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ABSTRACT

UNDERSTANDING THE PWBLIC SCHOOL DISTRICTSUPERINTENDENT
SELFPERCEPTIONS AND ROLE EXPECTATIONS OF SIX WHITE

SUPERINTENDENTS FROM MASSACHUSETTS SCHOOL DISTRICTS

Joyce Lesk Highhouse

Giventhe positionof schod districts within the elucaton ecosystem,
superintendents are importanteucatioal leadershigliscussionsparticularlysystems
change or improvementliscourse.Superirtendentsnanageoperationsoversee policy
implementationandaffectthe climateas wdl as strategic diection of multimilliondollar
schooldistrict organizaions. Additionally, superintendentsnanagedistrict staffand
liaisewith a governance bodtowardsmaximizing studenoutcomess theyare
accountable fothe educatng millions of studets in the United States\Neverthelesshe
district chiefexecutive isunder researchad education leadership literatutdoreover
superintendentlentity is overlookedwithin leadership practiceandeffective district
leadershipesearch This dissetation argues the lack of reseagnterecn
superi nt end sof thesnéelvgs aschoa gistrict administrators precludes a

full appreciationof the superintendencyrurther without consideratioof



superintendentdentity, theories btrangormation and effective district leadip are
inconmplete. Thus this dissertatiob s p usrtgpreserresilts from an investigatiorof

six White Massachusettschool districtsuperintendent@identities, orself-perceptions
androle expecattions In addition this dissetation study considerdadfluencesonthese
superintendenésdentitiesandleadership practicesThis qualitative studyinformed by
phenomeniogical research methodstilized the lens of identity tloey to understad
thesesupernterdens. Fromthisresearchnvestigationthefindings revealed
participant®primaryself-perceptiorassuperintendntwas leader Within this study,
patticipantsdescribedsuperintendententityin terms @ state, distgt and local

communiy contets as promoting student achievemeRarticipantsn this research
investigationrevealedheygrapled with a tensio reaulting from connectingheir self-
concepto superintendententity. Further, this study providéisesesupernte nd e nt s 0
self-peraeptionsand role expectatioressociated witleducatia reform In conclusion,

this study extends thdiscourse regamdg superintendent leadershigile offering three
majorresearcltontributions with implications for policyna practice: (1) a@esciption

of superintendent identity, includinbeses uper i nt endent s6 characte
internalized role expations, andef-perceptions apossible explanations dfeir

leadership practices an@) conceptulizations of supentendent leadersp of edwcation
reformfrom a sample of district chief executiv@scluding that of filter or buffer(3) a
framework for understanding tiseiperntendenthroughthe lens of superintendent

identity.
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Chapter |

INTRODUCTION

Preface

This identty thing hasbecone bigger the more experienced | get.
Whatis thepart of me that is not a superintendent?

This statement from Superintendenmtd&rsorexpresses sertiment echoed by
other school district leaders regarding the sigaifice ofsuperinterdent identity The
purposeof this dissertation study was descrile and understarglperintendententity
from asample ofpublic school districthief executivedself-perceptionsand ole
expectations Identity theorists conceptualize identitymeaning used toharaterize
oneself within a role (Burke & Reitze$931), the meaning attached to internalized role
expectations (Stryker & Burke, 2000), or a positiorwad assef-descrigive (Thoits,
2003). Further, identity guides behavior ireaiprocal process/hereéoy behavor
reinforces identity (Burke & Reitze1981).These ky theoristodefinitions of identity
help explain why superintendent identity mattersducation leaderkip research and
practice Given Buke and Reitze (1981) depiction of identitgs giiding behavior; it
can be inferred thasupeintendentidentity or role expectatiorend seHperceptions have
someinfluencesuperintendent leadership practicésturn, it folows that howa school
district leadedescribs superintenderitientity mayallow othesto undersindthemand
their actionswithin thesugerintendentole. Fur t her , school di strict

characterizations of the superintendency iaelexpecttions, as wdl as self



perceptionsmay not only provide some explanation foeit behavios or leadersipi
pracices bt also, thg may be usefi for the development @fducatiorpdicy and
leadership preparation

This dssertatiorfocuses o the syerintendent because, although thefluence
may beindirect (Leithwood, 1995Yhe effect of their leaderkip is important. Given
where school dstricts are positioned within the education ecosysteipegntendents are
important to he dscusson of elucationaleadership, especiallystems change or
improvement discoursePublicschooldistrict superintedents are ultimately accowttle
for the educatiof millions of students in the United States. Superintendents are
responsike for hiring the saff respmsiblefor overseeing and directing education in the
classroom.Additionally, superinendentsnmana@g the operations of the sadialistrict
and their adership affects the climate as well as strategic direction of the orgamizati
In addition, public <hool dstrict chief executivesiave influence ithe area of policy
implementatian (Bowers, 2008; Ehore, 2000; ElImore & Burney,997, 2000, 2002;
Fullan, 2005; Hannaway & Kimbal2001 Hightower, Knapp, Marsh, & McLaughlin,
20(2; Honig, 2M03,2006,208;Le i t hwood et al . ,, 2000 %en;& OO0 Day
Nelson, 2003).Glass (1993) underscorethe importance of the schiodistrict
superintendset:

It is not | ikely that Ameriamdads scho
revitalize theedwcational piocessn the absence ofehr executive leadership
given by the superintendencifor this reason ane, the current and potealtrole
of the superirgndency and itprospectss more than passing concern to the
educationprafession. (pp. 38-39)

However desjite the sigriicance of superintendents to school districts as well as

educationreform, mostesearchers have igreml these leders. If schooldistricts led by



superintendenta r e A p a r t-positicnechtoadlvance stadeforms and to

fadlitate schoolleve i mpl ement at i ono 2004@ 2 ana Wetity & Ki mb
gives rise to ladership practiceshen it followsthat thesuperintendententities of

school districtchief executivegare worthy ofinvestigation.

The significance of thistudy for reseatcandpolicy lies is in its cosideraton of
participansdleadership pratice in the context of supatendentidentity rather than
superi nt end e nltsmgivéndhe mfluence oientity onbehavio (Burke
& Reitzes, 1981)Moreover it is important taconsder superintedentidentity within the
cortext of effectve districtleadership in order tondestand whyschool district leaders
build the capacity of theirtaff and governare body or how tleyleveraye policy to
improve student outcomed.heself-perceptionand rde expectations district chief
executves influenceheir leadership praéicesthatare critical to lasting systems change.
Selet literature revigved for this dissertation focused what syerinterdentsdo ratler
thanthe self-perceptions role expetations and inflenes on superintendenidentity of
district chief executives This disertation is important as it provides @sdription of
supeintencent identity as a contribution tbhe education leadership discourGerrently,
the body of education leadership literatlacks a commordefinition of supeintendent
leadershp,aswe | | as superi nt en derntesdizedolear act er i z e
expectations anself-perceptions apossible explanations district chief exeuativesd
leadership practices. For aspigias wel as pradting superintendents, this dissertati
offers chaacterizaionsof supeintendent leadergh from those inhe field that may
contribute taheidenity formation process described by Collier (2001) atudiiag

comparisons of self witbthersin the superinendentrole.



The Identity of the Public Schel District Superintendent

Notwithstandingthe supposion of superintendgdindirectinfluence
(Leithwood,1995)the cental issue of this dissertatiosdescribing and understandi
superintencentidentity. In a woking paper presentgna metaanalysis,Waters Marzano,
andMcNulty (2003) demonstrate #importance of superintendent leadershipVh e n
district leaders are carryingubtheir leadership responsibiliseffectively,studert
achievementacross thelistrict is positively affe ¢ t @.d.D. Further, Wagner and Kan
(2006)argued leaders atbe key to producing changélowever, as | highlightedarlier,
there is no consensus within educateedershigiteratureregading the leacershipof
supeririendens. This underscorethe importance afeveloping aunderstanding of
superintendentdentity, or seHperceptions and role expectatipasthese schodlistrict
leaders are charged with managaduc#éional practcesthat afect millions of children
as wel as overseeingglicies and practices at the school distiesiel.

Despite he importance of #superintendent, there is a dearfthesearch focused
on the superintendency, especially ithentities of schobdistrict leades. Glass(1993)
highlighted the paucity atesearch on the superintendent role and eagma additional
re s e a r wséful stuilyAmight be to systenaaly profile men and women who
currently hold the senioxecutive position umg interpetive frames d referencé ( p p .
38-39). Therefore, thisidsertation addressirsyperintendendentityrepresents
significant contibution to theeducation leadershiigsearch base asaidresses a gap in

the literature highlighted by researchie



From my revew of avaiableresearchconcetual and empirial literature
regarding tlese school gdtrictchief exectiveslacks a definitive definition of leadership
to sewve as a foundan to anchor a discussion of supgendent identity (Bsh &

Glover, 203; Elmore, 2000, Corcoran,Fuhrman, & Bé&her, 2001; Hek & Hallinger,
2005; Honig,2006, 2008 Leithwood, Louis Anderson, & Wabhlstnm, 2004; Leithwood,
Strauss, & Andrson, 2007; Mrphy, 2002; Resnick & Glennan, Z0)®pillane, 1998;
Stan & Nelson, 2M3). Pior studieshawe included surveysa document theoles and
work priorities ofschool digrict superintendats (Glass, 1992; Ornstein, 2005). Also,
prior publicatons regardinglistrict superintendents have f@ed primarily on factos or
chaactersticssud as behaor, preparation, digtict size, someconomics, or geography
of district leaders rather thathe superintendentlentity within their leadership role
(Bjork & Kowalski, 2005; Bredeson, Kla& Johanssor2011;Crowson, 198; Glass
1993;Golden, 1999; Groholsk, 200; Hentschke, Nayfack, &/ohlstetter, 2009; Lut&
lannaccongl978; Ornstein, 199Payzant, 201; Tate, 200d; Waters, 2008; Wimpelberg,
Teddlie, & Stringfeld, 1989; Wright & Harris, 2010)Therefae, this disertation moes
beyondsuwveys and descriptiors supern t e n d éhavibrdodfocis @superintendent
identity influencing leadership praticesas this has previouslyohbeen addressed in the
literature.

Given theorists careptualiations ofidentity (Burke & Reitzes, 181; Stryker &
Burke, 2000 Thoits, 2003)uperine ndent s6 descri ptiorms of how
identities mostikely has relevance to their behaviors or kxatiip pacices.
Furthermore,n the literature, Musella and Leithwood (19@®}heir framewak for

understandingchool sysem administratbn depict superintendents adluenced



externaly by environmental fetors. Also, Johron (196) asserts within her study of

superintendents: AAII | e a dmexts histgriali s shaped

community, and orgazatiorald in whichitoccu s 6 ( p. X i is)conextual n
factors facing superintendés are significanto thediscussion of superintendedentity
because they contribute to the development of thes#ctlstders. Alsa within the
literature, regarchers have higlghted the political comixt ofthe superintedency(Daly,
Finnigan, drdan, Mooleaar, & Cle, 2014; Sharp & Walter, 2004). dvkover, prior
research relates to the environmental inflgeateducaton refam (Cuban, 884; Qurtis
& City, 2009;Daileyet al, 2005;Daly & Finnigan,2011,2012;Glass 1993; Johnson,
1996; Kowalsk & Bjork, 2005). Additonally, this studys focus on edud#n reform
seems appropriata an increasingly internatmal context d educaton policy and
evaludion, supprts thisst d y 6 s raienmfsupdriatendent identity within the
context of environnmentd influences, as well as contextual factors, inahggeducation

reform and politics.

Purpose of the Study

The purpose 6 this dssertation study was taescrbe and undetand the lied
experience of public school district supgeindens from theperspective of individuals
holding this position. fisdissertation makes three distinct contributions to researc
palicy, ard practice througtthe study finéhgs. First, this study contributes to the
literatureby offeringa de<ription of superitenden identity by fosteing an
understandingf the meaning my study participantascribedBurke & Reitzes1981)to

their district chief executiverole. Consideing the growing mportance othe school

ot hei



district superintenderfKowalski & Bjork, 2005), this dissertatin study provides
portraits of superintendentisat depict their lived experiencesFurther, ny dissetation
studyrespmnds to caB from pror reseachersfor additional studes on theale of school
district superintenehts Glass 1993) gventhereareno available research publications
regardingsuperintendent identityand Burke and Reitzé€1981) assertin thatfia
role/identity is a sebf meanings that are tak to chaacterize the dk&in-roled (p. 85)
Secondthe findings from this dissertation research add to the ulisean the literature
regarding superintelertsd | e a d e r s IMorpovepthisadissetaiongrevidesa
framework that integratesedtity theoryandPosnela n d Ko u z éeadérshipl 9 8 8 )
practices framework toward uastanding superintendentird, this study represents
an additional lie of inqury related taa siquificant external influence education eform,

offering conceptwalizationsfrom the school ditrictleal er 6s per specti ve.

Research Questions

Despite some researcheé e f f o r tttentiob to thebschol digiricta
superintendent, theuperintendentlentity has not beermddressed The following
reearchquestionsnformed myinvestigation toward describing and understanding
superintendententity.

1. How do pullic school districtsuperintendentsedcribe and perceive themsed?
2. What factorsdo publicschool district siperintendents perceive as idntid in

the derelopment of theirdentities?

3. What similarities exist in public schoolttis ct s u p e salfpetcavedd e nt s 6

idertities?



Conceptual Framework

The conceptu@ation of superitendentdenity | developedo guide my
dissertation stugwasgrounded byhe work of idenity theorists. ldentity theory, a
social psychologicahtory that centers onndersandingthecnc e pt s toyfé daindde nt i
0 s & derfved athe theoretical lesicentrato my investigation of school district
superint@dents Elemens of identity fromd i f f e r e nrepresehtationwaresused 0
in the development of my congetualization of supantendent identit: (a) external
influences Hoelter, 1983; Thas, 2003) (b) swerinterdentidentity, including role
expedations (Styker & Burke, 20®) and seHperception (Thoits, 2003), and (c)
leadershippractices. Within g conceptualizationof superintendentlentity, ths
identity is sitiated within the context of eernal nfluences ad benedt thesurfaceof a
S uper i nladensdippnattidoes. Further, within my concefization of
superinendentidentity, thecomponents of externaifluences and supetendent
identity shape ladeshippradices. LeadershiPracties outlinedoy Posne andKouzes
(1983) was useful foinvestigating the behaviors or practices of suptendents in
conrection with their identitiesas these authomutined five researcibased leadership
practicesof succesful leaders: challeging theprocessinspiringa shaed vision,
enabling others tact modeling the way, and encouraging therh&de
conceptualiation of superintendent identity that emerd@ean my review of identity
theory literatureand keacdershippractices(Posnei& Kouzes 1988) servedas the
foundaion for my preliminary frame&vork for understanding superintendents.other

words,my dissertation research wasgormedby the conceptuaation of superintendent



identity that emergedsl attenpted b developanunderstandig of the sctool distict
superintendat. Additionally, my conceptualizatioinformedthe data colletion and
analysis oward describing and understanding superirgendidendties as district
leaderswithin my dissetation study

From the lteratureregardng identity and lealership, asvell as my
concepualization of superintendent identitydéveloped a prelirmary framework for
understanding the supemmdent taguide my dissertation study. Environmentakdes
that wee central to mynvestigdion includel geograhicaldistinctions and policy
influene@s, especially education reform.threend, the finding of my dissertation study
were used to refinmy prelimnary framework. The framework that emergediinmy
dissertéion study confims someof the elemats of he franeworks intoduced by
MusellaandLeithwood (1990) and Leithwood (192 However, the famework
developed from my findings uses thadeof Idenity Theory to build orwhat wealready
know from prior studes regarding th superitendends role as lader ad the poliical
aspect of th syperintendency and puts forward stipeende nt s 0 tiye®tihas p e ¢
heretoforehavebeen absent in thé@drature. Ultimately, this dissertation studbgrves to
extend thaliscourse regaidg district leaderstp byofferingsupeint e n d selit s 6
perceptionsandcharacterizations of their internadid role expectatioraspossible
explarationsfor their leadership practices to inform resgarpolicy as well asrpctice

through a more compte uncerdganding of tle school district lader.
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Research Mettodology

Phenomenological research methodsenmed the qualitative approach of my
dissertation inquiry. Thisresearch desigwas suitabledr a description and elanation
of superintendnt identity within their leadership rolevhich has beerabsent from the
literature. Also, a phenomelogical approach seemed most oriented towediessing
my research questions and ultimatelpgwucing an understanding e¢hool dstrict
superinendent identity. The key stepsn my dat analysis wereonsistent with the
phenomenological researapproach prescribed by van Manen (1984):dabiifying e
phenomenon, (b) investigating theperience of the phenomendo) reflecing on the
pheromerond s ma j o and (d)hweimga desaiption of the phenomenon.
Additiondly, significantelements common to phenomergital research, incluadg
epoché, pheomenological reduction, imaginative variation, and synthefstemposite
textural and canposte dructural desriptions (Maustakas, 1994)My dissertation
research empi@dseveral of these elements.

For this dissedtion study, | used purposive sampling strategy in thedarest of
reflecting multiple viewpaits of superirgndents.Initially | recruited1l syperintendents
recruited for this studygletermined throgh amaximum variaton type of purposive
sampling (Corbin & Strawss 2008 Merriam, 1998).The 11 siperintendents recruited
were current or recentlyetired publc schal district superintendents frm six citiesand
five suburbs in the metropolitan Bostarea. All prospective study participantsdbeen
in therole of supemtendent for at least 2 yearsaibow sufficient time for tem to
developanidentity within thesuperirtencert role (Cast, 203). Also, the superintendents

recruited included a repragative cross section of school distriatg;luding high
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perfamingand highpriority school districts, as @l as various district sizes and
differing commuity socicecononics. Over half of thell superintedents that recruited
eventuallyenrolledin my dissertatiorstudy. Thesix superintendenisa my dissertatbn
study represergdthree towns and threstiesin Massachustts.

The data caéction methdology of thisdissertation study wasmformed by
Moustakasd (1994) ap pesearhgnbludhgdwo phndsoimme no |l o g !
depth interviews with opeanded gestions focused on producing a textural description
to depct thesuperinendency. Addionally, the nterview format allowed more indepth
exploration as well as the opportunity tdléw up or pobefor greder clarity. Interviews
were conducted via ltephone and lasted approximately 60 minutEschroundof
intervewswasconducted ira semistructuedformat and recorde on a digithtape
recorder; then | transcribed them verbmat Interview ddawerecollected in three key
areas aligned to my resch questions: (a) contextual factors, (b) leadershipentes
and (c)superintendst identty. A Pre-Interview Data Inentory as wedlas the
Massachusetts Department of Elementargt Seconds Education(2011) and school
district websites assisted nrecollecting participant characteristics and demographic
data for myandysis. Descriptive data faditatedmy developmenof a profile for all the
superintendents and their schddtrict cortext.

Data analysis for my dissertation study followeduMet akas 6 (1994) sy
five-stepproces: (9 horizoralizing the datao give equalveight to paiicip ant s 6
experience(b) developilg units of meaning, (aflentifying distinct tremes, (d)
producing adescriptionof thesuperintendent identity aupeintendency phenomenon,

and (e) integratinguperintendenéxlescriptiongo interpretthe common meang
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ascrbed to the penomenon. Dt analysis also included categorizing andiog, &
prescribed by van Manen (148to highlight keyphrases andonsder what each
statement reveals about the phenomenohestipentendencg/ as a compleent to
Moustaka éapprach. Additionally, | attended to activities recommended by Miles,
Hubernan, andSaldafia 014) for data analysis and diags. The NVivo softwee tool
also facilitated my data analysis process and enabled mentdydbemesand deelop
emergimg categoies (Creswd| 2003).

The design | selected for this dissertation stuhs informed by
pheromenol@ical research process to Helsits reliability. h developing this qualitative
study, | considered internal tlats to he vdidity of my research dataAnothe limitation
of this studyrelatest o t h e At rprepehtationclegitisainsardo fprraex i s 0
(Denzin & Lincoln, D07, p. 28). Howevethese limitations are inherent in qualitative
research, espediastudes cesgnedwith aresearcher wheerves as the dataallection
instument. An additionalnoteworthylimitation of my studywas ttat participants were
not randonly selected.In addiion, my dissertation study was limited\White
superintendent&ithin the Boston metroplitan areaand maynot be genealizedto othe
locations or othepopulations ofschool distict superintendents. Although transferability
and generaability may be seen as limitation$ this study, these amot concers for
phenomenlogical researcliPdkinghorne, 1989). e issueof my study® sample siz,
six sibjects is also nd considered limitation as it was within the norm of
phenomenological researchathhasncluded from three to 325 spets (Polkinghane,
1989. Furhermae, the objetive of sampling for tleresearb sudy informed by

phenomenologyas b produe ashared description of the supemniency from study
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participantsThe selection of phenomelogy as the guiding research metlotayy is
significant giventhe dearth of phenoemological studies garding the gperintendent
While a landmark ethnogragtexists towards underahding the school principal
(Wolcott, 2003), as | commencety dissertation research there were
methodologically gnilar studies thade<xribed, analyzel andtypified a public school
district superirtendents role, activitiesaswell as relationships.Forthese reasons, |
embarked on dissertation research i gal of contributing to the bodyf education
leaderkip oradmnistraion research aoncepualization ofsuperntendent idefity and
characteizations ofthe supdanterdercy from individual superintedents lived
experiencesAs Wolcott (2003) added to tieelucatioradministratiordiscouse through
his represetation d the suburban schogirincipal,the intent ® my dissertaon studyis

to extendthe literaturehrough dssertation researchformed by phenomenology

Overview

This dissertation stydde<ribes how school district segntendentperceive
themselvs, aswell as factorsnfluencing theirsuperntendenteadeship practicesThe
reearchfindings withinthis dissetation have implicationsof pdicy and practice related
to the public school superimtdeng. Within this Introductiorchapter,| framemy
dissertation rese@h, including the probha, purpose, ginificance, limitdions,reseach
guesions, aml corceptudframework. | also desitre personal intereshotivaing my
study and perspaee. What follows is an overviewfany dissertatn.

In Chaperll, | provide a review of the literate regardinghe superie n de nt 0

role, including disparate grspetiveson the function ath reponsibilities of school
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district leaders within empirit@ndconceptual literatureAlso, in Chapter Il,l preset a
review of the lteratureregardinghe cancept of identy and introducea
conceptualization of supemtencdent icentity using the lens oflentty theory. Next, |
offer a framework for understandisgpemtendents using my concejplization of
supemtendent identityaswell assome of the eleemts of the fameworks introduced by
Musella and Lethwood (1990)and Lethwood (1995). Then | outlineeseach
supporting the components of my preliminary framewesiernal influences,
superintendenidentity, and leadership @ctices. Finally, | coratt my prelimnary
framework to the research questigusding my study.

