyone will be asked not to
discuss what is being spoken about outside of the group but it is impossible to guarantee
complete confidentiality. The first focus group session will take about two hours. Finally, for the
second focus group, your child will be invited to work with me to review the final results of the
study for validation and her approval. This session will take about two to three hours.

For convenience, all of these procedures will be done online. The interview and focus groups
will be conducted face-to-face, as an audio and/or video conference on a computer device of
their choice using an online platform like Zoom (or Skype), or over the phone (or a combination
of either). The end-of-course survey is done completely online during any time that is most
convenient for your child within the following 4-5 weeks. The researcher will consult with your
child to schedule the activities at their most convenient times that do not conflict with their class
sessions. This means that the study will take place either after school, during breaks, or on the
weekends.

Note: During the individual interview and focus groups, the researcher will audio record your
child. Your child can choose whether or not they would like to be audio-recorded. If they choose
to be audio-recorded (and you agree), the researcher will notify them when the audio-recorder is
started and stopped. If you (or your child) do not want the interview audio-recorded, I will take
notes by hand.

For focus group sessions, I cannot guarantee confidentiality. Others in this group know the
identity of your child. The researcher cannot promise that others in the group will keep your
child’s participation private. As the researcher, I will ask that your child and others respect one
another in the group and keep all comments made during the group discussion private. The
researcher will remind all participants to not discuss what happened during the group meeting
outside of the group.

Teachers College, Columbia University
Institutional Review Board Page 2 of 6

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date
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TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board
Box 151 | 525 West 120" St. New York, NY 10027
212-678-4105 | RH 13 | IRB@tc.edu | tc.edu/IRB

WHAT POSSIBLE RISKS OR DISCOMFORTS CAN MY CHILD EXPECT FROM
TAKING PART IN THIS STUDY? This is still a minimal risk study, which means the harms
or discomforts that your child may experience are not greater than your child would ordinarily
encounter in daily life while discussing thoughts and feelings about the world and herself. Your
child might feel uncomfortable speaking about how she views herself as an African descendant.
Your child does not have to answer any questions or share anything they do not want to talk
about. Your child can stop participating in the study at any time without penalty. Your child’s
responses will be discussed in the study, and she will have the opportunity to work with me to
review and approve the results of the study before it is completed and eventually published.

During the research process, as the researcher, I am taking precautions to keep your child’s
information confidential and minimize the chance of anyone discovering what they say or their
identity, such as using a pseudonym or code name instead of their name and keeping all
information on a password protected computer and locked in a file drawer. However, since your
child’s name, image and quotes about her participation are already available to the public within
her college essays, published Teachers College articles and the many public events in which your
child has already participated, I cannot completely protect your child’s identity. This study will
be published, and it will be possible to discover or guess your child’s identity.

WHAT POSSIBLE BENEFITS CAN MY CHILD EXPECT FROM TAKING PART IN
THIS STUDY? Your child’s participation in this study will create the benefit of learning
research skills from taking part in the research experience itself by co-creating and analyzing the
results of the data. This will position her to speak or present at conferences, teacher trainings,
and related events, as well as participate in further studies and publishing opportunities with the
researcher. Your child will also receive an invitation to the researcher’s dissertation defense and
graduation. Participation may benefit the field of education to better understand how to use the
Advanced Placement Seminar with African Diaspora Content to influence positive self-
perceptions, cultural connectedness, global competence, and critical consciousness for students
of African descent.

WILL MY CHILD BE PAID FOR BEING IN THIS STUDY? Your child will not be paid to
participate. There are no costs to you for your child’s participation in this study. MetroCards and
snacks will be provided, if the focus group part of the research needs to take place in person at
Teachers College, Columbia University campus.

WHEN IS THE STUDY OVER? CAN MY CHILD LEAVE THE STUDY BEFORE IT
ENDS? The study is over when your child has completed the individual interview, focus group
session, filled out the survey, and co-created, reviewed and approved the results of the study.
However, your child can leave the study at any time even if they have not finished.