Within Chapter lll, the qualitative phenomeagicd approach | selected for this
study is addressed. Thgetlodology was seleted ast aligned with my gal of
interpreting how sperintendentslescribe and perceive their experien@eswdl,

2003). This chapter outlines the process | employechyndssertation research for data
collection and analysissavel as tie orientéions irforming my study.

Chapter IVoutlines the keyindings frommy research. These findings confirm
and extem prior reseach and discourse regarding the superintend8&pecifically,
Johnsonods (1996) c pennerdpnt suda brieede@hdilze politicalf
agect of the superintendey as well aghe frameworks introduced by Muselladan
Leithwood (1990) and Leithwood (1995) Through my research, ddindthatstudy
participants

1 describe themselve asfleacer,0

1 connecedtheir concept ofsef6and superintedentidentity;

t

he
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1 describe their superinendentdentities in connection with their

superintendenteadership practices;

1 perceiveprior experiencesas ggnificant to the developmewt theiridertities

as dstrict superintendest and

91 descibether role expectations and sefferaptions asugerintendetsin

terms @ state district, and bcal commuity contexts
Within Chapter 1V, | als@rovidebackgroundnformation for this disertatian study;,
includinginformaton regrding the governace of Massachests pubic sthools and
demographic chieacteristics of my study partpants ad the shool disticts they lead.
Additionally, I highlight the profiles of the s@pintendents whoagrticipated in my sidy.
Next, | presenthe aralysisof data obtained tlmugh interviews withmy study
participants and the emerging findings or themes idesdifromthe descriptions of their
lived experiences. Finally, | produce @rfpait of thesesuperintemlens based ortheir
de<riptions.

Finally, in Chapter V,| summaize mykey research fidings and theithree major
contribution to the liteature:(1) providing a desgption of superintendent identity2)
extending the discase in the liteature regaraig superinendensdleackership pra&tices
throudh the inclusiorof superintendentlentity as aleaderkip influence and B)
conceptualizing educatmoreform fron thesupe i nt end e tive.Alo lIper spec
demonstrate howhis dissertatiostudy answermy researclgjuestons and pesent a
revised framevork for undersanding the superintendemiesed on finlings from my

study. Additonally, | discusghe limitations of my research as well as potelrigpics for
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future stulies In addition, he final ctapter of thiddissetation includes m discussiorof
implicationsand recormendations.

Thebody ofeducaion leadership literaturevould benefit fromadditional studies
that considesuperintendent idenyitwithin the contekof effectivedistrict leadersip.
Future studes also nght consicer superintedent identitywith a differentsample of
district chiefexecutivegiven thelocalized contexas wellasracial and gender
composition of this dissertai study. Furtherreseachis needed regarding tlugstrict
chief exeative in relationkip to educaon reform Secifically, future gudiescoud
deeperunderstading of reform-oriented superintendesivy extending my investigtion
focused omole expeditionsand selperceptionsof thesedistrict adminstrators. Also,
future studies add offer adational conceptalizations of educatn reform as vell as
related ledership practices from the superire n d pespedige Additional
implicatons for researclareas follows:

1 The components of my framewkofor understnding the school disct

superirtendent shoulddfurther testednd refned

1 Additiond studies are @eded to explicitly investigatenks andestalish
causaly suggested by m reseach.

91 Futureresearch auld ded light on additional egtnal influenes and the
function d a feedbackmechanism, if ayy that informssuperint@densd
leader&ip practces

1 Ensuingstudies could consideoiv vaiations insupemtendeits 6 -s e | f
perceptons, role expectationsr influences to theisuperintendentientities

contribute o different district autcomes
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From mydissertation studfindings, | develope&l a workingtheory of pratice
related to supéntendent preparatiotf supemtendent preparabn included ongoing
mentorship byeffective district chief executies through theritical juncture of
superintendendentity formation, the irtial two yearqCast, 2003), then traingimay
impact he deelopment of effetive districtleades. Implicatons for practicdrom my
studyare adollows:

Superintendentpreparation

1 Aspiringsuperitendentgould berefit from training or preparation pgrams
thatedablishpeer or supprit networks that commance drringinitial or
principal preparatiorand extad throudh the beginning yeas the
superintendency.

1 Throughthe wehide of mentoringprepamtionprogams couldakean
intentional role in séping thesupeimtendentdertity of aspiring district chief
executives

School govenance

1 Consiceran executivaecruitmentprocesghatidentifiespotental candidates
with experienceshat reflectan undersandng of the schob 6 s messan: e
teachimg and learning.Additionally, school committees or boarsisaild
invest inthe chiefdistrictexecut ve 6 s devel opment i n
disti c tolé m training ([avis & Bowers, 208).

1 Ensurea recruitmert process thatonsidesc a n d i d aeptiens &nd nade r ¢
expectations igardng the superintendenc$electa candidatehat nost

alignswith the values of your localommunty. Bear inmind, the prior

t

hi



18

experiences of superintendent datates specifically the referencgroup
(e.g. mentorshascontributed tahe developmetrof a potential district chief
executie.

1 Acknowledgesuperintendrts struggleto create balace béween their
multiple identitieg(e.g.parent, spose, huran beig) andfind ways tosupport
their eforts. In turn, ths will lessen the stiin on he dstrict chiefexecutve
while potenially reducing the likelibod ofburnout or an individuajiving
preferentiality tather superintendent identity to the detrimeoittheir other
identities.

Superintedents

1 Remembethe requiemerts of your multi-faceted role asuperintendent are
too complex for a district chief executive mmanag alone. Foster leadership
practces, especily that of Enabling Others to Act.

1 Make spacdor activities that foster stdent &hievement. Thissuggestion
alsoalignswith the emergig theme within my dissgation:superintendents
connected theisuperintendentlertity or meaning of the superintendency to
promoting gudent achievement.

1 Recogizethe reedto acknowlede your other idenities beside the
superintadent identitySpend time with significant othe and daig things
that attend to your other idites (e.g exercisehobbies, mentoringerving
on loards related to speali causs).

1 Realzeyour potentid politi cal influence andharnesshtis powerto advocate

for student achievememtlso recogniz the peril of ignoring politics and the
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benefits & beingpolitically astute both focareer longevityand impoving

studen outcorres. At the sane time, findways to foster an udersanding of

your selfperaeptions and role exptations as supariendentbeyond politis.
The implications fostae and localpolicy ae as follows:

1 Fully consider the imigcations d policy at the astrict and shool level.
Includesyp e r i n t mputdnethedegel@pmenof policies given the notion
of these distritadministrators mitigang the risk of unintenedd consequeces
that energed through myesearch interviest Also, évelop fedback bops
for openand honest commmication regarding irplementationchallenges.
Since my study findings highligatl thathesesuperintendents described dn
perceived themselves &ikers orbuffers,suchfeedback couldbe critical to
the advancend of edwcaion reforms.

1 Given the magnude ofinitiatives facirg school distrids, recgnize the
super i nt e n diaiteationssensemdkiag andrfilteipg for the
school distict administators andeachers; involvéhem in the
implementation Also, besensitive tothe numler of initiativesthatare
implemented and haveealistic in expectations regarding waha

superintendenfprincipalor teacher can bear.

Personal Interest

It is important tlat | acknowledge my personal gariences at the outseft this
study. From kindergarte until Grade 12, | was astudent in tk Metropoitan Council for

EducationaOpportunity (METCQ program, avoluntary busing program in
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Massachusetts thansportedne, anda host of my urban minoritygers, into suburban
K-12 public shool districts From this expeience, | dveloped a curisity about the
differences between urbandsuburbanchool districts. Further, | consider my work in
public schooldistricts as allaving me to be part of the adtion to educationainequities
by leveraging strages amedatimprovinginstruction or perations inschool disticts to
ensure a future whermluntar busing programs or select scis are no longer
necesary to securequall high quality edicationd opportunitiesand oducomesfor all
students.

This study s alsoinfluencedby myinterestin leadeship and orgamational
development thatdgpnwh i | e | was p wmbusinessradgminstratea st er 6 s |
Duke Universitys Fuqua School of Businesdly personal careeelaed story &o has a
bearingon thisstudy. During mysecond year dbusinessschool, as | wasansiderimg
options forwork upon graduatio, | discovered the Broad Rdency in Urban Edwation,
which resonated witme as a program wveine my leadership aratganizaiond skills
would intersectwvith meaningtil work aimed at @®nsformng the urban edwation setor.
Anotherimpetusfor my workwithin a public school systerwas the predicamemtithin
education chronicled by ¢hmedia Thomburgh 2006).

Furthemore,throughout my graduatstudiesin edwcation,| have been intigued
by the literature rgarding contextual factors thaffect superiréndent leadership {8k
& Kowalski, 2005; Bredson et al.2011 Crowson, 1987Glass 1993 Golden, 1999;
Hentschle & al., 209; Johnson, 1996rnsein, 191; Payzat, 2011; Tate, 207,
Wates, 20B; Wimpelberg et al., 1989; Wriglst Harris, 201L0). As | considerethe

educational outcomes of urbandssuburban school districts imy home statef
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Massachusetts, | wileredwhatsimilarities exig amongthe stool distict leaders.
Degite thebenefis of my experiences, | was awahatt ny relationship to the resectn
could become a risk if | operatérom my assumptions or failed acknowledgeny
biases. As my pfessonal experience has bealmostmostlyin urban sttings, |
recoquizedthis limitation within the research desigalso,l spent tine withsuburban
sdhool districtsuperintendentandpiloted questions h current and former sukban
superintendentsResearchebias, ractivity, and véidity are addresed in detail wihin

theMethodology chapter.
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Chapter I

REVIEW OF THe LITERATURE

Preface

Within public schooHistricts, leadeltsip exists at severdevels: classroom,
schod, district, and govaring body. The educton lealershipliterature chrontles the
leadergip rdes of teaches and principls. However, resedrers have uterscored the
historical exclusia of the schooldit r i ¢t s diteraturd (Boldenn199%hilane,
1996, 1998 Trujillo, 2013).

Leaderstp is argiablya key to tle sustainabilityor transformationof K-12 public
school districts. Tioughout modrn historyreformers have attgoed to change K2
education througpadlicies or practices aintkat students, teactemrincipds, and moe
recenly supeintendents, as @l as school bards Cuban, 1984Kowalski & Bjork,
2005 Tyack & Hanst, 1980). MoreoverHannaway ath Kimball (2001) asserted,

School digricts may be partidarly well positionedd advance state
reforms andd faciitate sclool levd implementaton,and the bigger the drstt

the more it mg have tooffer. (p. 2)

This seems to infethat schooldistrict superintedents are important ducation reform.

School effectiveness stuges paved the wafor distrid effectivenesgesearctand
sone resarchers have begun to higght the school dis r i cle irbtlse systemat
implementatio of educatio reform initiativegBowers, 2008; EImore2000; EImore &

Burney, 1997, 2000, 2002;uHan 2005; Hanaway & Kimbal, 200L; Hightower et al,

2002;Honig, 2003, 2006, 2008; Leittoo d et a IDay,& QRidk,2@09; St&d &
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Nelson, 2003) But acritique of the literatte focuses on the monolithportrayal of the
school district in elucaton reform resarch (Bowers2010,2015; Hormg, 2008 Spillane,
1998). Another critique othe literature focuss onthe scarcity of theorin school
effectivenesgesearch (Scheerer)13). Further, Bowersas er t ed, rigntes ve d e X
of districtpersomel could proide a groundig forcomplex heoriesof distiict
effeci veness o0 B6,B @3).eSewrabtudigs have sought to addsethese
criticismsby calling attention tdhe individual actors witin school district§Bowers,
2008; Elmoe & Burney, 1997, 200, 2002; Hong, 2003, 20062008; J&inson, 996;
006 D & Yuick, 2009; Spilare, 1998). Despiteallsfor additional researcan the
superi nt e (ldss 1093) minimabresearch eissoward understandg the
district chief xecutve. Given thegrowing impotanceof the school dirict
swoerinendant (Kowalski & Bjork, 2005), itis puzzling thatesearches have not gven
more atention to this role. Therefore, the goalthit dissertation sidy was to address
thisgap in the literaturéy providing portrats of superitendents and depiag ther
lived experienceas dstrict chief executives

Prior studies on theole of dstrict siperntendent have focuderimarily on
factors or charactesiics suclaes gender, race, havior, preparabn, district size,
socioeconomis, or geography (Brk & Kowalski, 2005; Bredesnetal., 2011;
Crowson, 1987Glass 1993;Golden,1999; Hatsclke et al., 2009; Haford, 2010;
Ornstein, 1991; Payzant, 201late, 2007; Waters, ZIB; Wimpelberg et al.,489;
Wright & Harris 2010). Whie a limited numbeof aval able studies focus on imlividua
supemtendentsmuch of the work reécts an &ective schools or effdove districts

research agendaentered osuperintendent effectiveness rather than ustdadng the
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identitiesor selfperceptions and rolexpectéonsof the individual sperinendentsthat
influence heir leadership factices(Bowers, 2008; Elme & Burney, 1997, 2000, 2002;
O 6 &y & Quick, 2009. For exampleresearchers have heralded Wony Alvaradg
former syperintenént of Nev York Cit y & $rict B2 asd Chancellor dhstruction for
San Diego City Schools (Elmo&Burney 1997, 2 0y0&0Quick22009)2 ;
however, theseesearctacounts revolve around A v a r kEatershigof reformsor
accountf his satenents andtrategis. Nevetheless,the literature bse preiding
insight into thedentity of conemporary skool distict superintendents igited.

For the most part, schodlstrict superintendents now occupy a sigrafit
paosition ofregonsibility organizationally asvell aspolitically (Brunner, Grgan, &
Bjork, 2002; Daly et al., 24; Johnson1996; Kowalski& Bjork, 2005; Sarp & Walter,
2004). Ye supertencents work withina context where there is no universally gotesl
conceptof leaderstp and nabns of transform@on arein flux. Little is known about
super i nt e nd espuofeally howdtleesetdistdt leagles perceive themselves
includingtheirrole expectabns,andinfluences on their practes. Thesfore, the
purpose of this reviews to integrateiterature regading identty theory, as wll as the
role and leadershipractices of school distrid¢aders, to develop a corptealizaton of
superintendntidenity and a framework for mderstanthg superintadents. The
conceptalizaion | develped br superntendent identitgnd my peliminary framework

have implicationgor education leadergh research, and practice.

Overview
The following litemture reviev cortains three sectionswithin the first setion, |

depict the eolution of the rde of syperintendent. | also psent myunderstandingf
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how researchers haverceptualized the plilc school district superiandent aseader.
This sectio of the literaure review elaborageon eduation reformand effective distric
research literaire @ntering on the central oftie and pecifically the role of the
superintendnt. Additionally, his section includes contgrarary comeptualizations of
the role of siperntendent. The secin conclules with an malysis of the literaure base
outlining therole of superintendent, imeding dsparate peggectives on the functiomd
responsibilities bschool district leadersithin edu@tion leadership litature.

In the ®cond section, | inbduce aconceptual famework for superintedent
identity. Qventhepaucty of research regdingthe public sclool superintendent
identity, 1 use identityeory research to developcanceptubframework. First, |
present éfinitions of identity fom selectheorists. Tien | describe the ogponents,
elementsard processes related to identityn the literature Finally, | offer a prelimmary
framework forsuperintendent identity.

The thirdsection includes ad@mework fa understanding superintelents tha
containssame elements of thedmeworks introducd by Musellaand Leithwood (1990)
and Lethwood (199%. First, | represent the esting research sporting the external
influencessuperintendententity, and leadershipracticescompments of the
framewak. Thenl outline simlarities and differacesbetween lte frameavorks. Fnally,
| connect my framewt for undestanding schddlistrict superintendents to thkey
research questions thaformedmy investigation:

1. How do publc sclool district superitendents dscribe and erceive themselves?
2. Whatfactors a public school district superintendents pegive as infliential in

thedevelopment of their identities?
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3. What similarities exist ipublic sdool district superirgnd e n elfspérceived

identities?

The K-12 Public Schod District and Superintendent

Overview

Leithwood aml Duke(1998), in their angsis of literature betwae 1988 and
1998, recognized thevdiguity within the literatire regarthg education leadergh
Further, Rrestone and RiehRQ05) higtighted the &ck of a coherent rearch agendan
educaton leadeship lesulting in the currm literatue base concepalizations focused
primarily onthe leadership of schoolipcipals. Yet Firestone and Rie (2005)
obseved,

The continualy evolvingeducationalreform agenda appearshave
seizal upon leadeshipas boh an important targdor reformand a vehicléor
making other changes happdip. 12)

From my review ofiterature, this commentary seesto extend bgyond the leadershipf
schoolprincipals toincludedistrict superintendents.

Within the imited available literaturd reviewedregardinghe supentendent
there werestudies that were irrelant tothis dissertation sidy becase they dichot
specifially addessthe superintendemole or idenity. Further, somefdhe literatire
wasoutsdethe scopeof this review. Foexample, a portion dhecontemporary
literature base centers on tie@sions between superintEents angchool boeds in the
governanceof school districts (Asbury, 2008,0rnstein, 2005). Thgovernance fothe
schooldistrict is beyond the purview ahy investigation; theafore, that aspect of the

literature does notpgear as part of the litetare reviav. Ultimately, the focs of this
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dissertation study osuperintendenidentity did not dbw me to exenine other apectsof
thesuperintendency. Wl | identify the emeging themes regarding superintendent

leadershims well as leadership priaces, thg are not e focus oftiis disgrtaion.

District Research

As evicenced by the literate, educatiomeform has bangedhe aganization of
schooldistrict central offiesand shaped the nature of the work of schuistrict
superintendentQuban, 198; Curtis & City, 2009; Dailey et a).2005;Daly & Finnigan,
2011, 2012Glass1993;Johnsn, 1996; Kowdski & Bjork, 2005. Within the literature,
some hae advocated fothe role of the school district and superimdent in reforming
public £hools (Burch & Spiane, 2004 Cuban, 194, Cutis & City, 2009; [ailey etal.,
2005; Firestone, 1989; Fula2000, 2005,2010; Grove 2002, Wagner & Kaan, 2006).
Rorrer et al. 2008 characterized the various studies of sclustrict reforms as (a)
centering on organizatnal theory, (b) focusingn superintenderdr centel offices, (c)
emphaizing distrc t sfléende onteachingandlearning, (d) includig eduational
equityinitiatives, and (e) highlighting characteristiof successful districts. Although the
organiaional theory aspect ofchool district rebrm is aitside d the scope bmy
dissertéion, this reviewof literature involves an attempbtsyntesize the relvart
literature regarding central offices andhighlight literature specifically defining the
superit e n d e n tTlediteatucelframng the shool district as crucialn the work of
transformimg public ediwcaion has beesorted nto three mapr themes(1) a vehicle for
effecting systemichange,(2) instrumeral to the academic achievement of studeand

(3) implementer of policy itiatives(Truijillo, 2013). Conversely, bershave
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conceptalized he ole of he district & servirg onlyin a sugorting role (Purkey &
Smith, 1983).

Giventhe syerintendents responsible for leading and managif@ohnson, 296)
the school diict, undersainding superintendents will prade ingght into acritical
component of leadershiwithin educational gstems Thompson, Sykes, and Skrla008)
posited,

Accumulating case studyadence, however, suggestathin some schdo
districts, leadetsp and plicy may contribute significantlto the improvemat
andequaization of student leamg outcomes. The exishceof such cases
implies tha districts can playanimportant role inmproving outcomes if the
mechanisms of disict success were ket undestoal and more widely
implemented (p.i)

Thompsm et al corcluded that the key tariproved student outconsdasultimately
leadership.

Despte the recognition of thele of the central officen theliterature, acritique
of much ofthe exsting regard centers on its failure portrayindividud actorswithin
the school district (Bowey2015 Honig, 20@; Spillane, 1998). Bowers (2015)
examined the potential rolef district leadership imesearht findings ofdistrict effects.
Although Bowers 2008 2015) primarily focusedn the faulty seled¢ion of dstricts
deemed effective, he inadled rch descript ons of t he s undsuggestetd enden
conducting irdepth qualitative studiezs wellas sirveys ofsuperintendents thelp
expainadstrict 6 s p er f o ressachBowers rised thequeston of what role
school distict leadership plgs in potential district effectslf district effects existthen

district leaders modikely playa role n creating these edtts. Hnce,thsds ser t at i on o

goal of undestandingsuperintements isusefu, as theselistrictadministators are
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ultimately responsible fomanagingschool districts, includg instructional leadeship
and policiesaffecting student outcomes

Subsequentlg numberof sudies have sought to highligtherole of sclool
district administrators (Alsbury, 208 Alsbury & Whit&ker, 2007Bjork, 1993; Bowers,
2008; Buch & Spilane, 2004; Crowsn, 1987; Dailey et al., 2005;dly & Finnigan,
2011, D12; Daly etal., 2014;Honig, 2003, 2006, 2009, 2012 paticular, Honigés
(2003) stands out as eesearclcortribution regardingdistrict administrators and their
role as bounary spaners in their reladbnships with intermedig organizationsfocused
onimplementng poligy. Also, Honig (2006) used orgaational learningtheoryas a
framework forexamining themplementation of amplex change effortand focused on
the role of school distct adminstrators in impleranting edeation policy. Honigard
her colleages addessedhe citique of previous lieratue regardingthe exdusion of
schal district adninistratorsby highlighting what school district admistrators do in the
process of implememtg educton policy (Honig,2003, 2006, 2012; Honig & Cobhu
2008; Honig& Copland, 2008; Hoig & Venkatesvaran,2012). Whie Honig andher
colleagues providd illustrations of indivilual actors at work within sobl districts,
including superintendentd)eir work did not provide nsi ght i nto superint
identities towad urderstanding theseli-perceptons orrole expedtionsof individuals
ultimately responsile for implementig education polcy at the system level.