Teachers College, Columbia University
Institutional Review Board Page 3 of 6

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date

219



TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board
Box 151 | 525 West 120™ St. New York, NY 10027
212-678-4105 | RH 13 | IRB@tc.edu | tc.edu/IRB

PROTECTION OF YOUR CHILD’S CONFIDENTIALITY Due to the public awareness of
this unique, historical course and the students’ previous participation in published interviews,
public appearances, and/or speaking engagements, it is possible that someone may be able to
identify your child’s identity in connection to the information provided in the study. Still, the
researcher will keep all written materials locked in a desk drawer in a locked office. Any
electronic or digital information (including audio (and video) recordings) will be stored on a
computer that is password protected. What is on the audio-recording will be written down and
analyzed, then the audio-recording will then be destroyed. The master list identifying participants
is kept locked and separate from the list of pseudonyms. Regulations require that data with
children be kept for five years.

For quality assurance, the study team, the study sponsor (grant agency), and/or members of the
Teachers College Institutional Review Board (IRB) may review the data collected from you as
part of this study. Otherwise, all information obtained from your participation in this study will
be held strictly confidential and will be disclosed only with your permission or as required by
U.S. or State law.

HOW WILL THE RESULTS BE USED? The results of this study will be published in
journals, presented at academic conferences, used to train educators, inform curriculum
developers, and advance the field of education. In particular, the results will be used to further
develop the AP Capstone Seminar with African Diaspora Content and similar courses. Your
child’s identity will be removed from any data your child provides before publication or use for
educational purposes. Your child’s name or any identifying information about your child will not
be published. However, it is possible that your child may be identified due to previous
publications of her involvement. This study is being conducted as part of the dissertation of the
researcher.

CONSENT FOR AUDIO AND VIDEO RECORDING Audio recording and previously video-
recorded footage of student presentations are part of this research study. You can choose whether
to give permission for your child to be recorded. If you decide that you do not wish your child be
recorded, I will take notes by hand.

1 give my consent for my child to be recorded

Signature

I do not consent for my child to be recorded

Signature

Teachers College, Columbia University
Institutional Review Board Page 4 of 6

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date
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TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board

Box 151 | 525 West 120™ St. New York, NY 10027
212-678-4105 | RH 13 | IRB@tc.edu | tc.edu/IRB
WHO MAY VIEW MY CHILD’S PARTICIPATION IN THIS STUDY

I consent to allow my child’s written, video and/or audio-recorded materials viewed at an
educational setting or at a conference outside of Teachers College, Columbia University

Signature

I do not consent to allow my child’s written, video and/or audio-recorded materials viewed
outside of Teachers College, Columbia University

Signature

OPTIONAL CONSENT FOR FUTURE CONTACT
The researcher may wish to contact you (or your child) in the future. Please initial below to
indicate whether or not you give permission for future contact.

The researcher may contact my child or me in the future for other research opportunities:

Yes No
Initial Initial

The researcher may contact my child or me in the future for information relating to this current
study:

Yes No
Initial Initial

WHO CAN ANSWER MY QUESTIONS ABOUT THIS STUDY?

If you have any questions about the study or your child’s taking part in this research study, you
should contact the researcher, Rhonesha Blaché, at 267.225.2243 (267.2.BLACHE) or at
blache@tc.edu. You can also contact the faculty advisors, Dr. Ernest Morrell at morrell@tc.edu
or Dr. Sonya Douglass Horsford at horsford@tc.edu.

Teachers College, Columbia University
Institutional Review Board Page 5 of 6

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date
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TEACHERS COLLEGE
COLUMBIA UNIVERSITY

Institutional Review Board
Box 151 | 525 West 120™ St. New York, NY 10027
212-678-4105 | RH 13 | IRB@tc.edu | tc.edu/IRB

If you have questions or concerns about your child’s rights as a research subject, you should
contact the Institutional Review Board (IRB) (the human research ethics committee) at 212-678-
4105 or email IRB@tc.edu or you can write to the IRB at Teachers College, Columbia
University, 525 W. 120 Street, New York, NY 10027, Box 151. The IRB is the committee that
oversees human research protection at Teachers College, Columbia University.