District effectiveness resedrtias extended the schodlestivenessiteratue by
changing tle wunit of andysis from the schodb the centra office or schooldistrict in an
effort to identifyeffective districtsand superintendnts. However, the literature

highlights several chahges to labeling a distriot superintadent efective, includng
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the lengthof time required tdoegn to realize gainsfrom educdional reforms(Bowers,
2008, 20102015; Thomas, 200Q. FurtherBowers(2008)raises the question of what
role district leadership pys in districteffectiveness and suggest-deph qualitative
studies may help explain a digtt's performance For this reason, o not seek to
addess the effectiverss of superirgndents withinthis dissertation. Rather, | seek to
help shed lighon superinendenidentity throughproviding dstrict leadesd s e | f
perceptions and rokexpectations as dentityand rde peformance appear to biaked

(Burkes& Reitzes 1981)

Superintendent Research

Historical portrayals of the superintendent in literature claracterize the role as
one ocapied bynonlitical, religious men (Tyak & Hansot,1980). In contrast,the
superintendeng now ercompasses managerialadl as political faces and an ird@rface
with a governance body such as a school boacduncil (Brunner et al., 2002;
Kowalski & Bjork, 2005. Moreover, he roleof the distict ard contemporary
superntencent exists within areducation reform context. Kowalski et al.(2011)
explained,

By 2010, most superinelents ad principals reatied that their
responsibilitiesn relationto school eform had eyanded, requiring them tth
design and cay outneedal changesspecifically, theyhad become respsitle
for determning what needed to be improved and fecidinghow improvement
initiatives wouldbe carried out(p. 1)

However, until reeenty, education reformesearcthas largely ignored e roleof school
district supeintendent Giventhe paudy of research on theuperintadent, llocated

corceptual and empirical literature, including pshid dissertatios, to produe a

contempoary representation ahe school distct chief executie.
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Superint endent role. The role of theK-12 public schooMistrict superintadent
has evoled intoa specializd managerial position with requisite trainirgrtifi cation,
andan estabished careegpathway (Glass 1993; Kovalski & Bjork, 2005; Tyack &
Hansot, 880). Within the elucation leadershilpteraturet he s up e rrdaledgse ndent &
beenconceptialized asdachetscholar, business manager, statesman, apgcdl
scientst, politician, and ommunicatof(Brunner et al., 200Xowalki & Bjork, 2005;
Sharp& Walter, 2004). Brunrer et al. (2002) gplored conceptualizations of thelsool
district supemtendent anébcused on what they suggest is the rhetoric ta@nels
superirte n d e n tossibilitiesepsgnties, and activitiesAdditional contemporary
literaturecentersnotonly on the qualigsof the superintendent, but alea the
managerial anteadeship functions (Elmore, 2000; Hargreaves & Fink, 2006;
Leithwood et al.2004; Murply, 2002; Stein & Nedon, 2003; Usdan & ©nin, 2003).
Several authos havehighlighted the role of disict leadersin improvingstudent learning
(Cohen, Raudenbbsé& Ball, 2003; Thonpson et al.2008). However, in my review of
the literatwe, Ifound ro clearconsensus othe role of the supetendent ther tharthat
of district leade (EImore, 2000; ldrgreave & Fink, 2006; Lethwood et al., 2004,
Murphy, 2002;Stein& Nelson, 2003. Further, he defnition of superintendent
leadershipn the literatireis ambiguous, wikh is consistent witthe largereducation
leadeship literaturebase (Leitivood & Duke, 198). | analyzed both conceptual and
empiricalliterature b develg an undersinding of the school district superintent as
leacer.

Conceptul literature. To ground my research, baght conterporary

conceptublzationsof edwcationalleadersip using akeyword search strategy in Google
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Scholarand déabasesncluding ERIC, PrQuest eJournals, and Sage using the term
A e d u cleatdiea rsKey quthods, determad through the numbef citatiors
documented bgoogle Stolar, were revewed toproduceddinitions associatéwith
educaibnal leadership especially the superintendencyhe goal ofthis conceptual
literature search wsto extracta cefinition of school districtor supemtendenteadersip.
Tablel provides thee k e y definitidonsfor eddcationdleadership beginning in
2000.

Table 1

Education Leadeship Definition

Author(s) Definition or desdption
Elmore AAdministration in edud#on, then, has com® mean nothe
(2000) management ahstrudion bu the managaent ofthe stuctures and
processes arouwhd instructi onc

Educaion leaders
fiLeadershp is the guidance and direction of insitional
improve menf3. ( p.

Al h a wehatatangardbasel reform pogsproblems of te
deepesand nost fundametal sortabouthow we thinkabout the
organization of schoalg and thdunction of leaers inschool
systems and s cequiresfir§ &radefinfien o6 h i f
leadershipaway from rolebasedconceptionsandtoward
distributive views, aad second, alearerset ofdesgn prirciples to
guide the practice of tge scalempr ove me36). 0 ( p .

Murphy School administration
(2002) fiSchool leadetsip is definel in terms of threenetaphors: moral
steward, educatg and communityou i | ¢oeli7p

filn arather damaticshift from earlier times, school and district

administraors will be aked toexercise intellectual leadership not i

head teachstbutashedl ear ner so ( p. 188)
(continues)




33

Author(s) Definition or descrption

Stein & Positionaladministrators/superiendets

Nelson i T h e & aevargyrd ways to thikk abou where leadership sgles n

(2003) edwatioral organizaions (eg., distributed vs. positional dories). . . .
In thisarticle,wepr i mar i |y deal with | ec¢
425).

fiDistrict leaders 6uperintendets and heirdeputies or asstarn
superintendents) dsaches (and lealers) and theradul professionals
(principals, teaoers,other central fiice stafff@ t he | ear 1

fEducationaléadership, oureview makes clear, casfrom many
saurces, notjg t t h susp@ts Ssuparintendentand principd s 0

(p. 70).

fiLike health law, beauty, excéénce ad cowntless other complex
concepts, efforts to defrleadershipdo narrowly are rare likely to
trivialize than clarifyits me a n.i20).g o ( p

Hargeaves i Re s p o n s ship Is synolyracaisdwéthr socidy just lkeaderkip

& Fink and requies thatschod leaders ask themselves some tough questior

(2006) What imprintdoes your leadengp leave on th surrounding
community) scare resoges of motivéed studentand taénted
teachersankdd er s ®). (p. 1

The selectd conceptal literature in Téle 1 famessupemtendent leadership
within thecontext ofschool dstrictandschoolsas well as the communityComma to
the cefinition of education ledership relevant tthe supentendent isthe notionof
directing or giding organizaional learnirg aswell asan edicatioral enterprise
Additionally, the ddinition of education leadership for some authd#argreaves & Fink,
2006 Murphy, 20@) is emledded within a commuity context. In sorainstances
superintendenehdershp appeas to be dehed within a ontex of distribued leadership
(Elmore, 2000; Lehwood et al., 2004; Stein & Nelson, 2003) sharegrcipals and
teachers awell as supantencents. Also, some researchers expéal the noton of

leading ateaching(Murphy, 2002; Steir& Nelson, 2@3). Murphy (2002) puforward



34

thedefint i on of district | ea.drethedindamnslys e a d
universaly acceped cefinition of supemtendent leadership dinot emergdrom nmy
reviewof literature.

There seem®tbe more agremeh anongst the keyauthors reviewed garding
education leadership elements, componemsracesses #n in thedefinition of
educatiom leadership. Table &immarizes componentslements, ad pro@sses
highlighted wthin the works of ley authors fom the review of literature to generate an
understanding of education leadership.

Table 2

Education Leadeship Compaoents ad Praceses

Author(s) Components, elaents, and processes
Elmore (2000 A L al boardmembers, gstemlevel administators, andchool
administrators rform the ritualigt tasks of organizing,
budgeting, managing, and dieey with disuptions irside arl
outdde the gstam, all in the namef creating and maintaing
public confidence inthe institutionsof publicedua t i o n o

A Gpeintendents cane and go based oheir capacity to
maintain a working majority on alegively unstdle electe
board ratrer than @ their capacity to foas the institution orts
core furctionsand makesteady impovements o v e 1(p. 8). i

fiLeadeship must createonditions that vale learning as both a
individual and collective gah Leaders mst create
envirormentsin whichindividuals expect todve their personal
ideas and pradtes sijectedto the scrtiny of their collegues,
and inwhich groups expect thhave their sharedonceptions of
practice subjected to the scrutinyiofl i vi dpmu20). s o (

fiLeaderanustlead by nodeing the values anbdehavior that
represencollectiveg o o @ps24)
(continwes)

ear |l
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Author(s) Components, elements, and processes
Murphy (2002)  fAs maal gewardsschool leadex will be mud& more heavily
inveded infi p u r-gefiningd ( KvalO&®, @. 61) actiities
and inil rlextive analg i s a n di retaecrtvevret i 0
1984, p. 268) than simply in managingsixigar a n g e me

(p.186)
Sten & Nelson  fiNeverthelessas demands increaseof them to mprove teaching
(2003) and learnng in their £hools, administrats must be able to knov

strong instuction when they see,ito encourage ivhen trey
dondt , tthecanditiom forsamtinous aademiclearnng
amongthe profes si ona(p.424).af f s o

i He n c e, of admiastratas-aseeachers (like the te of
teachers in the classroom)nist oneof transmittingknowledge,
but d assuming responsibility ér (a) understading the leening
needs bindividuals; (b)arranging the interadve social
environments thaémbody he right mix of expertise and
appopriae tasks to spur learning; (elittingthe right mix d
incentives andanctiors into the environ@nt to motivate
individualsto lean; and(d) ensuring thathere ae adequate
resources avadble to supportie leariing 0 . 42§).

Leithwood, i kaders playcritical rolesin identifying and suppating
Louis, Anderson, learning, stucturing the soial settingsan meliatingthe external
& Wahlstrom demands 0 17)p .

(2004)

Hargreaves & i S o ¢ jus édication leadersstretch beyond theindividual

Fink (2006) schools, distributingheir lealership and iteffects across amy
different schoolsstrong and weak, laick and whiterichand
poo r a 18§. p

Thehardestpart of sustaigble leadersip and improvems is the
partthat povokes us to thinkdyyondour own schools and
ourselves We ned to perform nomerely as mana&gs of
organizations or agrofessionals Wo produce pgormance
reailts, but also acommunity members, ciiens, and hman
beings who led to seve andpromot the good of all (jp20)

Select literature fromdy thinkes in Table 2 dcused on variouslemens,
components, orrpcesses ass@ted with edaationleadeship,including oganizational

or systemmanagementyudgeting, schoddoard elations, andpublic relations (Ehore,



36

2000; Hargreaves & Fink, 20p6Within Table 2, seval authorsalsooutlined proesses
related to diecting learning practies: EImorg2000), Leihwood & al. (2004) Murphy
(2002), and Stin and Nelson @3). Additionally, therewas also agre®ent anong
some authors regarding the need for moralityalues-based leadeng: Elmore (2000
Hargreaves and Fink0056), and Mirphy (2002).In contrasto the othe authors,
Murphy (2002) outined the processf defining organizationapurposeand pomoted
analysisas well asntervention versus management. [EabandTable 2 contribte to
understanchg howreseachers have awceptualizeceducational leadship, gecifically
definitions, components, elementer proesseselated toschool districleades.
Although the coneptual lterature contbuted to an undstandingof what
superintedents do, the literatardoes noaddresstheir identityor influernces on their
leadershippractices This representsvidenceof a gap in the literaturdasethat tis
study seeks to address

Empirical litera ture. Although my reviewof conceptual teratureproved helpful
in depicting res a r ¢ pespediven eductionleadershipplicale to schob
district supemtendents| must also give credence to pirical literature in this revigv, as
it presente@dbsevations and accotns o f s uper i nt.eCorbistmwits 6
the conceptualiterature regardingchool district leadeship, enpirical literaure das not
offer aclear definition of leadehsp. Johnson1996) concluded

Leadership i®ften invoked as the soluwin to any and all problems.

Howe\er, thosavho do so selom definewhat leadership isand superintendents

who aspireto lead rarelyfind clear exphnations of what they can expeftom

constituers or what theghould do. (pxi)

To addresshe lack of cosensus withireducation leadship literdure, my study

integratedhe theoreticahnd conceptual represetitans of thesuperintenderds leader

exper
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togetter with thelived experienes d my study participants t@roduce a more
compehensiveportraitof superintendent kdership as well as leadensiglenents,
comporents, ad processesr practices

Due to the lak of empirial literature bykey auhors andpeerreviewed
publicationsega r di ng s up er itions dthethseves,shéleageeshix @ p
influences, | seardd for published diss@ations aameans of bmadening my
examinaion of research on thitopic (Bode & Beile, 200%. In my searchof the
ProQuest databaskfound 44 published dissattons réated to supentendent
leadersip. Ofthe dissertation stlies | located, onlgine studiesentered omnhe role of
the suprintendent. Consisténvith the enpirical literaure reviewed, afew dissertations
focused o the role of superintendentithininstructional €adership (Karbal, 2009;
Kultgen, 2010).Meanwhile Bolla (2010)concluded sperintendats spent themajority
of their ime on pulk relationsand politics.

Through aseach of the PrQQuest databasesingt he key term Asuper.i
percep t i d iWentjfiéd 10studieshoweveronly five of the studies appead rekvant to
my dssertationFloyd (2009),Bolla (2010), Fairbaks-Schutz (2010),Fischer (2011),
and Wiley (2011) Theseresearchrs used loeckists or surveys as well as case studies.
But | did not find anyrelevant phenomlogicd or ethnographicaseach on the
sue r i nt eroledbreiderntity fdditionally, thesestudiescenteedon superintadent
perceeptiors as they reladto speciic reform initiatives. Unrelated research provided a
glimpse intahe internal pocesses of thauperintendent; howeer, these pror studies
focused on issuencluding sgperintendent® t, jolsatisfaction, adjob stress (Bair,

2010; Floyd, 2009; Heron, 2009).
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Johnson (1996) wemtstep beyond the congtial regarch of Honigand
colleagues (lnig, 2M3, 2006, 202; Horig & Coburn, 2008Honig & Copland 2008;
Honig & Venkateswaan, 2A.2) to address the itique ofpreviaus literatureha excludes
school district administrators by examining superintamdevithin the context btheir
school dstricts. J o h n 1996)lasdmak study of 12superintendentsdips develop an
undersanding of tle nature of scbol district leacership within the comext of educaton
reform. In her case studies of 12 superintenddot®)sor(1996) examinethow
superintendertaderships exercsed. Also, Johnsn (1996)highlighted how a sample
of superintenebntsenvisiored thér leadersip, their actions, and theircotiti e nt s 6
perceptions.Her researclprovided a model of school district leadership focusethree
types of supentendent leadsridentifiedas effective(a) educational, (b) polital, ard
(c) manageral. Sheconclude:

The experiences of these sup&endents demonstethat all leadership is
shaped by the overlapping conteéxtisistorical, community, and orgaizationald
in which it ocaurs. Effective surintendents adjust deftlfo chames n contex,
thusaugmentingtheir chance to influence otherdohnson, 1996, wii)

Therefoe, as superintendengday arole in education reformwithin the context of
district leadershipit is impoitantto undestandtheir identity or role expectatins and
self-perceptions

As inthe concepial literatue, the empirical literature mostly portrays
components, elements, or processes of educational leadstghgpintendentas
directingthe educatinal enterprise ofchool districts, inclding organiational or ystem
managemst, budgeting, schol boad relatons, and pblic relations. Studies have also

portrayed tle political aspectef the superintendency (Johnson, 199&ton, 2010)

Additionally, Daly et al. (214) conceptualized th&uperintendn® s  rsablroker.
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addtion, Kimberly (20®) depitedthe superinteneht as a community builder, cortsist
with sone of the conceptuditerature that defined educatideadershias embdded
within asocietal ontext (Hargreaves & Ik, 2006; Muphy, 2002. Moreover, Ddy and
Finnigan (201, 2012) found that superintetients play an important role in edateon
reformby considering rational linkages and the way theseuctures gpportor hinder
reform effortswithin a district. D&y and Finngan (20112012 contributed to
understandinguperintedert deadership in a reform contelxy highlighting the
relational linkageshrough whicheducation refornflows. Nevetheless, th@ortrait of
superintendeneldership trat emerges ém the empical literatureis insufficientfor the
development of aomplex undestanding the querintendent akeader, a it neglects the
identity of thedistrict chief executive

The selectempirical studied reviewedthatfocusedon elements, compents, or
processesssocidedwith educatin leadership used surveysdecasestudiesto
document thevork of schooMistrict superintendent8fedeson et al., 2011; Crowson,
1987 Glass, 1992 Johnson1996; Karbua, 2009; Kowalsk& Bjork, 2005; Ornstei,
2005). For eanple, Jomson (1996)depictal elenents of the superintelencythrough
case studieand hghlightedthe significage of the sup@ntendentas leader:

Many bdieve that a strong gerintendenican ke a chanpion of reform,
assessingadisir ct 6 s n egesdidons talitsproblesrs, aking charge of its
policiesand practices, providing spprt to pincipals intemh on improvingtheir
schamls, inspiring cafidence among teacheemdensurig compianceby the
reluctant ad the recalcitant. The dismissalf an neffectivesuperinendent is
thought to mark tb endof bad times; the appointmeof a rew superintend# is
heraldedas the beigning of a new ge. (p. xi)

Neverthelss, Ifoundno publishedphenomenologicalrethnological sudies to add to

my undersanding of siperintenderis or the ways these ldarsmake sense of their roles.
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Processs related tochool districtleadershipvere portrayedn the empirical
researchsimilar to the @mnceptubliterature includeddirectinglearning practices
(Charltan, 2009; Dgono, 2M@9; Farbanks-Schutz, 2010Karbua, 2009; Kultgen, 2010;
Neale, 2010Sawyer2010; Wiley, D11; Wright, 209). Corespondingly, resech
published ly theCouncil of Geat City Schots (Cassest et al, 2011)attributed
improvenent inoutcomes tdeadergip raher han a common ctculum or program in
an analysis of Natinal Assesment of Edudanal Progresfindings. Further, in a
working paper thapresents their rata-analysisWaters Marzano, and McNulty (2003)
isolated tle effed of district leades onstucent achievementHowewer, Wiley (2011) did
not find a relationship betweeneintendent ehavior and thacademic achievemeof
studentsand Hart and Ogwa (1987) condueid an empical study andound evidence
of only a snall influenceof superirtendents on@demic a&hievement within their
districts.

Taken together, publigd dssertatios and peereviewed empirical studs, as
well asthe research okey authors, conbute tounderstandinghe superintenderfitom
othea s dinitibns oftheir leadership and compon#s, elements, or processes related to
educational leadershipAlthough theenmpirical literatue contributes tan understndng
of what sugrintendents do, as withé conceptualiterature, it doesaot addessself-
perceptiors or ole expectations dhe indviduals ae who occupy the position of
superintendent and wield significamgarizational & well as polittd power. Jdinson
(1996)providedportraits ofsupeintendents, bt she did not focusn supe&ntendenté

identities. The purposef this dssetationwaso e xt end Johnsonos

wor k
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understanding theelf-perceptions and role expectations of school disthodf

executives

Summary
Despitecritiquesof the monoithic imageof schod districts in edication
discouse(Bowers, 2010, 2@, Honig, 2008; Spillane, 1998and attenpts to call
attention tandividual actorswithin theseorganizations(Bowers,2008; Elmore &
Burney, 1997,2000, 2002; ldnig, 2003, 20062008; Johnson, 1996;8D a yQuidk,
2009 Spillane, 198), | pointed outthat superintendententity hasbeen ovdooked
Existing literaure provides only a limited perspéeat of the siperinendery. Key
coneeptual thinkers define theiperintendent adirector, guideor chief eacheof
admirstrators within the school distct (EImore, 2000; Lehwood et al 2004; Murphy,
2002) Major elements, components,processes associatediweducation leadership
within the coneptual liteatureincludeorganizational or stem managment, lidgeting
schml boardrelations, angbublic relations (EImore, 2000; Hargreaves & Fink, 2006), as
well as directing learning préces (ElImore, 2000; Murph 2002; Leithwood etal.,
2004; Stein &\elson 2003). Most empiical studies dfering a siperintendent
perspecive includeonlythe supent e ndent 6 s v i e waongpwithothgsi ci f i ¢
perspectives of t meThdalitermtuerdoescnt includgealdnsford s pr ac
understandinghe identities ofindividuals carying out tle respoaibilities ofthe
superintendency.
Theexisting conceptual and empirical literature presents portraits of what
superintendents do ratheatiself-perceptims orrole expections ofthese individuals

who possess the tilnate responsility for implementing edwcation reform policy and
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managng educational enterprisesathdwarf manyorporate entitiesTwo gods of this
reviewareto conceptualie supernterdentidentity grounded by identity theorlterature
andprovide a preliminaryframeworkfor undestandirg schol district superintaderts.
These goalslo notimplicitly correspondvith educaion leadershigldiscoursecenterecbn
effective district leadehsp, as | am not ancerned witlcharacteriscs of effectivenes,
such aseseach focusd onAnthony Alvarado former superintetert of New York

Ci t y 6 st#2lmndChandellor of Instructidar San DiegdCity Schools (Elmore &
Burney, 1997, 200, 2002 @y &Quick, D09). Ratherthaninvesigating district
chief executive@personalites orbehaviors my dissertaton researctiocused on
superinendentidentity as well asts intersectonswith leadership prastesand
influencesasa means ofontiibuting tothe efiective district €éaderstp equationby
presetinga variablenot included in othercalaulations. This dissertatiomlso highlights
how superintendents conceptualize theie mleducation refornand make sense of their

expeierces, as wll asthisinfluenceon their pradates.

Superintendent Identity

Overview

Identity is an importantconsiceration in devealping an nderstanding of
superntendats for numeros reasons. First, identity represents paaattributes
(Hoelter, 1985).Thes attributesare what superintelentsbring to beain carying out
their responsibities. Secondjdenity influences behavior @ractices (Buke & Reitzes,
1981, Cast, 2003)Theleadership behaors or practiceof superintendents affect not

only school districtadministrators, schoolards, and studentbut also ommunties and
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ultimatdy thenation Third, identity represéeani ndi vi dual 6s pga&ar cepti C
herselfwithin a role (Swan & Giuliano, 1987). Hence, iis essential to appceate

superirt e n d seligersaptions.In othe words,superintendet identity mug be
undersbod becausadlistrict chief executigself-perceptions and rolexpectatios

related to the superinteadcyinfluencetheir practices or behaet. Musellaand

Leithwood (1990) highlighted the paucity of research on educational chief executive

officers 6 @sCoE) v al ues a ntenion tochtomakather thanditemalh e a
processes in previous litetae. The authors contend that imtak processeimfluence tle
precticesor behavor of superintendnts. My sition is that alues beiefs, and
philosophies are representationghs schooldistrict leadeés superintendententity.

Henae, this dissertation study sght to add to what is known abbimternal ppoceses,

specifically the superinendentidentity of schooldistrict chief executives

| dentity

Givenmy interest in leaning abouthe superintendet identity of study
participantsjnitially 1 contemplated using sociadr role identity asa lens. Howver,
Stesand Burk 2 0 0 0 ) n otity thebry and $odiadantity theory have more
points ofoverlapthan differencein their understanding of the eb ( pand 2 2 4
recommaded the thepes ke wnified. Stets and Brke (2002)alsopointed out thathe
basis of idetity within identity theory isoles Thisfurthersuppoted my selecton of
identity theoryfor my investigation of superintendent identit Meanwhile, withinrole
identity thery, researchergaconcerned wh the correspndence betwean meanings
and behaviorsidividuals asgbe  a role,while mydissertaton centers opartidgpa nt s 6

shared meang ascibed to hemselves asupeintenders. Therefae, for this
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dissertatiorstudy | used identy theory as m theoreticalensrather han role iéntity
theory At the same timeaysing the lens of identity theoy, through mystudy |
investigdedleacershippractices as well adenity which is comprised afole
expedations(Stryker & Burke, 200) andself-perceptiongThoits, 2003).

Within eduation literature researchers have uellers of dialogical séltheory
(Fecho & Clifton, 2017), to inestigae social and cultural ideity within the classroom.
For example Fechand Clifton focusedn the intersection of studeand teaclreculture
as well as identity within the classnooin rektionship to learmig. Howeverfor my
dissertation studgf 6 whte Massachusetts supegntents, | chose to use the lens of
identity theory, specificallyits focus on the intersecticof role anddentity. Later, within
the Discussion andimplicationssections, | will furtheraddressssues related to social
identitythat were not explicitlynvesigated thraigh my study.

A keyword searcin Google Scholato scan availble knowledgeon identity
theory idenffied articles nthe ERIC, ProQuest&ournas$, andSage databas. | also
reviewed thereference listef aricles and related resed within journals and books to
identify additioral citations. Pority was give to aticles available wthin the Colunbia
Universitylibrary database. Ades ircludedin this literature reviewwerealso €lected
based a rele\ance to my research gi®ns, repetion of the source citation within
related literatureand the reacbf the authorsasdetermned through he number of
citaons documented byd@agle Stiolar. Table 3 proides a sequéial view of
definitions Dr idertity in select sociolog literature fom 1981 to 2003.

Identity theory daws on the sociolyical and saal psychological researb of

George Mad and his devepment of the framewdrregardng the concepts ofelf



45

(Burke & Reitzes, P81; Hoelter, 985; Styker & Burke, 2000; Sann& Giuliano,

1987). h the sociological literature, idetytis presentedrbm various pespectives
(Burke & Reitzes,1981; Cast2003; Collier2001; Hoeter, 1985; Stryke& Burke,

2000; Swan & Giuliano, 1987; Thois, 203). Theorists haveonceptualized identity as
meanings used t@haracterize oneself within a rolBurke & Reitzes, 981),definitions
given to self hroughmembership ina group (Hoekr, 1983), the meaning attiaedto a
role or intenalized role gpedations(Stryker & Buike, 2000), and a position viedas
self-de<riptive (Thoits, 2003). The seledt literature revawed n Table3 asssted in
devebpinga working defnition of identty within my conceptual frmework for this

dissetation.

Tade 3

Identty Definition

Author(s) Definition or descrifion
Burke & Identity and role pdormance linked
Reitzes fThe rdationshp beween identity(self) and behaviois complex and
(1981) pobably rec)procal o (p. 83

ATo reiterate, aale/identity s aset of meanings thatra taken to
characterize the Hein-r o | pe8b). (

Hoelter fiOn the bais of our definibn of identity, which refers sotly tosdf-

(1985) definitionsarising fran group memberships (thusmiating from the
Burke & Tully model) . 1899.

Swann& Identity in a social contex

Giuliang, A tlis difficult to imagine how we can evertain a full utndersanding

(1987) of either oher-perceptim or ®If-perceptionwithout understrding the

process of identitynegotation, as tis process mawell be the major
mechansm through which we come to werdtand ourdees and those
around uso (p. 1048) .

(continues)
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Stryker &
Burke
(2000)

Collier
(2001)

Thoits
(2003)

Cast (2003)

fiPartsof asdf_composef the meanings thepersons attacto the
multiple rdes thewtypically play in hidhly differentiated
contenporary societis 06 (p. 284) .

ASel ves oJamesudo0)i riig d e nnternalized rvle a r ¢
expecta8onso (p.

Idenity formation tied to ra use

fiSocidogical study d the séf has focusedn the relationship betwee
role andidentity asthe key to explainng how the indivilual is
conneted to the largr socal structure. . . Identitiesare reflexively
applied cognitions in the for of answes to the gestion6 Wh osa]
aml ?Iddividuals answer this question by stag positions in tre
organized struatire of relationstpsthat theyoccupy and theisocial
roles attachd to thesepostn s 06 (p. 217) .

fiPositions inthe sociaktructurethat irdividuds viewed asself
descr pti veo (p. 184)

fATherdore, in themost gnaal scensdo, identities seve as behawaral
guides forindividuals (Burke 9 9 1 ; Foo(p.43.1951) ¢

The selected literature framed tt@ncept of identy within a socal or growp

Common to thelefinitions of identity is th notion of the sefl. Fromthe literature

presented iMable 3, theconcept of dentity can be categored as (a) key to

understanding self and others (Swaafsiuliano, 1987),(b) a behavioral gide (Cast,

2003) (c) tied to role use operformance (Burke & Rizes 1981; Collier, 201; Stryker

& Burke, 2000), and (ituated withn a social ontext (Heelter, 1983Thoits, 2003).

Table 4 summarizes components, elements, aadgsses highlightewithin identity

research
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Idertity Components and Bcesses

Author(s)

Componentsdements and pocesses

Burke &
Reitzes (198)

Hoelter (1985)

Multiple role/identities

fiSince most role/identities exist within a context afltiple
Counterrole/identities there are mulple dimensions of meaning
that are relevant in gliinguishing among thear(p. 91).

Identity formed and maintained througacial praess

fiThe link between identity and performance is through common
meanims. The meanings of the sedfs(dject) are emblished and
assessed in terms of the meaninigthe performances generatey
that self (as subject) within the culturktiee situaiono (p. 85).

Two-way process of translating selbncet into behavioral
performance

i We a r gethatdhe geif perates in choosing behaviors and th:
the behawrs reinforce anthteracticmals upport t he

Link betweenidentity ard role performance

AThrough this process ihavidriinvi c
terms of the impliedneaning of thatbehavior, where the relevant
dimensions of meangnare those that distinguishh e i ndi v
role/identity from counterole/identities. In order to be (some

I dentity), one must tiestnfluencekthe
choices made. The activiy that results from the choice has meanit
thatcorrespond to, reinforce, dmlisplay the identity meanings of tt
individual. The cloices can exist at the level of roles (cf. the
discussion of role selectidoy Backman and Secord, 1968) at the
levelof 1 tems of behavi ororenmicteh i |
level, where thelwices exist in the manner in which any acyiva
perfomedo (9)p. 90

Identities as positional elements laadtwithin a dimensional space
i Aole (e.g.student, worker, spouse) one engages in (and its
corresponding identity) dess its meaning from several empiricall
derivad, semanticimensions (e.g., responsibility, evaluation).
Several dimensions of maag can be obtained for anautity . . .
themeaning of any given identity is multidimensiooal ( p. 1
(continues)




48

Author(s)

Components, elements,chprocesses

Swann&
Giuliano
(1987

Stryker &
Burke (2000

Idertities correspond to personal attributes

ANot only i s t h egdffeeehtiatedovihresmect &
identities,but identities are considered to be differentiagth
respect to a varietyf meaning dimensions. If we coree of these
meanng dimensions used for locating identities in terms of perso
attributes, we hae a dimensional system with thetential tocapture
a great deal of information relevantdelfc oncept i on o
1393)

Roles emerge from sociallaonshipswithin groups

Aln terms of developing an afg
for locating identities, it seems prop®® select dnensions arising
from the group experience orome specifically, the social e | a t
(p. 1394)

Identity negotiéion process

AThe central notion i s thateyt
see themselvean idea thatvas advanced by Lecky (1945) and ha
since beenlaborated by several otherapst notably Carson (1969)
Harvey, Hunt, an&chroder (1961)xnd epecially Secord and
Backman (1965). The selfrification formulation (Swannl983,
1985) repreentsasyntahsi s and extensi on
1038).

Integration oftwo complementary component§identity theory
@fAsocial structur al) siiumtcersn ¢
identtypr ocessegso (p. 288

Element & multiple identities
AConcepti on eddf mutigd identitte®échip 0 s
participation innetworks of social ralionships or in gpupswith
potentially different agendas and expectations for members, eac
affectedby perceptions tevant to theself. This conception
visualizes the possibilit even the likelihood, of copetition among
identities. By recognizindheinterplay of mdtiple identities, an
anal yst can account for \eciali ¢
movementdy referenceéo ways in which commitments and
identities reinbrce, conflict with, orarennd e pendent o
(p. 291).

(continey
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Author(s)

Compaments, elements, and processes

Collier (2001)

Cast (2003)

Strategies of selferificatiorn

fi(1) behaviorhactivities, and2) cognitive processes behavioral
activities: developing aedf-confirmatory opportunitgtructure,
selective interaction, displayingadtity cues, and intaction
strategied (pp. 10391041).

ACognitive processes: preferential attent selective ecoding and
retrieval, and selective interpretatio(p. 1041).

Identity formation elements or components

AThe datédimedelelifiersibm earlier work on reference
groups in two critical areas. First, not all pdtalrreference giups
have thesame influence on identity formation. | propdisat the
interaction with dbers that results in role identification mueské
place withinareer ent group, not just
and Wiley 1981:275), butf@imilar othersfor whom therole is
Areal 0 based on ttieeoerasagesquree tatge
actual groupvalued tasks accomplished. Sedpdifferent referece
groups may employ different versions of the same role as stand:
foridenttyf or mat R20)no ( p .

fildertity formation process: (1) compare self withergkandard for
referencegrop ( 2) HAst andar delaedigions t n
based on percedd discrepancy (3) interaction with reference grot
(4) seltreferent feedbaclb] revise compason of self ad roled (pp.
222-223).

Influence @& behavior on formation of ehtity.
ANot only do we I[sekaegior hakiean ingct dre r
behavior, but they also i mpac

i By rporatng the pasbility or the idea that identities and

behavior are recipradly linked to each other, @icture of the self as

a complex and truly dymaic processiscleared6 (p. 51)
(continues)
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Author(s) Components, elements, and processes
Thoits (203)  Persmal agency ath multiple roleidentities

[contrastto Sykerd s and Bur k eyGheory] 200 0)
filndividuals are active agents in thewn lives . . .| suggest that
individuals who possess more of such personal andbseig
resouces are rare efctive in pusuing their values or goals.
Effective action irturn should result in the aamulation of more
role-identities, both obligary (e.g., spouse goent, worker) and
voluntary (e.g., community volunteer, church member, friend).
Some stdies irdicate that pople select themselves into marriage
and employrant partly on the basis ofaln personality
characteristics, interpersorsMills, and physicaand mental health
(Rodgers & Mann, 1993; Ross & Mirowsky, 1995; Thoits, 1994;
Turner & Gatrell, 1978) Becausegoluntary identities are adopted k
choice, persnal agency is obviously inled in such role
acquisitiord (pp. 179182).

Identity acquisitionzhange process

filn keeping with the idiosyncratic and renegotiable natureeo$¢tf
suggestedoy McCall andSimmons (1978), that people acquire,
relinquish,and change rol@entities ot only because they seek
social rewards (or arpainfully failing b meet internalized
standards), but because they want to try something newywtngy
different dallenges, thy find new interests, they want to grow as
persas, or, in relinquishing ro they just need some free time fo
themselves Roleidentity perbrmances generate personality and
well-being resources that can be used andoetdbd acrss a ariety
of acivity domains that can facilitate deliberate chas made for
reasons other #m social approval or prestige, and even desutial
disapprovah nd sanctionso (p. 192) .

To summarie, the four mjor mmponents ofdentity preseted in Tabé 4 were
(a) obligatory (Thoits, 2003), (binternal (Stryler & Burke, 2000, (c) exterral influences
(Stryker & Burke, 2000), and (dipk to socal relationsips or groups (Syker & Burke,
2000). These compaentswere useful ér deweloping my conceptubization of
superntendent identity discgedwithin a late section of ths literaturereview.
In the final analysis, identitglsohad 4major dements(a) situational (Burkek Reitzes,

1981), (B multidimensional(Hoelter, 1985), ¢) corespnding to oles (Hoelter 1985),
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and (d) linked to sdal reldionships vithin groups (Striger & Burke, 2000).
Additionally, theorists described thmositionof worker & an idenity (Hoelter, 1985;
Thoits, 203). Moreover, Thoits (2003)ted gudies sggesing that people selct
employmentin part base@n personal attribesor charactestics. Ths sugorted my
i nvesti gat i on enttedwithinthe e ovsumtintendas Howevet,
persondty characteristics were outsidiee scope ofhis study.

The literatue pesented in Table 4 outkedprocesses relate to identity, including
idertity formation, negotiation, acquisitig or clange(Cast, 2003,Collier, 2001 Stryker
& Burke, 2000 Swann & Giuliano, 1987; Thoits, 2003 The identiy negotiaion
processs described aseH-verification (Swan & Giuliano, 1987). Similarly, the
idertity formation pra@essnvolves individuals usig their roleto pursue gda valued by
areferent group (Cdier, 2001). Furthvenore, Cast (2003) foul tha 2 yeasis suffiaent
for transitioning into aole and developingraidertity. The 2year tme frame identified
by Cast(2003) was used as ait@rion in myselection ofstudy participants for this
dissetation research toresure sufficient timéor their trarsitioning into the rok of school
district superintendent. Reipart selections discus®d further in theMlethodology
chapter.

In Tade 4, | also pointed to éw theorists dsaussed theaciprocéa relationship
between behavior and identity. Cast (Z)Gtudiedhe rehtionshipbetween behaor
and identity witha sample of newlywed colgsand concludedfi Nt@nly do we see that
identites ard behavior have an impiagn behaior, but theyalso inpact indvid u al s 0
identitieso (p. ndBeitzeg198F) axpltinede r ii | @ mfludnitha e s

choicesma d e 0 {91.pn.sundady, identity is nvolved in behavioral choices
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Meanwhile behaviors reinforcadentity (Buke & Reitzes, 1981Cast, 2003).
Additionally, Thoits (2003)highlightedthatindividuals acquie roles for manyeasos,
including pusut of social rewards, fail@ to live up to tkir standard, deging a new
experience, challenge, or psonalgrowth. Understandinghe processeselatedto
idertity was essential to my ingggation d superinte@ d e ndemgiiésarid dtimately
appreating influences o their pratices o behavior

This selectiorof literatue was examined to groundymonceptuaframework for
swpelintendent identity. e selected literature presented ables 3 aml 4 validaes my
conceptuakationof superintendendentity as an influence ahe district chié
executivés behavioror leacershp pradices. Since thbteratureindicates position or
roles correspating to idenity (Burke & Retzes, 1981 Collier, 2001; Stryker & Burke,
2000),the theoeticallens d identity theory was usefubf developinga
conceptualizatio of superintedent dentityto inform my investigatoninto theself

percepions and role expationsof district chief executives

Superintendent|dentity Conceptualization

Given the liteature reviewed regarding thiefinition and brmaion or acquisition
of idertity, identity theory appearbenécial for developing aundergandirg of school
district superitencents. Figurel presentsny emergng conceptuaation of
supemtendent idatity grounded by the work aflentity theori¢s. Ths
concejpualization wasised within the frameworkuiding my disertdion resarch.
Elementsof identty from differentheoi st s 6 atizatiorsveene tisadn my

superintencent identity framework(a) external influences (Htier, 1983; Thats, 2003),

(b) reference group @lier, 2001), (c) superiehdentidentityincludingrole
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expectations (Stryke& Burke, 2000) and selferception (hoits, 2003, and (9

leaderslkp pracices(Cast, 2003; Burk& Reitzes, 1981)

LEADERSHIP
PRACTICES

Role
Expectations
Self
Perceptions

EXTERMAL INFLUENCES

Figure 1 Superintenderitientity.

Figure 1 deictssuperintendentdentity as situated withithe context bexterral
influencesand keneath the surface of a supgende n tle@derkip practices. Tis
frameworkhighlights he ontext as well as the influencésat shap superintendent
leadership praates Further, | conceptualizeuperintenderieaderstp practices sa
manifestation osuperintendenitlentity (Burke & Reitzes 1981; Cast, 2003) Given the
literatureof identity theoristd reviewed, schooldistrict chief executivesnost likdy

make sese ofthe superintendendirrough theirself-perceptions and rolexpectatonsas
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superintenénts Further, hav district chief executivesdescribe and understand the
superintendet identitymay berelevantto their superintenderntadeshippractices. Th
intent of my stugt was toinvestigate inemal and external influences on supgendent
identity, speificaly from a sanple of districtadministratorperceptions regardingpé
environmental contd as wdl as potertial influences of professionédaining, prior
experiencesor other fators. Herebfore superintedent identityas well as its
intersections with ledershippractcesand nfluenceshas been absent froeffective
district leadershigliscouse While this dssertation intentionallygnoresthe issueof
superinendent effettveness my hope is to contbute tothis discourse by investigting
self-percetions and rée expectationghat nfluencel thesedistrict chef executiveé
leadership @actices or behaviorAlthoughwithin all profesionsindividualsposes an
identity as aworker (Thoits, 2003) my arguments thatsuperintendentlentity
repregnts a signitant line of inquiry giverfew other workersdidentitiescritically
impact the future of children, commurties, and ultimatelythe nation Therefore this
dissertaion offers asignificant contribution tahe education leadership literaturélow, |
will discusseach componerseparately as | ftther explore my conceptualizabn of
superinterent identity.

External influences Stryker and Burke (200Cexplkined that there ae two
complementary componerasf i denti ty: (aj) c@@B)andd)
A1 nt egnitiva identity pocesses @88). | conceptalized h e  Alstoucturah
sourcés 0 as e xeanaes. itelde aré mabnvironmental factors asociated with
the superintendecy that | conceptualizas eternal nfluences, inludingeduation

reform. The conceptu@ationthatemergd from my reiew of identity theory reseah

struct
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presuppaes the supaentendends role within a schoodlistrictis influenced in some way
by theenvironmental context of edation reform. Further, tke contex of education
reform may influece supenterdent® | e a practics. hAlthough | exploed the
context of educaibn reform,it is important to nathat mydissertation research did not
include quantitative methodsraed at determming the cagdity of superintendent
behaviors relad to edication reform.

This study alsoexamined other external lnEnceson superinencentidentiy,
including traning. Tralitional preparation for school diigct leadership rolesnimost
cases, &s included garsof graduate school course workagtical experience and
admnistrative cetification. A doctoraten education is oftea reqiiremen for
supernteneents. As 8ch, training may have an influenoe thesuperintendentlentity.
Exterral influenceswill be reexamine@ndpaossibly modfied in theanalysis section.

Referernce group. From the literature, it can be infedthatsuperintendent
identity is formed, irpart, by looking withira district chief executivés referencegroup
for role modés tomeasue up againstCollier (2001) explained,

| propo® that the interactiowith othes that results in role identification

musttake phce within a referergroup,n ot | u slta ro fo {ékaedena@nd( A

Wiley 1981:275)put of similarothers for vhom ther o | e ibasedfonhteira | 0

experience in usingthe role as a resourte get &tual groupvalued tasks

accomplished (p. 220)

That is to say, the &htity formation processwvolves indviduals compang themselves
to a referencgroup. Accodingly, superintendententity may be irfluencedby looking
to others who havpreviously served or are serving in the positad schol districtchief

executives It is important to app@ate the influence of greference groum

undersandngsuper nt ende nt s @Gdeshgplpratees.or or | e
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Superintendent identity. Within my conceptualiation ofsuperintedentidertity
arerole expectations and sefferceptios. Aaording toBurke and Reitze€l98 1) , Al n
order to bgsome identif), one mustactlike (some dentity)d (pp. 9691). Inessence,
superintendents perceitleem&lves & whatever hey conceptualize as a supgeindent.
Likewise, my conceptualizatiarf superintedentidentity presipposes that amn
individual becomes a district chief executive expectéionsof the distict leadershipole
guide their actions.

Role expectations. Role expectatins ae important to urderstanding
supeintendentidentity. Stryker and Burke (2000) defined idenhtii e s a szeditdent er n a
expe t at i @86)s IGugpeap leadership nuels popularizedn education circles and
training contributed tahe development of role expations thatguide the actons of
superinendents.Northouse (2013) provided a compessive overvievef the history of
leadershp theories anl summarized appexhes tdeadershp, including traitapproach,
skills approach, style approach, situational &aph, and psytiodynamic ajproach.

Also, Northousg2013)highlighted new and emergirtheories, incluithg
transformational leadeship, sevart leadership, auimtic leadershipand team ladership.
Additiondly, Leithwood and Duke (1998) classified thetion late popularized in
educatbn as dstributive leadership. Leadership practioedels in the ediation
literature have himrically focused on the rolegf the principalor superintedent. In my
reseach, | was interested in learning how these papzed ledersip theories inforned
the superintendententity of study participats

Ultimately role expectatios are importat to understanding influencem

superintendentidentity as manifestetly supemtendentieadeship pradces. |
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hypothesizedif training influencesuperintendendentity, thendevebping an
understandig of therole expectationsf my sudy participatsas superitendentsvould
be significanto underganding theirsuperintenderieadersip practices.Particpant®
perceptonsof influences tosuperintendententty are adiressed within the Findings
chaper.

Self-perceptions Within my concetualizationof superintendent identity, self
perceptons are depted as an intern@lomponent Thoits (2003pefined dentity as
A psitions in thesocial structure thahdividualsviewed as selfl e s ¢ r (ppl84).v e 0
Further, Colier (2001) & p | a i remities arefrdflekively gpied cognitions in ta
form of enswers to the quésnd Wh dsiaq] a m RI7H 8&-fdengeptons are an
integrd part of understandingn indivd ual 6 s i dentrtsrtyyusedselh i ¢ h
perceptions rathethanpercepions of others within theanceptualization of
superintendenidentity as theemphass for this studyA literature sarch forresarch
related to superintendeiaenity producedno publicatons relevant to this study. Given
the dearth of teratue foctsed on supe n t e n d feperteptios, tisisedkssertation
study sought taunderstandparticipantéviews of themskes as digict chief executives
andhow theymakesense bthe superintendencyJndestanding theseeducational
administrabrdperspecives is important, as superintendents wieghgicant influerce
within the sdool district, community, and society.

Leadership practices Seled literaturereviewedin Tables 3 and 4 indicatedd
influence of identy onbehavor (Burke & Reitzes 1981 Collier, 2001; Stryker &
Burke, 2000). Foexanple, Cast (208 ) a s sdentitiesead penaviol are

reci pr oc apl3l)y Cdrrepardlingly, in apublisheddissertation on the role of

SUPCTF
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the superintendent imcadenic achevement, Kabula (209)found the core beliefs of the
superintendent ereconnected tdehaviors and desion makim regarding instructional
leadership.