PARTICIPANT’S RIGHTS

e | have read the (Guardian) Parental Permission Form and have been offered the
opportunity to discuss the form with the researcher.

e [ have had ample opportunity to ask questions about the purposes, procedures, risks and
benefits regarding this research study.

e [ understand that my child’s participation is voluntary. I may refuse to allow my child to
participate or withdraw participation at any time without penalty. I understand that my
child may refuse to participate without penalty.

e The researcher may withdraw my child from the research at their professional discretion
under any conditions that compromise the validity of the study.

e If, during the course of the study, significant new information that has been developed
becomes available which may relate to my willingness to allow my child to continue
participation, the researcher will provide this information to me.

e Any information derived from the research study that personally and directly identifies
me or my child will not be voluntarily released or disclosed without my separate consent,
except as specifically required by law.

e Identifiers may be removed from the data. De-identified data may be used for future
research studies, or distributed to another researcher for future research without
additional informed consent (or permission) from you (the guardian, parent, or the
research participant’s representative) or your child (the research participant).

e [ should receive a copy of this (Guardian) Parental Permission Form document.

Print Parent or guardian’s name:

Parent or guardian’s signature:

Child’s name:

Date:

Teachers College, Columbia University
Institutional Review Board Page 6 of 6

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date
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Appendix |

Assent Form for Minors

TEACHERS COLLEGE
COLUMBIA UNIVERSITY
525 West 120™ St. New York, NY 10027

212-678-3000 | www.tc.columbia.cdu

ASSENT FORM FOR MINORS

Protocol Title: Cultivating Cultural Connected, Global Competence, and Critical Consciousness
through an AP Capstone Seminar with African Diaspora Content

Principal Investigator: Rhonesha Blaché, Teachers College, Columbia University 267.225.2243

After our two and half years together, I, Rhonesha Blaché, am excited to invite you to participate
in this research study called “Cultivating Cultural Connected, Global Competence, and Critical
Consciousness through an AP Capstone Seminar with African Diaspora Content.” This study is
being done to contribute to students’ positive, cultural identity development as African
descendants and contribute to further development of this historical course. It addresses the
following questions:

1.) In what ways and to what extent does participation in the Advanced Placement (AP)
Capstone Seminar with African Diaspora Content influence five African descended high
school students’ perceptions of Africa, the African diaspora and themselves as African
descendants?

2.) How and to what extent does participation in the course contribute to the academic
achievement of five African descendant youth?

I am asking you to be in this research study, because you are an African descendant student who
participated and completed the AP Capstone Seminar with African Diaspora Content at Medgar
Evers College Preparatory School throughout Fall 2017 to Spring 2019. I hope to have all five
members of your cohort to participate in this study, and it will take approximately 10 hours of
your time to complete over the following 4-5 weeks.

If you decide to participate, this is what will happen:

e [ will ask you to complete the end-of-course survey, individually interview with me,
participate in a focus group session with your peers, then work with me to create and
review the final results of the study for validation and your approval.

e For convenience, all of these procedures will be done online. The interview and focus
groups will be conducted face-to-face, as an audio and/or video conference on a computer
device of your choice using an online platform like Zoom (or Skype), or over the phone
(or a combination of either). The end-of-course survey is done completely online during
any time that is most convenient for you within the 4-5 weeks. I will call or text you to
schedule the activities at your most convenient times that do not conflict with your class
sessions. This means that the study will take place either after school, during breaks, or
on the weekends.

Page10of4

Teachers College, Columbia University

Protocol Number:  20-194
Consent Form Approved Until: No Expiration Date

Institutional Review Board
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