Posner antkouze s 6 ( dn@eBt@lration of leadership practisevas used
within thisdiseertation study. These autbrsdframework underlying their Leadership
Practice Inventory (LPI) was useful fodefining the behavor, leadership practicg or
manifestationsof superintenden s 6 tiesdakthe tcanter ofly investigation (Kouzes &
Posne, 2007; Rsrer & Kouzes, 198,1993, 1994). This dissertation study includes
supeaintendcentsbehaviors opradices identfied within the LPI instrument as ldarship
pracicesdeemedsucessiil by researcherschallenging the cess, inspiring a shared
vision, enabling athers toact modeling the way, and encouraging the heart.
Furthermore, | selectetthe LA instrumentgiven its theframework underlyinghat
includes a sythesis of leaership theries including elements ofosne competency
models. Moreover, UPappealedto me becauset has been used in both education and
nonedicaton sector research.

Throughan analysis oimy participantéseli-perceptions iad role expectabinsas
district chief executives| will illuminate the influencef superintendentdertity on
suyperintendenteadershippractices. While much of the literatte regading the
superintenderfocuseson deermining theeffectivenasof leadership pratices, | believe
researcherare remiss in arlooking thesuperinendentdentity ofdistrict chief
executives Only whenthe sharedmearing superintendents asceilbothe

superintendency is ungdood, including role epectatons and selperceptionsas
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superintendentsvill more complex theories of trarsformation inclusive of effective
district leadersip practices emege (Bowers, 205).
Summary

The selecte literature presented inihreviev supported mygonceptuakation of
superintendntidentity. Further, the l@raturel reviewedvalidated theimportanceof
superntendenidentity as an inflence onsuperirtendentoehavior or leadership
practices From he seletedliterature ondentity, | demonstated howthe school district
chief exeativels self-perceptios are a windowo superintenderidentity. Furher, hav
district chief exeutivesdescibe and uderstandsuperintendentlentity may catribute
to agreaer understanding ofupeintendenteaderkip practices resulting inmore
complextheories otrangormationgivenappealsrom reseechers(Bowers, 2Q5;
Leithwood, 195).

This dissertaon study irvestigated whethgrarticipantperceived persmal
attributes, edcationreform, professional @ining, or other factors suams geographgr
prior experi@ces asnfluenangtheiridentities as superintedents Because ideity
guidesbehavor, establismg the lader&ip influerces of pubc school district chief
executivess important inthe proces of gopregating the identies of these leadees
superintendentandexplaning their pacticesas well asontributions to he
transformain of the systems thdgad Further, te concepudization | presented in
Figure lis essatial to understanding the seqintend@t and explaining supe&intendent

leackershippractices.
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Understanding the Supeinte ndent

Overview

Understandhg the schobdistrict supemtendent is imprtant for severarea®ns.
First, supentendentswield asignificant psition of responsibility Supenmtenders 6
leadershipextendsot only to the school district, but alsathin the commuity and
political arena. Seond,superintendntleadership igrguably an inportart factor in the
transbrmaton of edwcational systes(Fullan, 2010; Gallucci, KnapgMarkhdt, & Ort,
2007; Smih & O 6 B,d991), as theddistrict chief executivesare charged with
overseing schooldistricts. Supeantendents are uthately resposiblefor implementing
educational policytathe dstrict level. Given the granizationaland politica significane
of the supentendentjt is surprising thatesearchers have not giveroreattention o
undestanding tlese educationadministrators

If leadersip matters in educational adnstrationtheay andpractice, then it
follows that superinendentsare sigificant to this discourseGlass(1993) aserted,

It is na likely that Ameri ¢ a 0 sls cancesiractire, reorganize ad
revitalize theeducdionad process in the absce ofclea executive ladership
given by thesupemtendency. For tfs reasoralone,the current and potential role
of the supentendencyand ts future prospes is of moe thanpassingconcernto
the edication professio. Urtil recently a general ¢k of cumuldive research
findings about the nate d the superintendeey, itsdemayraphics and
composition, servedtinhibit pesonnel planing. (pp. 3839)

This underscas thathe sugrinterdent has he potential to nfluerce tre sustainability
or transfamation of public eucation.

The motivaton for this dissertatiorstudy was b adl to what is known about the

public schooldistrict syperirtendent throughlistrict lea@d r ®lBpersetionsregarding
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their roles as wk asthe @ntext of educationeform. Jomson (1996) casidered
superintenden seadesghip within the contex of ther districts and community tprovide

agreat er standmgafevhat leadrship lookdike in practi@ @p. xiii). Spedfically,

her sudy consicered the context angsporses ¢ superintendet s 6 | eadughh shi p.

my dissertation resarch, Iseektoe x t e nd J o h n s o ndérstaneirggchkol t owar d

district leaders. Howewewhile Johrson faused orwhat 12new supeintendents did to
foste thdr leadership and thresposesof their distict communities, | sdeto bringan
understanohg of superintendentidentity, specifically how theg district l@aders perdee
their roke, and tkinfluences a their identties as superintendentsa in tum guide their
practices Educaton leadershipiteratue will benefitfrom the development of greder
appeciatian of thedistrict chief executivespecificallysyperintendentdenity, a missng
elementwithin theories otransformation Moreover, abant the inclwsion of
superintendat identity,theoriesof transformation e incmmpleteandwill only lead to

partid explanatiosof effective leadership.

Frameworks for Understanding Supeinte ndents

Besices adling to the iteraturefocused orwhat supentendents do, Muselknd
Leithwood (1990) and.eithwood (1995) contribetd toa broader undstandng of
school district leaders In the process dhvestigatingeducatioml leadership, these
authorshighlight the fact hattheinternalaspecbf school dstrict chief executieswas
missing fromthediscourse Musella and Lghwood (1990) asserted,

Indeed the goal of mproving  C EdOrirbuions to thei school sgtems
depend moke precisely ot just onknowedge of whaCEOsdo but a fuller
appeciaton of (a) how variatiosinCEO8 i nt er nal processes

varigtionsin CE Os 6 p r I3 botv suchevaationsiniprdcticés afect the
natue and extet ofimpactthat CEOs have otheir sclool systems. (pl10)

a
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In other wordssupeintencents bring their thougsabouttherr role, values, beliefs, and
philosophiesd their wak. Herce,undersandings u per i nt endg@recessesor i nt
superintendententity is important tothe invesigation of superntendenteadership
pradices Theissue of variatio in district chief executive8self-perceptions or role
expectationsassuperintendets, while a concern connected toeftive district leadership
discourse, is asidethe scqe of this stug. Further, | contendedhat befoe atendirng to
effectiveness owariations in supeintendenteadeship, first there mustbe an
undestandimg of the siperintendenidentity and itgelationshp to leaderkip practices
Additionally, while the averag parent or teacher may grile concened withwhat
manifests as district chief exeativeés decison-makingand leadeship pacticesrelated
to theirstucent orclassroom,a missingresearctvariable forconsideringhow to inpact
policy as wdl aspractice at the systenevel is superintetient identiy.

In Musella andLeithwood3s (1990) Toward betteundestanding Canadian EOs
theypresented amewak for understanohg the nature, causes and consequences of
what CEOs d (see Figuire 2) Also, Leithwood (1995) prowed asimilar, yet dstinct,
frameworkfor understandingschool district leadership (geFigure 3). Severalwhas
have cited Musella and.eithwood (1990)nd Leithwood(1995), ba nore of the
availableliterature extends thawo frameworks to superiméents in the Unitetates to
develop an underahdingof supemtendentdentity. This was amotivating factor for my

construction ofa framework to undetand superiterdents.
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EXTERMAL —— —
CULTURE & COMTEMT l l
CEO'S .
IMTERMAL st anf:?_lim
PROCESSES

SCHOOL SYSTEM T T

CULTURE & COMTENT = — = I

Figure 2.A framework for indestanding schoosystem administratioldaped from
Musella and kithwood (1990).

Superintendents Superintendents SCHOOL
INTERNAL ===gp LEADERSHIP ==  DISTRICT
PROCESSES PRACTICES COMPONENTS

y 1 | |

EXTERNAL

> STUDENT
INFLUENCES

GROWTH

Figure 3.Frameworkfor undestanding schoolidtrict leadersip. Adapted from
Leithwood (1995).

Figure 4 presestmy preliminary frameworfor understanding sup@tendents
grounded by my aaceptudization of superintendent idenyitand irformed bythe
frameworks oMusdlaand Leithwood (1990) ash Leithwood(1995). Thesimplistic
preliminary framework | present hee was developed to guideymesearch on the

supeintendentand did not assumntée dstrict or sudent was important tondersandirg
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thedistrict leader.Howeer, theframework is readressed irthe Discussio chapter ad

incorporatesddtional elementglentified through my resech.

EXTERNAL SUPERINTENDENT'S SUFPERINTENDENT'S
INFLUENCES IDENTITY - LEADERSHIP
» PRACTICES

Figure 4 Framework for inderstanding supetendants.

Next, | disauss each componeof my framevork for understanding
supeintendents separately (seFigure 4). Theevew of literatue rdatedto idertity
theory andsuperintendent leadershippportsthe componentsf my framework. This
section ofthe literature revew includes anralysis of thdimited available evidence
relevant to the componestof the framewde presentedn Figue 4:(a) extenal
influences, (bsuperintendent identityna (c) siperintendenteadershigpractices.

The Superintendent& external infl uences External influences \ere presented
as part of mygonceeptualization of siperintendent iderty (see Figue 1) grounaed bythe
work of identitytheorists. Consistent witStryker ad Burke (2000), | corsidered
superintendententity asinfluencel externdly and subsequelptinfluencing a

superintendedt sractiges. Enwonmental factors ass@ated with school distrct
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leadership a conceptu@ed within this compnent of my franework as exg¢rnal
influences.

Relevantprior literature regarithg the supg nt e n d emaltinfuencesx t e r
included bothemprical studies ad conceptual articlesFourteen #icles wee inthe
literature base relatkto the external imfiences spefically affecting school @trict
superintendats (Bredesm et al.,2011;Glass 1993; Cowson 1987; Day & Finnigan,
2011,2012; Day et al., 204; Johnson1996 Kowalsk et al.,2011;Ornstein,2005;
Payzat, 2011; Shp & Walter, 2004; Udan& Cronin, 2003; Wright &Harris, 2A.0).
For exanple, Bredeson et & (2011) put forwarédn emergig theoly of cortext
responsivdeadership baed on thedadership preices of 12superintedentsthat
supported the inportance of gternal influences.

Moreover, Johnson (1996), iner study 612 superintadents consideredhe
context of pubk educatn ard the changig demands orchool district leaders. Be
developech malel including threekindsof effedive schooMistrict leadership supported
by case studiesfesuperintendeis implemeting reforms. Johrs (1996)highlighted the
politicsthese leaders enunterel andasserted that leaderphis siapedby the overlap of
historical,community, and organzaiond contexts Thissupported the focud ony
dissertatiorstudy on elucation réorm initiatives andpolicies asexternal influences.

Further, Shrp and Walter(2004) underscorkthe poliical natureof the
superinendancy and isted tte respomsibilitiesfound inliterature. Daly et al. (2014) lso
highlighted the politichcontext ¢ superintendest 6 orkwGiven he work ofthese
authors andJohnson1996),the inclusion ofpoliticsis assumedwithin theEternal

Influencescomponent & my framewak. However, ny preliminaryframework did not
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include politicsor educatiomeformasseparate componegiastheir influence on
supeintencents was tdoe investigatedvithin the comext of extenal influenes.

Theselected literaturé reviewed provieéd ezidence ¢ support he exernal
influences component ofmy framework. Speifically, the literature emplsgzed the
impact of contexbn the syperinten@éncy,including education refian ard politics.
Educaion refam and politics are implicly representeavithin the @nceptuaframework
as externalnfluences because | considgéthemas significant elemergwithin the
environmental contexthat frames my stly. Theexteanal influences componerof this
framewak will be further refined anddineated withn the Discission chapteof this
dissertation

Superintendentidentity . My conceptubzation of syerintendenidentty (see
Figurel) served as thieasis forthis component. Superintendenitdentity wa ne@ssary
to the devadpment & my framework for understandinthe sipeintendent(see Figue 4).
Because identity depictmandividud 6 s epgom of bimself or herglf within a role
(Swann& Giuliano, 1987),andinfluences behavior or practicéBurke & Reitzes, 1981;
Cast, 2003)the superintedentidentity compmnent occupig a central posiin within my
framework.

Seleded literatire related to ientity presetedin Taldes 3 andt inferred thata
school distict chief executivés self-percepionsand role expecttionsof their rde make
up theirsuperintendententity. Moreove, the liteature indicatedsuperintendent
identity influences the behavior or leadeapspractices of superintenden For this
rea®n, | hypotheszed that how participans describe andnderstanguperintendent

idenity most likely h@ a bedng on their behaviors deadershippradicesin therole.
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Five studiesrelevant tothis dissertdon study were identified through aview o
the literature: Pitner andgawa (1981) Ackermanand MaslinOstrowski (20022004),
Alsbury and Whitaker (2007), Sachez(2008, and Lofton (2010).Theserelevant
previous stidiesprovide limited perceptionand experiences of school district
superintendents. The questions addssel in previous sudies contributed to what is
known abaut how superirgndes thirk alout their work and how they perces their
role regardingspedfic issues. Forxample, Ackerman and MaslirOstrowski 004)
demonstrateddw leaders preserve theense ¢ self despte chdlenges or crises.

In summary sugerintendenidentity is importantto understandinglistrict chief
executivesaand what influercessuperintendent leadershppactices.As my
conceptualization of superintendedentity (see Figue 1) illustratedyole expecttions
and sé-perceptions guigl siperintendets octioas. Thus my investigationof the
supern t e n d e rercd& suppotedfhe goal of this disseation study, understading
superintendents arftbw they make sese of thesuperinendency

The Superintendentés leadership practices As in my conceptuaaton of
superintendent identityseeFigure 1) theleadersip practiescomponentof my
framework wagpremised upon the assumption thlé supeintendentidertity of a
district chief exeative influences his or her leaderslgmactices. Figue 1l depcts
superintendentidentity as sitated beneath the surface afsyperintendenteadeship
practices.As leadershipracticesarea manfestation ofsuperintendentdentity (Burke
& Reitzes, 1981; Cast, 2003), this compam of my framewak is significantto

developirg an understandingf the superintendent.
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In my review of the literature, | identified 1l4studies thaexamned he kadership
practices obehaviors of superintendents: Jolméb096), Golden (1999), Clisbee
(2004), Sharp an@/alter 004), Hertschke et | (2009), Charltor{20M), Lofton
(2010), Wrightand Harris(2010) Kultgen (2010), Redh 010), Bedesoret d. (2011),
Broderick (2011)Severson (2011), and Leithwood {20Jung. Only three studiels
identifiedin theliterature usedhe LPI indgrument toanalyze sugrintendents: Clizee
(2004),Golden (199), and Rdish (201Q. However thesestudiesused heinstrumert
for different analyses. For example, Golden§29examined superintelents of dstricts
with differing socioeconmic statusesMeanwhile Clisbee( 2004) compared ot
perepionsof male and fenale superitencents. All of the stuliesl reviewed réated to
supeintendentpracices focused on theipeintendends practices or behdor without
consderingtheir sugerintendentdentity.

Althoughl did not find stidiesin the badership mactices literaturdaserelevant
to understanaig superintendentlentity, two researchfindings regading
superntencen t sadershipractices or behaviorsre/relevant to mylissetationstudy.
(a) there appears to beannection betweersyperintendat beliefs and @ctices in
increasing studet adievement, pecifically for maginalized sudents FairbanksSchutz
2010), ard (b) context or environment maffect superintndent pactices (Brodrick,
2011).

The literatrel reviewedhighlighted the ontext as well amfluences thashape
supeintendentieadersip practices andsupport my frameworkor understadingdistrict
chief executives In summarysuperintendenkeadershigpractices rétect the

superintenderidentity of the district chief executive. Therefore, the inclush of the
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supeintencent leadership practiceconponentwithin my framework presented iFgure

4 emswarrantal.

Differences inthe Preliminary Framework for Understanding Superintendents,
Musella and Leithwood6 s 9Q)m®del , and LeiFtameworkdds (1995

Thepreiminary frameworkl developedfor understading supemtendnts in
Figure 4 uses soenof the same elements of thenfimnorks introducd by Musellaand
Leithwood (1990and Leitlwood (1995). In my frameworkpresentedn Figure 4 as in
Musella andLeithwoad (1990)and in Leithwood(19%), the external coeitinfluence
thel e a d e ricg.dUnligerLeitowiood 6 s 95) mbdel, my framewdt does ot include
the element of studégrowth. Further,while Leithwood(1995)focused on the pdical
aspet of thesuperintendesy and the #ectiveness okuperint@dents consisent with
this autho, politicswas assumed as anrternal influencewithin my franmework (Figure
4). Further as | havealready adressedthe effectivenessf supeintenderts was outside
of the scope of this reseérc

Mus el | a and L @)iframewokeordporentsirepresented within
their book along with relatedresearchcenteedonCE Os 6 p,C& Ot Driede 8t e
processesxternal culture and context, arsthaml system culure andcontext. The
authors casidee d C Ee@tsolBship to organizatial culture and ontext separate
from the externlacontext. In cortrast, his ds<ertation study considers the anigational
culture as vell as he contexto beimplicitly included within the sclool district within
my external influencesomponentas theyare externalo superintendenidentity.
Additionally, Musell and Leithwod (1990) focused, in paxn how oganizationd

context sapes the actions afostly Canadan CEOs, whereas th literature relew
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framingmy dissertation stuly centers othe syerintenént identity ofBoston Metro
Areadistrict chief execuves The irfluence oforganizationatontext wasimplicitly
included within the externalinfluencescomponent(Figure 4)thatl alsoinvestigatel
within my study In addition, this preiminary framework fo understanding
swerintendets did not specifially includea school districcomponentas itsinfluence
wasunclearto meas | was developing my prelimary framework (Figure 4) However,
the influenceof the schobdistrict is readresed within the Fadingsand Discssion
chaptes.

Within the fameworks imoduced by Musellaand Leithwoal (1990) and

Leithwood (1999, internal processasfluencetlele ader 6 s pr andt i ce.

Leithwood (1990) contendé internal proe s s ergeadissreensr nsemaking
mechamsms givingk i s e t o orG;Kkrid@ledg about such process provides
explanations fowhy CEOs atast h ey d o dMuséllpand Lélti3vpad(1990)
outlined pror research osclod district leadership that eluded internalprocesses.
Within ther framework, internal processeincluded tbught processes andlues,
beliefs, anceducatimal philo®phies However, | subsumeadtema processes within my

framework assuperintendent identity.

Summary

Appreciatirg sugerinten d e mxtemd hfluences)eadership praces, and
superintendat identity is important © extendinghe educatin leadersip literaturebase
related to thedistrict chiefexecutive andmprovingrelaedtheoriesas well & practice
to improve gudent outcomesThe literatire eminaszes thempact of exernalinfluences

or ervironmenal factors on the supatendency, induding educationeform and patics
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Also, the work of identityheoristss suggets thatsuperintendententity influences
superintendentacdership practiceBurke & Retzes, 1981Cast, D03). However,
previows gudies réated to superimncert leadeship pratices or behavias focused on
the leadels practices or behaviagwithout regard fo superintendent identity

Musella and Leithwood (199@resatedaframework for understaging the
natue, cawses, ad consequences of WhWaEOs do, andleithwood (1995) pesetteda
framework forunderstanding school digt leadership. Howeer,no avalable research
has extendedheseframeworksto understanthe s superintendenitientity gving rise to
the actions of&hool dstrict chiefexecutives Therdore, within this setion of the
literature review, | set out to extend and@atdduse | | a and (190t hwoodds
framework br understandinghe naturecauss, and conseuences d what CEOs doand
Leit h wo (L@9O6)samewok for understanding sclobdistrict leadeship thraughmy
framework pesented in Figure 4.

The lterature eviewel supported my examation of syperintendentidentity as a
means bunderstandig influencesd superitendenteadeship practice. Also, this
reviewof literaturewas useflin developig my frameworkor understanding
superintendets (seeFigure 4). Further, understatting the superintendentnvolves not
only recognizig what theydo, butalsoleamning how she or le makes sense bthe

superintendency

Conclusion

The pupo< of this literature review wat integratditeratureregarding tle

schooldistrict superirkrd e nt 0 s r alizaionsotedutatian pateuship relevant
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to thedistrict chid executiveand superit e n d e n t ip @acticesvdthuliéentisy h
theoryresearch Within this literatire review| presented @oncepualizatian of
superintendent identity (séégure 1) grounakd by dentity thery literature. | also
offereda franmework for understaming supemtendents (sed-igure 4) informed by
eduation leadergip literature, as weéhs the framewaks devebped byMusella and
Leithwood (1990) and Leithwood.995). Both theconcejpualizationof superintenden
identity (Figure 1)and thepreliminary framework(Figure 4)l offered n this review of
literature were glto make sense tiiedata clected throughmy interviewswith
swerintendents Themethoalogy sedbn of this dissertation escribes my datanalysis
process in ekpth.

In corclusion, the literaturavailabde wasinsufficient to devebp an adequate
understanding ofole expectations as well as sp#rcepionsthatmen andwomen
responsike for overseeng educatiorreform policies andoractces at the $wol distrct
levelpos®ss Thereforeagoal of my dissertation studis to offe findings andanalysis
related tahe superintendentlentity of my studyparticipantsin order toprovideinsights
into these district chief executives. Devebping an mderstadingof schal digtrict
superintendetsis imporeant, aghey ae individualactors within districts who impment

policiesand manage educational piaetinthe contet of educatiorreform.

Connedion to Research Questions

The intent of tis dissertabn studywas toadd to what is kown about scbol
district chiefexecutives by investigatingsuperintendendentity in the context of external

influenes ad asmanifesationof superntendenteadershippradices Articles ncluded
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in this literature revew weae seleted kased on their relevance toymesearch qgastons
Theconceptualization of superintendedentity (see Figurd) and frameworkfor
understandig superintadents (se Figured) serveasmy guidesfor addessing the
reseach questions ihis disertdion study, including interviews anthta analyss.
Additionally, the following key researctuestions informedy investigation:
1. How do public school district sugrintendats describeand perceie themelves?
2. What facbrsdo public schol district supentendents peceive as influential in
the develpmert of their idenities?

3. What similaritiesexist in public schadl district supemtencentd  sperdeifed

identities?
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Chapterlll

METHODOLOGY

Preface

In the pecedingchapter, | outlirdthe researchba® undrlying my dissertation
study. | alsademonstratechow the reseach was useful for gding my study. The
objective of thischapteris to disclose how data wetellectedand analyed throughat
the courseof my study. Next, | proviag an overviewof my methalologyandoutline how

my study was manzed D answer ny research questions.

Overview

Within the imited body of lieratue regarding school districduperinendetts,
there is insutantialresarchregardngthe superinterehtidentity. Therefae, thegoal
of this dissertation was tesaibe paticipantsselfpercepions and roleexpectations in
order toundersandthe superntendenfrom the perspective of theehool digrict chief
executives Interviewedfor my study To this end, myobjectives wereto corceptualize
superinterdentidentity am develop a frameark for undestarding schooMlistrict
superinenderts. Three quesions guided my dissertation study:

1. How do public school district geintendents descréband greeive

themseles?

2. What factos do public schooldistrict supeintendentgerceive as inflential

in thedewelopment otheir identities?
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3. Whatsimilaritiesexist in public school district sup@ate n d e n tpseréeivesie | f

identities?

A qualitative fnenomenlogical approals wasbest suitd for arswering these
guestions,as the twaverarching goalsf phrenomentogical researc are to provide a
desciption and preent an interpretation of the meagitmat multiple individuals givéo
their experience@reswel, 2003). Thischaper outlinesthe mehodology d my study.
Whatfollowsis a summary oy process fo undertaking mydissertation resech
including the background | bring to the researtie philosophical and theoretica

orientations infornrmg mystudy, and the minods of datacollection and analysis| used.

Pasitionality of Researcher

As previowsly staed, this resarch was motivateby my personakxperience as a
student in Massachusgtnd my interest in superintenddaadership. Backgund
experiences, as @ll as ny interess and asumptions, may havecortributed b biases
within this study(Creswdl, 2003). Also, van Manen (284)explained,

If we simpl try to ignore wha we dready i k n,oow we matvhe f i nd t
presuppositonspersisently creep back intaur reflectios. It is beter to make
explicit our undersandings, beliefdyiases, assumptig, prsupmsitions, and
theaiesin order therto simply not tryto forgetthemagan but rather to turn this
knowledgeagainstitsdf, asit were,thereby expdag its shalbw o conceahg
character. (p. 46)

Therefoe, to minimizemy biases, presat my personhhistory, beliefs and assumptions
throughout this disstation. Explicitly stating my background and hypetes abut

superintendentdentity as welas contusions rgarding the literatue coneptualizing he

school dstrict lealer mnstitues myefforts to guaragigainst albwing my persnal
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knowledge and biago cloud myvision or crowd out the voiced the superintendds

included inthis study.

Philosophical andTheoretical Re®arch Perspective

This dudy used aualitaive research ntbod approach @finedby Berg (2009) as
follows:

systematically gathering enougtiormation about a particular pgon social

setting, event, ogroup to permitthe researcheto effectively undestand low the

subject oprates ordnctiors. (p. 317)

Moreove, Denzin and Linoln (2007), within their discussiorof qualitative research

asserted that qualitate reseechers i ers&ris of, or interpref phenomenan terms of

the neaningspeopt b r i ng tnzn &lLinc®lma07(pDbe Thegoal of my

dissertation researcvas consistent with thegesearches 6 def i nghtta ons as |
understand the sepgntencrcy from the pespecive of superntendents.

The qualitative reeach perspetive | selected fothis disgrtaton gudy was
phenonenology. Later in this section| provide the rationalsupporing my dissertatn
study aesigh and aproach. [@nzin andLincaln (2007)outlined te eidnt historical
periods of qualitativeeesearch in North Americandsituated penomenadgy withinii t h e
blurred gare® ( pperio® Bhey explairedstratayies of qualitative research that
emegedduring this period faced vehthe authors refeed toa s  firisidwoé ¢
representation (Denzin& Lin coln,2007,p. 4). Thisstruggle of represeting the subjet
and s within research is significant issiethat researchers must grapple witladdres
my struggle with thigaterin this chapter

An approach inflenced by ph@menologywas bessuited for my dissertatio

study, as itis an nterpretive qualitative goproach thd allowed me to ucover the meaning
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tha superinendents ascribe the supantendency The stréegiesassociated with
phenomenology alloed me to preenta sample oflistrict chief executivedself
perceptionsaandrole expectationas a meas d studying superintendendentity.
Howeve, evena phenonenolayically informedappioachof using multiple firstperson
interviews is imited as a $rategy(Denzin & Lincoh, 2007, Trickett & Appiah, 2003).
Denzin and lincoln (2007) explaing
Subjects or individuals, are seldo able b give full explanationof their
actions orintenions: all they ca offer are accous, or stories, aboutvhat they
have donand why (p. 29).
Nonetheless, within phenomenay, partic pant s 6 @eevitacteupderstanding
the meaning foexpeaience(Moustalas, 1994).

The appoachl usal within this dissertatin study was consternt with
postpositvism as gplained by @eswell (2003:
In pradice, postpositivist reseehers viev inquiry as a seriof logically
related steps, believe multiple pespectives from partcipantsratherthana
singe reality, and gpouse rigorous nilgods of qualtative data collection and
analyss. Theyusemultiple levels of data analysfor riga, employ computer
programs to asst in their analysis, eoncragethe wse of vaidity appraches, an
write ther qualtative studiesn the form of scietific repors, witha structue
resemblingquantitative articles(e.g., problem, questiondata coléction, results,
corclusions). p.24)
In other wordsthe philsophcal beliek associatd with pospaositivismarereflected
within this study, hcludingontological, epitemologicd, and axidogicd beliefs Next, |
discuss these three bdtieas theyelate to mystudy.

Ontological. Within this dissertation| distill similarities from multiple

superintendents p etives.pTeis goproachreflectsa postpositivist ontobgicd belief.

Cresvell (2003)descibedontological beliefs associatedth pheromenolag y asingle
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reality exissb e y o nd o0 u. 86 iedicatiegshat tharepsa commonality to
objective expaences.

Epistemological. Creswell(2003)alsoelabaatedon the efistemdogical beliefs
associated wit h litydaenpbhaepraximateg.Butitisi Re a
corstructed through reseeh and &tist ¢ (p.@6). This implied that | coudl
approxmate supenten d e metlity hroudp my study. Thistandpoint alsoreflected
postpositvist beliefs.

Axiological. Throughotithe proess of mydissertaton study, | soudnt to
acknowledgeny personakexperences andhypahesesas | attempted teuspendmy
presypositions (Creswk 2003). This is consisternwith Creswell (2003)expounded on
theaxiological belefs associated ith phenonre n o | o gy : @& litases readtbe h e r
controlled and not expresdina s t (p. 86). s | preented mybiasesand
maintaned a consciousss for howthey ma influencemy reseach, | reflecedthe

axiological aspet of postpositivist belits.

Issues of Trustworthiness

Issues of trasferability and generalizabtly arenot concens asociated wh
phenanenolagical reseach. Polkinghorn€1989) explamed,

Rather tharsesking to describe thenean andgtandard devationof a group as it

relates to te experience, the phomenological ancern is with the nature ohée

experience iself. (p. 48)

Thus, asmy research as inbrmedby pheromendogy, my greoccupation was ot to

generdéize findingsor ensue the trangerability of an irdividual uperintené n tsef-s
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perceptims or role expeations butto produe a desdption shar@ by multiple district

chief executives

Resarche Bias

Lincoln andGuba (B85), whowere prgponents ¢ i rtualisic 6 (p. 7))
postpositivist inquiy, discussedssues of trustworthiness in rearch and recomanded
safeguarding againsistortions, includng bias. By revealing andientifying patentid
biases, lacknowedged heimpactof my presence throughreflexivity (Creswell 2003)
within thisstudy. In abodk addressd to contemporary Bhographers, Héz (1997)
explained the aacef of reflexivity as impying

a shift in ourunderstading of daa andits colleciond somehing thd is

accanplishedthrough detabment, internbdialogue, and comant(and inensve)

scrut ny of Awdmad Ah&kwmowok&d) dwp. 7
Althoughthis stug was notdesigne as an ethnographye concepof reflexivity was
an impatant cacern tome. Thisnotion dof reflexivity extends to mgonsideration of
methodblogy anddaa collection. As the intenof this study wa to investigate the self
pereptiors of supentendents, | determined thieest measof datacolledion to prevent
othe p e o p pemspeitves orjudgnents fran overshadowig the perspectived the
study m@rticipants.

Throughout the praess of designithis research, | wrote@mosexplaning my
personalvalues, describing migentity, and ackrowledgng my biases (Lincdn & Guba
1985; Maxwell, 2005). My experiencesas aBroad Residenandmy professiona

backgroundmay have influenceda r t i c i mulidneds sirbsonceaases, ipsed

feelings @ camaraderie. Despite the lafits o my prior experience, my-relaionship to
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the reseattcould hare been aisk if | operatd from my assumptions or fad D
acknowkdg nmy biases while déecting or analzing data.

In piloting thereseach questims, | used for my dissertatiostudy, | became
aware ofadditionalassumptons orbiases | feld. Also, | realzedmy definitionof
educationreform was not clearRecognizng my ownbiases resenthe mosserous
validity threat to mystudy | intentionally soght to mitigate this risk For example, since
my perspectre on educationreform was devel@ed in parthroughthe Broa Resdency
in Urban Education priessionaldevelopmat sssionsl soudit to develop a broader
perspective ahdefnition of the concept.

As | condictedmy dissetationstudy, | acknowddged the ma ways inwhich |
might bemistaken andguardel againsallowing my assumption®tprevail by writing
personal notes agell probing fa clarification of the reanng ascrbed bypaticipants.
Throughmy research design used triangulation tdeal withthe bias inherent the
metods | seleted to aquire data. Also, | sought &erndive explanatiors throughout he
study and dealt wit my inherent lasedy reviewing the transcipts and recognizing
where | needed tprobe furthertirough subsequent ewiews. Additionally, | atempted
to remain onsciousof my subjectivity and to ensurehe particp a n tus \ace was

clear in inteviews.

Credibility

Throughoutthe process ofmy dissertation research, | endeava@daintain an
audit tiail, as recommended by Linoln and Guba(1985, p.283. Asl proceaed wih
this study, | maintainecevidence ad filesincluding personal notes,wiotapes, and

trangripts, aswell asdocumeration of my data analysis processndoln and Guba
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(1985) @utioned thaall researchdata should ke validaed o triangulated. Therefore,
within my dissetation researchl validatedthe data throughsecomnl interviews with each
supemtenden. For example, the initial interviews were cdaocted during the annual
budgetcycle for school disticts and he informatia provided bythe supemtencents
seemedo be afected bythe budget devefmment or appoval process.Consequently, |
condwteda secondound of inerviews at the beginning ahe school yeato validate my

analsis.

The Triple Crisis

Denzin and Linoln (2007) souned the alarnabout a pedicamentfacing
guditative researchemndoutlined tre  ple aisis of representi#on, legitimation, and
prax i s @8).(Tiproughouthe design and implementation of negrarch, | remaing
aware ofthese threégssuesand | ma@ reasonablattemptsd addresshem. Next, |
address this iple crisis astireladed b my quditative sudy.

Represenation. There is no @ényingthe issue brepresentation that | faced in
conducting a phenomentogical gudy of supeintendents. Demzin and Lincdn (2007)
explained fi Q ltaive regearchers cano longer diredy capurelivedex er i epnc e 0 (
26). While it was impossiblefor meto capturetheexperiences of superintendeatshe
momentof my interview, the strategieassociated wih phenomenological search
seanedbestsuitedto presenthe essenceof my dudy participantéfirst person acouns.
Although | us direct quotations in my diss&tion, they still represent my epretaton
of my study paricipants 6 tesénts.

Legitimation. Theissue oflegitimation recaynizesthe challegesrelaed to

evaluatirg andinterprding researchDenzinand Lincdn (2007) prope e d seribas
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rethinking of such terms as validity, genkrability, andreliab i | (p.t26) in quditative
reseach. Inacknowleg@ment of the sgnificanceof these issues,address each as
relates tamy study.

| consderedinternalthreas to thevalidity of the qualitdve data as | developed
this study. However, thighreat couldnot be comptely mitigateddue to ny limitations
as areseacherand ny role as data cadttion instrument Newertheles, this study wa
desgned withaneyefor congructvalidity throughthe inclusion of multiple sources of
evidence, as wkasreviews of the drdfreport by a sperinterent actiig as my
informant in examning the texturatescriptions of be sugrinteneéncy (Moustakas,
1994;Yin, 2003. Moreover, Moustalas (1994) explam d Al n accordance W
phenomenologal principles scientific investigationis valid whenhe knowkdge sough
is arrved atthrough ce<criptions that mie possible an ulerstanding ofthe meanings
ard essaces of epeienc e 0 4]. gheref@ethroughmy investigation, | developed
desciptions from multple roundsof first-person inerviews 6 produce vadl
undersandings d my partid p a méasir@s.Also, b sdeguad the relialdity of this
study, anaccepted penomenologial research pcessvas bllowed. Findings of this
study maynot be applicablgenerallyto all district chief execuwes or specifically to
individud superinendents Thedesignof the stug was intended t@rovide insighinto
commonalies of mul t i p | expeiencesatheithantgenerdliizaionss 6

Praxis. Denzin and.incoln (D 0 7 )  dsstkbossible ¢ gffect changen the
world if society isonly andalways a text @. 2{). From a phenomaeglogical research
persgective,the purpose of my study was to dracean undestandng of the

superintenderby providingdetiled textal descriptons of my studyparticipant§self-
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perceptions ahrole exgctations Also, this study attendkto praxis by integrating a
leaderhip practice framewnork with qualitative descripons of leadersipi emanating fom
first-person accousfprovidedby my studypatticipants toproduce an understanding of
the superintené nt 6 s i dtachleéadetr. This emay gve rise to changes theway
the superntendecy is percéved, offer possibleexplanations for sugrintendents 6

practicesor how theores of reformor effective dstrict leadership arsamed

Rationale for the Qualitative Study Design

Themethods associated with qiiative researciseemed alignedith my goal of
captuing the superintendeégperspectie and presentingaf blistic, complex pictire 0
(Creswell,2003 p.46). Maeover, my focusn supemtenders oderspgectves and
concern or multiple viewpoints fits whin the charadristics of galitative research
(Creswdl, 2003). Finally, lusedqualitative reseach mehodology as a means @fetting
A a s seaslmssibleto the participargbeing i d i €Coesvell, 203, p. 20) by
gathering firsthand informatiothroudh interviews. The apmach and methods | used i

data collection andrealysis ae outlined laterin this sedion.

Phenomenological Reseach Appr oach

The qualitative apmach to imuiry usedin my dissertaion wasinformed by
phenomenological rearch. Phenomenlogy originates from pshology and pilosophy
(Creswell, 2003).EdmundHusserl(2011), conmonly recognizedasthe "father" of
phenomenologgays of penomenologyn relation to psychology

€ whatthese inveggations intended and mustyeintended washe preparation
of a revealing introggction (enthdllenden Innenschaultioé thinking expeence
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privateto the thinkerand a description of the essence (Weselksiggi®n) that is

based on thpure givennessf@xperience (Erlebnisgegelieziter) moving

within pure introspectich the experimat to radically and systematically
guestionthe deterrmately caresponding ranners of consciousness, for the
subjective actsstructure of acts, the fouradions of experiece, in whichsuch
constructd coneeteness lmmes conscious and abalecomes d evident sel

givenness (evident&dbstgegebenheit)(pp. 280-281)

Mearwhile, Mark Vagle (2019) provides a differet perspetive of phenomenologyy
reimagining traditions and concepts whereplgenomeon areconcevedwithin this
researclapproach Undestanding thee arevariedformsof phenomenologyVade,
2019), including differentontologicalbeliefs my research approaetas irfformed by
various aspes of this metoddogy.

A researchapproachnformed byphenomenoloyg appealed tone because ofst
utility and use in prior eacdion research (CresweP003). Additionally, Creswel
(2007 exdained,i T h e  brposeid phermmmerology isto redice individual
expeaiences with a penanenon toa desdption ofthewn i v e r s a I(p. 58)s $oehisc e 0
end, lelected to se an approach informed bgpects ophenonenological reeart to
providethe data Ineeded b answe my researb questions oented toward devejang an
undestanding of the $wol district sperintendentKey scholarsnforming my agproad
to research represesd loth psycholog (Moustaka, 1994)and human sence (van
Manen,1984, 2007, 2A.4). In my disertatin study approaclinformed by
phenomenlogy, significant attation is given t o prbcedunal adiiv t i(varsManen,
1984, p. 39):(a) detemining the phenomeon of interesto focus on (b) invedigatingthe
phenomenon ast is experiencd, (C) refleding on themes centrab the phenomengmand

(d) producing awritten desaption of the phenomenonThrough my reflectionand

analyss, | present adescriiion of the supente n d e n tity, $ncludidgeole
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expedations, sdf-perceptionsand pereivedinfluences Further, fnienomentogical

research has beengdeibed as preoccupatiowith commomlitiesi n At hgformeani n
seveal individualsof their lived experiencesf a concept pa phenanen o riGreswell,

2007, p. 58).My rationde for usingareseard approaclinformed by phenomenolgg

wasaligned with this definition. Firsthis dissertation researdbcused on searal

superintendets rather than asinde schml district leader. Secod, my qualitative inquiry

included data collected frosuperntendentsto understand theperspeaveson their

experience firsthand. Third, my data aalysis | described the canonalities of the
supeintendens.

The sgcific apprad to phenomenologythatinformedmy reseech was
empiical, transcendenitphenanerology attributed b psydiologist Maustakas
(Creswell, 2007). Empiricadhenomenlogy has rots in psychology as well asfocus
on experiencéo yield in-depthdescriptionsand b uncover the cormon significance b
the experience to individualgMoust&kas 199). Significant eéments of he
pheromenological method of researincludeepoché, pheomenological reduction,
imaginative variation, r&d synthess of composite textural ard composite strutural
descriptiongMoustakas1994). The focusrmotheseagpectswithin my sudy was as
follows:

Epaché: Throughout the proceskroy dissetation stug, | attempted to engage
with participants and ¢side thedata without aplying my persanal bias.

Phenomenological redction: Throudh the process of alysis andsyntess,
individual descriptionswere tansformed into a common desgtion of the meaning

ascribed to the superintdency.
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Imaginative vaiation: Multiple pespectives d the superintendency \ere
considered tloughait my research to developfa c o mife stuctural desciptiono
(Moustaka, 1994 p. 141).

Synthesis of congsite textiral and corposite structural descrijtns: Through
data anajlsisand eflection on thecompositestructural descption, | synthesizedthe
meaning of the phenomenon exgerience of the supentendery. The findingsfrom my
dissertabn studyare presergd and discussed in a later section

In summary| selectedohenomenologto inform my researclpproat for
severalrea®mns. As with Moustala s(194)appoach, myreseachwas focused mthe
experien@s of siperinendents.Also, the mehods ofdata anbysis | used wereonsistent
with trangendental ppro me n o | o deymdtic prodesiuyetor inquir y oresyed,

2003 p. 11) The dhta collection mehodsl usedarefurther discussedn alater section

Participants

Purposive Sampling

In the irterest of reflecting multiple viewpoints of suerintenderg, | used a
purposve samplingstratey for my dissetation reseech. Inmy researchthe qualitative
findings flom a @mple of syerinendents werasedto descibe superintendententity
asperceived b thesedistrict chief exeatives. My unit of analysis wa theindividual
schal district supeintendent. The study participarts weredeterminedhrough purposive
samping, as cfined by Merriam(1998):

Basal on he asumpion thatthe investigtor wansg to discover,

undersand, and gain inght andtherefore musselect a sapie from which the
mast canbe learned. .. The crieria you establik for purposeful samng dredly
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reflect the pupose of the studard gude in the iderification of information-rich
cases. (pp61-62)

Both urkanand sturban publicschool distrect superintendents we seleadfor this
studyto gan an understandig of similarities insuperinterdentsd  sperdeifed identities
within these geogrgphical settings.

A maximumvariation type of prposeful samplingCorbin & Strauss, 2UB;
Merriam, 1998)was usd to provde avariety of viewpoints fran didrict supemtendents
who repesetted a rageof district sizessocioeconornts, and acadmicachievement in
both siburban andirban contexts. file 11 superintendis recruited for thislissetation
study were fran six dtiesandfive sububs In addtion, the supentendentd recruited
represeteda crosssection ofschool districs, including

1 high-peforming and piority school districts

1 smal, medium, and laye school digricts

1 communities with woking-class and uperclasssociceconomic

demograhics
Thegoalof my recruitment stratggfor this study was tomclude a minmum ofsix
participants, corsising of atleastthreesuperintendents wiin each of théwo subgroups
urban ad suburban.

To summarize my studyincluded a sampk of 6 participantdrom thell public
schod district supeiintendens recmuitedwithin Massahusets who met th paticipant
selection ateria of this stuly. Pokinghorne (198) confirms mysampleof six
partidpantsis acc@tabke forphenomedlogical resea ¢ h :  inflohsebjeq sadction

is to dotainrichly varied descriptionsnpotto achiee dati st i ¢ a | genBr al i zat.
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To illustrate his point, P&inghome cital pheromenological esearch thahcludedfrom

threeto 325 sibjects

Participant Characteristics

Participantsvere selectefbr my dis®rtation studywho met the selectiorriteria
of thisresearchSupeintendents frontboth urban ad suburban school digts in
Massachugtts wae recited for my studyusing the followng selection criteria: current
or recently retird puwlic school digtrict superitendents who had servetll@ast 2 gars
in their positon. Also, | identified my marticipantsthroughconsutationwith my former
acadent advisor who hal served ideadersip within Massachuset schooMistricts.
Attention was ao given to variation in district 9ze and lhe socioeconomics dhe bcal
communitiesin my samplingof schooldistrictsas wellas thoseleemedoth high-
performing and priorityy the state épartment oeducation

An essential caracterisic of the sanple of patticipantsin my study washat
individuals had been imé role of superintenderarfat least 2 yars,to ensuregheyhad
sufficient time to developan icentity as distrct chief exeautive (Cast,2003). Also, |
collecteddata omadditionalparicipantcharacteistics to use in mmanalysis. Descriptive
data were colleed prior to thenterview, through varous availablesources, incluidg
the Interret (e.g., the Massachets Depatment of Elemetary and Secondary Educati
(2011)and schal district websiteg, as a means of deloping a hdistic perspetive d
ead supeintendent andhis or her schddalistrict contex. Additional demgraghic or
personaldata wee gatheed throughthe Prelnterview Data Inventory | develged(see
AppendixC). All of thepartidpants within mystudy were whte and one partipant was

female. Giventhebasis of identity within identity #ory is rolesthesecharacteristis of
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my study p#icipantswere suitable br investigatingher shaedrole expectating self

perceptionsandmeaning ascribed to themselves as district chieexecutives

Data Collection Methods

Data Collection Rationale

The da& collection methodogy of this dissdation stuly was infomed by
Mousta k a mpibackto phenomenalgcal reseach, & multiple in-depth intervievg were
conducted with oen-endedquestions focused @roducing a descriptive understanding
of the participatsdexperience (Creswell, 2007) or dextural decription (Moustakas,
1994) thd deprted the supentendents lf-percefions Basdon my reseach
questiors, | collected datérom the shool district superintendents in three key areag: (a
contextual factors, (b) leadship influences, ah(c) superitendent identy. The
rationde for data collection appars n Table5:
Table5

Data Colledion Raionale

Data category Rationale
Contectual issues Demayraphics and background issues arpanant to
understanding potéial influences ontte participarg 0
leadershippradices. Thiscategory will help illuminate nternal
and extenal environmerntal factors, induding participarg 6 - s
perceptionsof the nfluence of contextual issusach as
education reform and orgamaitional conditions.

Leadership Thisinformationis important to uncerstanding fow the

influences patticipants hink and whafprepaation, pergnal values, nais
interests or other faabrsthey perceive as influencing their
behaviors.

Superintendent  As the conceptudens fa understandinghe study poplation,
identity this categ@ry will be ngrumentalto the andysis.
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Additiondly, the studydesign facilitaéd data cdectionaligned tomy research purpose.
The linkbetween data colléion and research gstions appas in Tableb:
Table 6

Data Cdlection Aligned Wth Resarch Quesions

Resarch questio
Data collectiorcaegory 1 2 3
Superintendnt identity X X X
Leadeship influences X
Contextual facts X

Data Collection

Preinterview data collection. Descrptive data werecollected prior ¢ the
intervew as aneanf developng ahdlistic perspective okad superitendent andher
cortext. The qualitatig dda collectedacilitated my descriptve report. Also, the data
were colleted through arious availale urces,including the Interneandschool
district websies. Additional demogaphic or persnd data wee gdhered thragh written
responses tdhe Re-Interview Data Inventory (see Appéix C).

Interview data. Qualitativeinterviews wee selected agmeans of dita
collection. Thenterview formatallowed mote in-depth explomtion as well ashe
opportunty to follow up or probefor greater claty. Interviews were conducted via
teleplone and lasted gpoximately 60 minwgs. Also, theinterviews vere condcted in a
semi structuredormat (seeAppendi D), recordedon a digital taperecorderandl later

transcribedhemverbatim
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Data Analysis

For my dissertation study, the primagurce of qualitative data was vetiba
transciption of my regarchinterviews. As esearchr, Irecognizd tre challengesand
time coommitment associded withqualitativeresearch, inading datacollecton and
reflection on interview transcripts (CresW; 2007). Moreover, Iéknowledged the
cumkbersone nature oftie processf reflection requred fa phenonenolajical researt
as oulinedby van Manen(1984) & involving the analysis othemes asvell asrelated
staements to transform them into destiops that captured thesnce of the
supeririendant identity.

Data analyis for my dissertéion study followedthe seuental approach to
phenanenolagical aralysis outlned by Moustakas (1994 This five-step pocess
includes(a) horizonalizing the da by giving equal weight to all picipants expeence,
(b)dev e | o p i miny unisor(e. 419, (c) identifying distinct themes, (d) producing
de<riptions ofthe phenomeon of the superintendey, and (gintegrating descriptions
of the superintendendy create an interpretation of tbemmon meaningscibed to he
phenomenon Dataaralysis far my dissertatiorstudy included categorizing and coding,
using he method pescribed by van Maneid 984),highlighting key phrases and
considering what eachadement reveals about the phemoron of the superiendency,
asthiscomplematedMouda k a i@ada p

Throughot my daa aralysisprocess, lalo attended tathe activities Miles,
Hubermanand Saldafig2014)referred t o as fAdat a elaynaddensati on,
conclusion drawing/vefii ¢ at i o Ake NYiyp oftwhr2 foalfacilitated my déa

andysis process Specfically, the program a&sided mein condensng and dsplaying
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data, whichhelped med draw @nclusons and see where the evidence oamgd or
refuted my hypotheses. sihg NVivo alsoallowed for the constant amparison oimy
gualitaive data, theeby enaling me toidentify themes anddevebp emeging cateories
(Creswell, 2003).

To develop units of meaning and uncover themes (Moustak#94), | listened to
the audiotapediterviews ad then tanscibed them vebatim. Also, | reviewed the
transcipts ofindividual superinterdent multiple tmesin the praess of coding. The
codingprocess Lsed induded four cycles. First, | develeg a provisional list of codes
aligned wth my resarch quesons and the lgrature frarmg the stuly (seeAppendx F).
Through a word frequency query n NVivo, | identified additional codes. For ample,
theword se @dtler shi p, 0 fidbabdr added ® iy listofdoddsead u c at |
result of ny quer. NeX, | identified descriptive codesAjles, Hulerman & Saldafia
2014)or topica codes asaiated with pasagesn the individual tanscripts. Thenwas
ale to aply in vivo codesto the d#a (Miles, Huberman& Saldafia2014) from phrases
used epeated! by the supentendents AppendixG provides thefull list of coded used
in NVivo for dataaralysis These descriptivetermsfacilitated the procgs ofidentifying
in vivo codes.

In my fourth cycleof coding | condensed the tlinto @ttern codegMiles,
Hubeman,& Saldafia2014). The processfodeveloping patten codes b also consisten
with the thirdstep of jnenonenobgical analysis outlied by Moustakas (1994)Also,
pattern cales were udel in developing a desiption as ouihed in Step! dof analysis
prescribed by Mouakas. Miles, Hulerman,andSaldara $(014) gudance on witinga

narative description was ab irstrumental.
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Someof the hitial codes were not useful aprioceeded wh my analysis.
Throughout the codingrocess, | eaed additonal codes to helprganize the data,
including ged quaes, as ecommendedby Mil es, Hubermanand Saldafa (2@).
Additionally, the fdlowing codes emerged during my analysiigarticipant interviews:

(a) comnunication, (b) dentity, (c)motivation, {d) policy, (e) poliics, (f) student
achievenent,(g) urbaneducaion, and () vision. Although t he cmade fAext er
organ z at i o nteduthitg durinf myncoding process, e transcpts were coded

at thisnode Superintedent C discusad outside prceptionsSuperntencentD

mentionel relatonshp with the town andSupeintencert Edescrie d A mor a | and
externalpoli t i c al Horthe, dusing the data analysisqmes | adad the code

A c hal ,bhoweyee katercame totherealize the code did not accurately fiect what
wascontaned wthin that node. Although someof thedatarelated to the challenges
supeintendents exgrience,in my analysis they seemed tdateto the tensions between
thesesupeint e n d behefs srihoughts an@xternalor job-relatedpressures |

subseqantly deleged hefichdlenged node. ®me of the data initially captured within

t hehdlehge sasond fiext ez ati o 0 texprdwtEnhaCosteiua

Factors section ithe Findingschapter.

As| proceeded with rourgdd coding the following codes did not prove useful:
urbanedtcation,district, internd organizationalpersond, policy. Only Superitendent
B and Supentendent C disussed urbaeducation. Thecoddd i s t r iused ticew a s
oncewith SuperintenderD in thefir st inteview andoncewith Superintendent B irthe
secondnterview. Howe\er, the interviewexcerpts coded atthe fidistrictd node didnot

seemto have any relationshipNhile the superintendés did not sgak much abduhe
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district, they dd gpeak abouthe pegle who canprise the dstrict: teachersandstudents.
Althoughl did not use theode diiqy, superintendententionedspedfic policies in
respondingd the inteview questions regding educatbn reform andheir role related to
student achiegment. Findly, | deemed thecodel p ® n & $ twp braadto classfy my
study participantata. Although superirgincent® mot i v arneddees couldsba d
classified as persohd choseto code them ifferently.

As | concluded the mulle rounds ofcoding,| was stuck by how oftenl was
tempted to assune a universatheme lkasedon interviews withoneor two
superintendents who kefurning theinterview back to garticular theme.However,
dataanalsis was usefl for discerningthemedrom personal aneades. Throughrounds
of coding and aralysiscenteed on the arasof leadeship influences, antextual factors,
and superintereht identity, several themes emed. | subsequenylanalyzed thee
themes to orgame my pheromenol@ical description of theived experenceof the
superirterdency or theportrait that | pesentin the Analysis sectioof the Findings
chapter. Also, dter myinitial interviews,| analyzed he transcripg ard found much of
the data replvedaround whatwasgoing on at hetime of theinterview, precominartly
the budget process oommunity-wide discus®ns. This rgelationprompted me to
conduct tle second raed of interviews athe beginnig of the schol year. Much of
what superintedents discussed dring the secondound of interviewsseened infuenced
by the recent releas® sudent achievementath. Contextal factaswill be discussed in
depth in the ndings chapter.

Furthemore, & |thought dout my rese@h glestions and ata | recognzedthe

Leadership Practicesecton of my interview protocol (seeAppendix D panted to he
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role of thesuperintendent anathat superintendents do. Aldugh my reearch questions
did notprovideenough datato support ap resarch conclusinsregardinga caisal
relationship betwee sugerinterdentidentity and leaership practices, the questiaswere
usefulin gaining insighintotheses u p e r i nt eeptobresof sugedintadeatr ¢

idertity.

Summary and Conclusion

To reitgate, the prpose ofthis Mehodology section wa® detal the stgs
ertailedwithin my dissertabn studyof superintendntidentity, including the resach
approach and study desigAlso, in this sectiorl describedmy participaat sampling
charactestics, recruitment, and selectim This setton also includd a discusson of my
data colleabn and analyss. Within thissecton, | outlined my philosghical
asumptions and interpre® lens as well asie proceduressed in mystudy thataligned
with a phenomenolgical approach tanquiry.

A qualitative reseech approachwas best suited tacaompish the gal of my
studyas earliet outlined how pgheromenology nformedmy research procedes.
Further,a study designinformed by phenomenologyasusetil for addresing my
resarchquestions. Mreover,| outlinedhow| addessed issigeoftrustwothinessand
acknavledgedthatdespie the use ch studydesignthat incorporategheromerological
strategies, | s unabled fully mitigatethe isues inhenet within thetriple crisis facing
qualitative researd@s represeatation, legitimation, and praxis. Finbf, | acknowledged

the methodlogy usedvithin my dis®rtaton regarch lad a drectbearing an the



findings of ths dissertatbn study. Within thenextchapter| outline my greliminary

findings.
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Chapte IV

FINDINGS

Preface

In the previous lsapter,| outlined theapproachnspired by phenomenody that
informedthe data colletion and andysis for my dissetation researchThis chapter
presers findings rdatedto the thiee key areas fomy datacollection praocol: ()
contextal fadors, (b) leadeship influences, and (c) superinteardidertity. The
objective of this chagpteris to make meaning afhe dda | collected andnalyed usig
codesas well asanalytic memosn relationshipto my literature reiew. Next, | will
overview the findings of ny study in answer to my research ctiens:

1. How do pubic school distict superirtendents describe anpgerceive themselves?

2. Wha factors dopublic school distrét sugerintendats perceive asnfluential in
thedevdopment of their identties?

3. What similaities exist in public school distrtcsuperinte n d eseltpsréeived

idertities?
Overview

In summay, this dissertation wamtendedto describeand understah
superintedert identity from the grspective o sanple of public sthool distict chief

exeatives Thischapter outlines the findgsfrom my researchnvolving Boston Metro
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Areapublic schal district syperintendentsThe findings include paticipartsdindividual
desciptionsof selfperceptions rad rde expectationgelated tasuperinendert identity.
However, mnsistent with the metlamlogy ofthis dissetation gudy, | presentmy
findingsand aralysisasarepreentation ofparticipan t s 6 ptidecuadersainding
(Creswell, 20@) or textuwa descrigions (Moust&kas, 1994pf what itmeanso be a
supeimtendent Moreover,| providedmy interpretation of idy participant8sharedself-
perceptions and role expectatsoms digtct chief executives. Further,this chaper
includes a porsit of the sugrinterdentidentty suppated by ny study findings,
induding common or sharexkperiaces and themes goaterrs that emergd through
participait interviews.

The first seabn provides bekgroundinformation regarding mydissertation
study,including thegoveananceof Massausets publicschals and descptions of the
school disticts led by each study pécipart. Also, | provide the demogréyc
characteristics, professial experienceand edudaon of my fudy particparts.
Additionally, the first sectonincludesprofiles of the sperintendents who @rticipated in
my study.

In the £cand section, | peent te findingsof my dissertationtaidy. Also, the
second seabin containsandysis of dda obtanedthrough inerviews with study
partidpants. This section indudes emeging theanes denified fromstu dy par ti ci pan
desciptionsof their experienes In addition the analysi®f my sudy findingsis

presented witin the contexof the literaturel reviewed in Qaper |l
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Participant and District Information

What fdlows isa brief account ofthe superintendent pariants,aswell as the
districts represented ithin this study. @en the number of study parpants, | preent
an oveview of thedemographa information for his sudy to maintan the confidentality
of individud participants Furthet within this dssertaion | have replacg

sup er i nt eamesavithbssudoyms as shown in Figure 5.

Supeintendert Andason SuperintedentCarter  Supeintendent Bwards
SuperntendenBrennan SuperintendenDoughety

Suoerintanden Fox

Figure 5 Stuly participan pseidonyns.

District Context

Massachusts sclhool dstricts aregoverned byschool committees. However,the
governance striares of shool committeedliffer between cities ahtowns. Alsosome
city school committeeare chaired by the ayor, whileothersare gpoirted. In sane
cities, the mayosts o the school committee btidoes nosene asthe chaiperson.

An oveview of studypaticipants is preseatl in Table 7. Teresearch |
conductedncludedsuperintendents from crosssection of siburban and cty public
schod districtsin the metropolitan Bogon aea ofMassachusés. | wascareful to
include a cross section stiperinendens of high-perfaming and averageerformance
school districts. Additioally, consistent witimaximum variaion of samphg (Corbin &

Strawss, 2008; Mrriam, 1998), | reauited superintendents fromrange d district sizes
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andcommunites wih bothworking-classas wellasupperclass ®cioecamomic

demograplts for my study.

State Context

Under tke Frameworkfor District Accountability and Assistance, the
MassachusettsDepatment of Elementay andSecordary Educationdesignates sshook
and districtsas Level 15, with the highest pdorming digricts classifed as Level 1 Of
the six districts re@sented whin my study, lireewere classifiedas Level 2 andhree
wereclassfied & Level 3. Interestingy, thecity districts wee classifiedas Level 3, and
the siburban districts we dassifiedas Level 2.None of the dtricts repesented within
this study ncluded schols identified asLevel 4 o lower. Furthe, inthe irterestof
purposive samplingMerriam,199B), in my stud/ | enrolledthreedistrictswith a
populationof lessthan 15% lowincome studns, based oreligibility for free and
reducedprice lunch the ranaining disticts had almosone half two thirds, andthree
fourthslow-income studnt populations.
Table 7

Sudy Paricipants

Demographic chacteristic n

Gende

Male 5

Female 1
Ethnicity

White 6
Highest degree atitaed

M.Ed. 1

Ed.D. 4

Ph.D. 1

(continues)
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Prior work experierce
Teacher
Viceor assisantprincipal
Principal
District administrator
Depatmentof Education
Superintendet

A PFRPONMNNO®

Years in rog

O~NO O1TWw
NOPFOPR

Massachusetts Depdament of Elematary andSecondary Education
district desgnaton level 1-5

Levd 1

Level 2

Level 3

Level4 o lower

O WwWwo

% studats eligble for freeand reducegbrice meals
<15
45
65
70

PR P W

Study Participants

Table7 displayel demographics fastudy paticipants in my disseation reserch.
Paticipant denogaphicsfor this sty were consistet with those within the
supemtendent profession. Fivef the sk superintendergwere Whie males and oe
superintendenwvas a Whié female. All paicipantswithin this studyheldeductiond
degees Five of hesuperinendentdadatiaineda docteate, am the highest dgee d
one superintendent was ans t @ eddcationi Oty two supeintendents grticipated in

specialized taining or prepat#on programsfor the superinterehcy All of my study
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participants were eachers prioto thedistrict chief executiverole; howeve, only two had
experience aprincils. Meanwhiletwo of my resarch partcipantswere asstant or
vice principals prioto assunmg superintendent rote

What fdlows is a portrait of my studyparticipantgollowed by prdil es ofeach
superintedent. These profiles provide an @rview ofhow each supentendent dsciibed
or male sense of theiole. Inthe Analysis seabin of this chapter, | analyze the
paticipants individud desciptions andchighlight mmonthemes, qualitiesyr

experiences thath@aracterized theneaning thg ascribel to thesuperntendency.

Superintendent Portrait

Admittedly the superintendent poait that emerged from my styds constrained
becaiseparticipants were restricted the Bostoametrgoolitan area of Massachutset
According toracial statistcs,at the time of my studtghe Massachusetigopulationwas
over 80percent White (U.S. Censs Bureay2010) Therefore,in light of thelocalized
conext, my researchiepresets the perspectivesf white superintendesin
Massachsetts Further gven the population bMassachusettsuperinendents
(Encarnacaa?010, my studyparticipantswere a representativeasnpleof the majorty
White maledistrict chief exeatives. Nevertelessthe representation dactorsor
characteristics such asegder, rae, preparation, districsize, socioecoomics, or
geayrapty asso@ted withthe superinendency areoutside of he sope of this stdy.
Furthemore, my dissertatbn does not add tthe dscourseregarding thes factos
edablished by prior studge Golden(1999),Glass(1993) Hentschk etal. (20®),

Ornstdn (1991) Bjork and Kowdski (2005), Crowson(1987),Bredesnet al. (2011),
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Wright and Harris (2010), GroholskiZ009), Tatg2007), Wimpelbeg et al.(1989),
Waters(2008, Lutz andlannaccon€1978), Horford (2010), and Baant(2011). In the
Discussion | wl return to addresamplications ofthe population ample of my study.

Muchof the pror literatue did notrecognizewhatthe superine n d eidgenity s
brings tobear in scbol districtadministraton. Thereforethe aim & my dissetation
study wasto addresghis gap in tre literatire by investigatingsuperintendendertity.
Given myreseard focus, he fdlowing profiles provileanoverview of how each
supeintendeant described omperceivedthemselves.

Superintendent Anderson At the time @ this study,SupemtendentStag
Andersonled one ofthe largest city i@tricts in the metopolitanBoston area.The school
district ommun tsya6ial demograpts included majarity populations ofapproximately
40% White ad 3% Black resdents. This schooldistrict wasdesgnated ad.evel 3
under the Masachusetts Departemtof Elemenary and Secadary Educatiod s
Framework or District Accourtability and Assitance at thetime this researclwvas
conducted

SuperintendenAndersonpossessea doctoraten education. Also,
SuperintenéntAndersoris a sef-describedieducaoro andexplanedthe
supeintendency cosists of two major responsbilities: leading stafand interading with
the Boad of Ecucation. One of the gahtpointsfrom this superintedent s i nt er vi ew
was the portragl of the district chef executiveas an adrocae. Additionally, this study
patticipantoffered a desaription of the major role bschool dstrict superintendet:

to create a marriage betweevo corevaluesthat are sontemesseen as beqin

conflict or in competition: thee are academiexcellenceand scialjustice € |

d o n onk thatahyistool or dstrict has the ight to siake a clainthatit has
academic exdkence unlss ithas that foamll kids andikewise, I|d o nthink that a
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schal or distict hasthe right towavethe flag of so@l justiceunless t béilson
a fourdationof acaeémic excdlence.

This sugrintendenhtook excetion to the terminology vthin my interview protocol
relatedto eduwation reform
é | find the term dittle objectionall e . th ndora interested in

edwation improvement Soreform is, ad sad | dond éver usehe term butwhat

| undestand refam to be now is some set tdws, r@ulaions, policiestests

standardzed currculum that descend umesschool dstricts from on hidhé often

propagatedy noneduators
As | highlighted arlier, SupermtendentAndersa descriled the conundrumited by
several ather study participatsrelated to their identitas siperinten d e n tis:idenfitylr h
thing has becme biggerthe more expgenced| get. What ishepat of me hat is rot a
suyperintenden?0 Further, hemajor nfluenceson superintendemtlentity identified by
SuperintendenAndesonwereother peoplend te birth of a chid. Moreover,
Supemtendent Andersods primary ®If-peraeptions or identiesbeyord thedistrict chief
exective, reveal@ throughinterviews, werespouse and parent

This study paticipantdescribeddentity within the context bthe supeintendency
asfithe voice of thainderl8 setd Suwerintendeh Anderson continued:fiMy job is to
articulatethe reeds ofpeopewho cand t  vIo hea voice br them and advoda for
thematewe r y t ur rmedf thidgtudytShperintendnt Anderson had servedn the
capacity ofsuperntendent ér approximagly 4years Fior to the superintendery,
Supeintendent Andersam hadhdd schoolor distict postions for over 20/ears,
includingteacher and assistasupeintendent.

Superintendent Brennan. SuperinerdentKelly Brennan led the smallesscity

district included in my study.Despte the ske of the didrict, this superintendent ponted

to issues ded by other cityuperint@dents,including challengewith the budget and
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unions. This schaool district ommu n i t y 6 smograbas ireclided dhajority
popuhtions of approximaty 30% Whte and 20% @ch d Asian,Hispanic, ard Black
residents At thetime of my study,this schod district was designatedslLeved 3 under
the MassaclaettsDepatment of Elenentary and Secondg Edua t i o améwsork fer
District Accountability awl Asgstarce.

In additbn tospeciaizedtrainingor participationin a sugrintendentprepaation
program, Superintendent Brennagarneda doctorate in edudah. Supeaintendent
Bremandepicted theole ofthe supantendent agi a antt ie a ¢ h elesiibedsan d
careertrajecory tha culminated at thesuperinendency

€ | tauglt for several year and | stated b remgnize thawheher it was
union issies, wheher t was he way admirstration was dding with kids, o
disciplineé | recoqized that theonly way you getto beginto influene the
culture ofthe bulding, the ailture of the districis you hae to move up ina
administative capacity.
At the timeof this stug, Superintedent Brennaiad sevedin the cgadty of
superirtencent for approxmately6 yeas ard held pior school or distict postions,
including teaher, vice or assistdrprincipal and assistansuperintement.

Superintedent Brennamdenified the major influenceson superintadert identity
astraining formerprincipals orswerviors,andprofessimal reading. While describing
self-percepions, this superintendentaed fi | m agerson who lklieves edication is a
gred equalizerand eery child deservesie right to be a erintendentemed ay . 0
Additionally, Superinten@rnt Bremandescrbed idenity within the conéxt of the

supeintendancy: i Bm a facilitator toensure chidrenhave theight to hae a successful

economic futu e . 0O
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Superlintendent Carter. SuperintenderiPat Carterled another city dstrict in the
metmopolitan Boson aea. Thsschod district conmu n is tagiaflemogaphics
included majority ppulations ofapproximately40% Hispaic, 35% White, ad 10%
Blackresidants. SuperintendenCarterdescribedhiscommunityasi d e n s e htgdd p o p u |
and highlighed chalenges ofleadingthis district with ahigh pecentageof studentswho
arebothmobile and from noRrEnglish-speakig homes. At the time of tis study, tle
schal district was deginated as Level 3nderthe Massahusetts Departnmd of
Elementary ad SecomlaryEducdi o n r@dreewokk for District Accourtability and
Assistance.

Superintendent Gter holdsamase r 0 s eid edgctioa. Also,this
superintendntparticipated in a speaalized training pogram in prepaaton for the
suyperintendency.Additionaly, SuperintendentCarer used severghra®s todeprt the
superint@dency, iludingfi ] u g gpe@pke , manad e ssimanager , 0 fit each:
A ¢ h @agey, O stfuctionaléad er , 0 a n scieniigioo UrEetmiore, & the
context d mamaging elucaton reform intiatives, SuperintadentCarterusel the
illustrato n o ynthesiz i s 0 Supeémterident @rteralsoused t he ter m fAbus
marage rirdisassing the re of district chiefexecutive condstent with othestudy
paricipants, ths syperintendenexplaned,

If a supeintendent is nd an elucationaleader, hené he a she may be

pereived as a businessam or wonan as compared to&ducaor. | think all

adninistrators aredu@tors¢ | dornd think wecan evelose tha¢
Beyond spaise paren, and grandmarent, thisstudy partcipantdescribel their

superintendentdertity: fi 1 6 pnofeasional educatardc ac h. 0
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The magr influence on superinendentdentity identifiedby Supentendent
Carter incldedfamily, upbringing, a spae andprior experenes Superinéndent
Car t amafy sef-pencepions or idernity, revealed though interviews, wee thd of
spouse andgrent as wela sadviicae . 0 sup€ hi 8 t erespoasaotth@ giestion
A wham I?7 0 imtegsiing in the ontext of my disseration research elaed to identity
SuperntendentCarterexpourded m identity n the context of thesupeintendency and
revealed beéfs shared byother staly participants:

| believethat who you are andvhat youdo for a living somkow meige
after someperiod of time.. . . | think wepick up ills in our professioal life
which trandate to our perswal lives and ther® we have expéencesin our
persondliv es that trafate intoour professional lives.
At thetime of this studySuwperintendentCarter had servedn the capacity of
superinendent for approximatey 8 years and Hd prior school or disiict positions
including teackr, gincipal and asistant superintedent.

Supeintendent Dougherty. Superintedent CaseyDoughertyled the lagest
suburban district included in my study This school dstrict communit ¢ i@cial
denmographicsincluded majoity populations of approximaty 55% White and 20%
Asianresidents.During myseondinterview, SuperintenderDoughertyhighlighted the
influenceof thecommu n i Valyed. oreover,this siperintendentrecounted
chalenging thecommunity to honor its gpoused valug At the time bmy study, this
schaml district was dsignated a Level2 under the MassachugeDepartment of

Elementay andSecomlary Edwcai o n @amewoFifor District Accourtabiity and

Assistane.
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SuwoerintendenDoudherty echoed othestudy particpants in portrayig the role
of the syperint e n d e nl tv 0 & surtliieenare, Superintendent Dagherty grappled
with theissue d identity, milar to dhersuperintendentkinterviewed:

| worry quite a [t that thisrole becomes who | am.l worry abou that and

| seethat ..tha 6 s t Hing | really gdl at people abotis not leting thejob
become whdhey ae.

At thetime ofthis study, Superitendent Dougheythadserved inthe capacity of
swerintendenfor approximéaely 4 yeas and held prior schoar district postions,
including teacher, vicer assistant prircipal, and asistantsuperintendentAdditionally,
this supentendent earneda doctorate in edzation

Superintendent Edwards. Supeintencdent FrancisEdwardsled arother suburban
school dstrict in the meropolitan Bosbnarea. The $woldistrictcoonmun t y éas r ac i
demogaphics includd majoity populdions ofappoximately 75% Wite and 10%
Asian resdents. At the time of thistudy, thsé schml district was degjnatel asLevel 2
underthe Massachsets Department oElementay and Secomaty Educato rs 6
Framevork for District Accountabilityand Assisance. Although Superintendet
Edwards led suburlan district, achallenge tis supemtendent as well as city dwool
district chiefexecutives, shaed with me wa deaihg with unions.

In addition toparticipatingin a ecialized prepationprogam for the
superntendency,Supeintendent Edwalspossessesa bctorate in educabn. What
struck me from myinterview with this superintendeyand others, was the notiorof the
superintendncyasa natual progressiorthat followed teachingnd shool
admnistraton. Interestingly,one of the termSuerintendentEdwadsused to dscribe

the ole d superintedentwagi is r u ct i o AtaHe sahediragdirean intéview,
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Superintendet Edwardsexpaindedon the pditical nature of the @gperntendency,
reiteraing what other stug participants gpressed to me:

Thereis moral andextemnal pditical pressure Unlesga] high needs
population s achieving, the district o n 0 t a leevelrl mlagnation It comes
back tobudget... You haveto have e\eryore on boadé My role is not drect, but
strongindirect. [I] have to setisioné be[the]voice for tha and create
structures. Unlesf] superntendet puts[their] foot on [the] accelerator $ ribt
going to happenwitsown in a distriod [there B] too mud work and focus.

Moreover, n the cortext of managing education reorm initiatives, Supeintendent
Edwardsemphasized themportance oftie sugrintend e nrbl@irs keepng teachers
from feeling overwhelmed.

The majorinfluenceson superitendent identity identfied by Superitendent
Edwadsincluded teaching experienceteader peparaion, upbringingand readng. This
supein t e n d sportséoghequesto n édamhld  surdriguingin the cantext of
my dissertabn research relatedtidentity:

| am & es®ernce a teacherSo eve thaughl takeonall these roles of
manaementleacershpé in anyof those rées | am lelping people to Etter
understad their job,whatthey need to ddjow theyneedto be accountableAnd
t h aadl ®@abing. | $ jost aingit in a different waye insteadof teachng
children orhigh schooktudents mahemadics, whatever theopicmi ght b e
helping tach peple hawv to dotheir jobs betterand how b think through
problems..

At the time of this sidy, Supeintendent Edwards had servedn the capacityof
superintenaent for appoximatdy 3 years ad hdd prior school or éstrict postions,
including teache and &sistant supg@tendent.

Superintendent Fax. SupeintendentChris Fox led the smallest swrban district

includad in my study. This sdool digrict communityds racial denograplics included

mgority populations ofapproximate} 55% White ad 30% Asian. SuyperintendenFox



110

characterized thidistrict community as uppemiddle class and descride@nevolution in
the mdal demograplts of this town

€ very different than anytherp | a ¢ e ewrbeed tdbee ¢ a u & eapidlye 6
changing in temsof our ethnicdiversity. In one of our schoolsy e 650%
White and 50% of pedg from all over the wrld.

Additionally, this school distiict wasdesignaed as kevel 2 under the Masachusts
Departmat of Elemenary and Seaandary Educat o n 6 s K ifoaDisgial o
Accountabilityand Assistance at thiene d this study.

Superintendnt Foxearned a doctatein educaton. Interestingly, Superintenant
Foxé respase to he questiofi wh ol 2o wWearser amd di e a dAdditiortally,
Superintendet Fox ecloed otler superintedents in this studwho descibedtheir roles
and majo issues or themes,dluding unplamedcaree progression ¢ the
suyperinterdency the impatance of aiculating a vision and political element®f the
supemtendency.Furthermose, Sugerintendent Bx described an effecte
superinterdent:

You need whasome people would deribeé [ag rhinoskin. [You]ca n 6 t
get crushed whengopled o n &etyourlidieds or sathings abaut you. Have the
courageof convictions;[do] not waiver because o political pressure.People
follow people tieyrespect. If deader is not confidentni whotheyare andtheir]
ideas theyare not goig to be fdlowed. Peope want to kiow they are rot gang
to run and willprovide support[You] mustbe redistic, inspire, cofident; cand t
be puttirg [your] finger n [the] air to see which way the wd blowsd [you]
wond te effiective. [Y ou] might sem arpgantbecause[you] deeply beleve in
ideas. Youc a rbé&d leadeunless you are willig to put[your] neck at for your
ideas because if yowlond, nobody) going to follav you. An effective
supetinterdentwill convince people if theyfollow them, thegllgetresuls. If
people dod think theyhaveskills to acomplidh[alvisi on, t hew. wonoé't
One partpolitics: build[ing] coalitons.
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At thetime of this study,Supernterdent Foxhad servd in the @apacityof syperintendent
for approximately 9earsandheld prior schoolor district postions, including teacher
and assistarguperintendent.

Taken togeher, the respnses of my aidy partcipants pesent a portrait of these
superintendergtas individuals with multiple identities,a unique backgrumnd aswell as
motivations fa their chogn caeer. Overall this samplke of WhiteMassachusetts
superintenderd sharedseverakcharacteristis theyall possesed anadvanced degeein
educatiorand wee formerteaches as wellaseducational administrateprior to
assunng the role of dstrict chief executive. While thesestudy marticipant pofiles
not constitite a represeative sanple of sugrintendentstheywere useful irdeveloping
a more acarateimage of the distrct chief executive than what curently exigsin the
literature.In the nextsedion, througharalyss of my participansdinterview responsel
will highlight comnonalities n how they claracierized themselhg therebyrovidinga
de<ription of supeintendent identty nuanced by thegrceptonsand descriptionsof

the® school ditrict chief execuives.

Summary

In this section) presetedbackgroundnformation thatwas mportarn to
undeastanding howthedistrict chief executies who paticipatedin my study describel
and perceivd themelves as well agheir perceiedinfluenes onsyperintendent
identity. Also, in this segrantof my dissertation loutlined demgraphics andkey
contextual issuesvithin the gateof Massachusttsas wdl aswithin individual districts.
Finally, | presentegrofiles of my gudy participantsjncluding theillustrations arml

andogiesthey wsed to describehe superinendency. Thedistrict chef executvesl
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intervewedfrom both city and sulmbandistricts spke ofa hostof issues, inkding
grapplng with actualizing comnunity values and bkancing superintendet idertity with
their other icentities (e.g. spolse,parent).

Superinendent profles wereprovided inkeeping with the goals ahy
methodobgical approach,informed byphenomenologyto hdp prodicea portrait of
thesedistrict chiefexeaitives. Although he profiles & my study paticipantsdo not
consttute a representativeampleof district chief executivesthey contribug to my
depiction of superitendeat identity. Additionally, theprdfil esof my study partipants
presenanimage of thesuperntendent as persorwith a unque backgound and
motivation for thér chosercareer Rathe than the moolithic organization or ditrict
enity that hasbeencriticizedin the literaturgBowers, 2010, 2015; Honig, 208;

Spillane, 1998 | presenthe siperintendent as andividual.

Findings and Analysis

Overview

This dissertaon offers adescription osuperint@dentidentity thathas ben
absent in the elucatonleadershigliscourse.Given tie ninimal amount ofivaiable
reseach focused orunderstandig superinendentsspeifically supemtendentidentity, a
goalof this dssrtationstudy is b provide aspotight for sef-perceptions and role
expedationsof sclool district adminigrators Further my studyfindingsregading these
superintende t selBperceptionaddress gapin edwationleadershigiterature To
date muah of the edicaion leadeshipresarchbase habee focusedon theschool

principa. Additionally, effecive district leadership research hasnteredn
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superintedentbehavios or practices. In my analysis educationreseach hasnot
recognizeal superintendandenity, therebyprecludng more compex theories of
transformatioror effective district leadeship (Bowers 2015 Leithwood, 2095;
Scheeras,2013). Moreover | hypothesizesupeaintendent dentityaccounts for a potion
of the vaiancein schml district chiefexecuive s 6 vibreohl@adershippradices. In
the nextchapterl will expound on his notion ofsuperint@dentidentityas amissng
variablein currenteducatiorleadership as wll aseffecive districtleadership disourse.

Within this section, | summaiize my findings ad analgis fom data collectedor
my disserétion study thatwasorganized into thee aeas: sperintendentidentity,
leaderkip influences, andontextual factrs. As | stéed in the Méhodobgy chaper,
thesethree areasvereimportantto organizing mydata cdlection amedat addressing gn
reseach quesions. Howe\er, to achievaheoverall goal of my regarch in this setion |
utilize the conponents of myreliminary framework for mderstanding e
syerintendent(Figure 4)to organize my indings ard analis:(a) superintendent
identity, (b) superintendent inflenes and(c) superinendenteadershippracices.
Additionally, | situatemy findingswithin the contexof literaturel reviewed inChapte
Il as the Bgsof my preliminary famework fo undestandng the superintendentn this
secton | alsopreent energing therestha | develogd through daéa analysis. What
follows are kg study finding in responsto the rese@h questionguiding my

dissertaibn study. First, | present my fidingsrelaied tosuperintendenhidertity.

Superintendent Identity
Wha follows ae findingsfrom my studyregarding a sample oflistrict chief

executive. In otherwords,| offer interprettions d how my study partigrarts made
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meaning of ther expeiencesanddescribedor percéved themselves as srict chief
executvesin orderto developanunderstandingf supemtendentidentity. Existing
education eadership lgerature does notpply a lers for understandingndividuals
carrying out he responsibities of the superintetiency speciically their role
expectationgind selfperceptions within thdistrict chiefexecutve role Givenmost
authors | presentd in the literature reviewprovided only theirlimited perspetive of the
district chief executie, my intert wasto descrbe supeintendentdentity from the
pergectiveof individualsholding this district administation postion. Moreover, seing
asl concluced frommy review of literature thaéducationeadershipincluding that of
the superirgnden, appearsill -defined, my study findngsarean important cotribution
to researh.

In view of theliterature | preentedealier (Burke & Reitzes, 1981)framing
identity as influencing behavioit foll owsthatsuperintendnt identity is importarn to
undestanding the ladeshipbehavios of schooldistrict chiefexecutives. Consideration
of supaintendenteadeshippracices in relaton to supegintendentdentity may have
promotel the development of moreobustreseach thanprior studies focugd on
leackrship pratices inisoation Focusingon leadership prace alonedoes noprovidea
meandor undergandngthe behavior or pradice of district chief executives Therefore,
my dissertation study as asigned taffer superintendenéseli-percepionsandrole
expectationgsdistrict chief execuvesas wel as thé perceivedinfluences onthese
district chief executiveSleadership practes All things consideredeacership practices
taken togethewith superintendet identity offers amorecomprehensivaepresentation

of the distict chief executive.
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As | outlinedin my literature revievior this study, key coneptual thinkers
defined the superintetient as directoguide, and cief teacher of admistrators within a
schal district; and mapr elements, compants, oprocesses associatetith education
leadersip included system managentgnudgeing, school boad relations, pblic
relaions,as wel asdirecting learning practies (Emore, 2000Hargreaves& Fink, 2006;
Leithwoodet al, 2004; Murphy, 2002; &in & Ndson, 2003). Manyfahe keythinkers
| reviewed focused on presentinghat supeintendcents darather than whoheindividuals
are wthin the superimndent ranks.In other words, mch d theliterature | ®@mined
failed to cansider supeintendent leadship practicesvithin the context d supemtendent
identity. Meanwhle, althoudh shedid notexplicitly addess suprintendent idatity,
Johnson (196) made amajor contribion to theeduation leadeship literature by
examning how sugrintendents ansioned their leadershjpn contraststo the lterature
focused merelpn what syperintendents das obseredby others Johnsa 6(5996)
work implicitly consides superintedent dentity asshe provices amodelof district
leadership that includes nainly howv a sample of 12chooldistrict superinendens
exercised theiteadership but also how theypercevedtheir lealership ad envisioned
theimpact oftheiractions. Though his dssetation, | seekto exend Johns n (1996)
work towardundersanding theschooldistrict chief exective by describing
supemtendent i@ntity.

This gudy attends to thdistinction between wiat district chief executiesdo and
who theyperceivethemselves to be as superirdentsin orderto adl to the educational
leackrdhip discouse given the recipreal link betveen dentity andoehavor (Cast,

2003). Also, my invesigation consideredhow the< district chief executiveslescribe
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theinfluence of their superintendent identityn the five lealershippradices identified
within James Kougs and BarryPo s n éeaadesship Practes hvenory (LPI):
Chdlenging tre Process, Inspiring@hared Vision, Enabing Othergo Act, Modeling
theWay, and Erouraging théHeart Supeintendentdentity canrot beignored as
Musellaand Leithwoodexplain thainterndp r o ¢ e gv& asscedns o see-making
mechanisns gi vi ng actiossegknowledgedbiiiOsicls pocesss povides
explanaions for why CEOs at asthe y  d 99@ p. 43)1 This gudycentered on
superintendent identityouldfacilitate future researchihat poducesmore complex
explanatiors forai p e r i n tpeacticeetmtthesé produed byprior studiesasthe
dissertaibn researh | underbok wentbeyondthechief execut v euaditative ratings
In the next chapter I willliscusamplications forfuture researc.

To devéop an understandirg of superintendent ighity, my investigaton was
guidedby theresearch questn: How do public sdool district superintendents dscribe
and perceve themselvesT o address this research questidrgriented this dssertaion
study aoundmy ememing canceptualization of supmtencent identity that was
informed ly key identity therists. From the lteratrereview ramng my reseech, |
conceptuaized superintetent iderity (see Figure 1) as ceising of two magr idertity
componets, ole expectatins (Stryker & Burke, 200) andsdf-percepton (Thoits,
2003),situated within acontex that includes exemal influences (Hoelter,1985; Thoits,
2003) and a refence grop (Collier, 2001)and beneatthe surface of a
supei n t e nldaenshp practices. Further, within my concepudization, role
expectains and selfperceptios are depi@d as iternd component®f the

superienda t idestity. Althoughmy emeging framework highlightsonnectons
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between theomponents of idetity and lealershippractices, my studwas not aégsigned
to prove an explidilink or causality Leadershigpracicesand external influerces are
addessedater in this chager.

Next, | will address the three compongaf my emeging concepializationof
swperintendent dentity in the contexof my findings: self-perceptiors, role expectations,
andtherefereme group. Then | will address extenal influencesand leadeship practices.
Presently | will presenfour keyfindings relatel to syperintendenidentity using wo
components of identyt highlighted by $ryker and Burkg2000): (a) selfperceptions and
(b) roleexpedations. Alongwith findings regarding superintendent identity, will also
outline an emetigg theme identified duringny investigation: superintendat vision.
First, | will discussmy findings rebted tothe ®If-perceptons canponent 6
superinendentidentity.

Self-perceptions. From the seleted literature ondentity, it can be inferred that
sdhool district chief executivedself-percepionsare a key omponent of superntendent
idenity. This s consistent with Coller (2001), whoexplaire d , ntifi ésarerefexively
appied canitionsin the fom of answerstotheuge st i on OGaWwhfon (Js.i c317
Further,identity theoristThoitsd €003) definition of identitya s  sitignoin thesoaal
structure thaindividuals viewedas sdi-descrii v @.d.84) relaés b the supeintender
identity component of selperception.

The first keyfindingrelated to tle selfperception corponentof superintendent
identityis thatdistrict chief executivesn my studydescribe and perdge themselves
within the role of supentendentas leaders. fis finding is consistent wih my review of

the literature, &1 found the only cosensus on th@le of the supentenden was that of
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district leader(Elmore, 2000 Hargreave® Fink, 2006; Leithwoodet al, 2004;Murphy,
2002;Staen & Nelsm, 2003). Moreover Kriigerard Scheereng012) explaired,
Leacershiphasbecome a concepf increasing impdance in the
educationliterature. Sticksof books &d aticles have been wrien about
leadeshipd about low to defne the conget, what it shodd compriseand what
effectsit has. Desppe the many researcheasd tle many definitions ofleadership
that gpear in thditerature thereremainsvery little consersus concerting what

leadership isandwhatit compises (p. 1)

Giventhelack of a stareddefinition of leadershp within educéon literaure, | aimed to
repreentsimilarities insuperintedert  stareddescriptions awl percepgbnsof
leaderdhip through my disertation stdy.

In my review of literature | presened definitionsof leadeship aml components,
elemerts, or processsrelated b educationeacership,specifically thaof the
superintedent However, kg conceptualresearch reviewed fa this study ad not
includethe ®If-perceptions of district chief executivewithin the catext of
superntendentidentity. Mearwhile, Jdinson (1996)usedcase tudies toexaminehow
leadershipvasexecisedby a ampleof district chief executvesas viewed fromthe
perspetives of thesesupemtendent@and othersMy disseration eseach extends
J o h n s ol (80986 bywfocusiny onsuperintendnt®d elfgpercepionsin connection
with the superitendency. Furhermy studypresentsa sared dehition of
superntendenteadership othe meanig my studyparticipans agribed to theole of the
district chiefexecutive.

Althoughthis finding was whabne might expect, itprovidedthese
superintendetsbpersgective tha | thentriangulatedwith the exsting narratre within

education ledersip literatue to produce description give theambguity surroumling

the ddinition of leaderdip (Leithwood& Duke, 1998. Moreover, his finding was
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important gven my review of select edutan leadersiu literature as | oundthe only
point of agreemat amongauthors centered dhe supanterdert deadershipole.
While the supeintendents in ny studyconcuredthat theirrole is that of agader, this
dissetation study goes futher topreseant thesdlistrict leader§desciiptions of leadership
in the cantex of theirself-perceptios

All patticipantsin my study portayedthemslves first asleader. While sane of
the superirgndents qudiied theirleadeship ole, these districthief executiveé
descrigtions of hemelves first as leadeeened significant tothe investigtion of
superinterdert identity. Moreoverythis finding goesa the core of nderstading the ®If-
perception comporent of supeintendent dentity. SupemtendentBrennar® sesmpnse to
my inteniew questionfilf you were o giveyourself a lakel or title,as a supertendent,
what would it be® revealsthis district chief executivés self-perceptiors. € fif | hadto
tagmy s e | f , 6 nin@dbptiee deadet.Tha t vbhe and what  a Interéstingly
Superintendents #deison Carte, andEdwardsdescibedtheir positons asleaderwith
respecto student outcomesfor their districts. Forexamgde, Superintendet Carterused
t he tisirict leader, @rdidescribel thisrole:

é the filter and syntbszerto makeit easie for my administrators, gncipals,
staff tofocuson teachirg and childreandyoungedu | t s é

Mearwhile SuperintendntEdwardsexplained € i 6 m instrindgonal leaer for the
entir e d i AlsorSuperintendentAnderson staked fi...halfof my jobis theleader of
thestaffé 0 Additionally, when aked n an nterv i e Wow doflyou seeyour role in
educdion reform (f any)? &upeinterdent FoX shitial response w s |, see fryself as
the leaded This aorrobordesthe other dstrict chief executiveddesciptions of the

superintedent as leader
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Jahnon (1996)disaussal the siperintenanté missiorby outlining he phereof
leadership withinthe district chief executiveés control. Whie sheespousdleadeship
and managemat are centralto the supeinterdeng, the chief concerexpressed by
suwperintencents in my stdy centeedonthe education of students Neverthéess when
asle d : A Wh aou descohe bsdyn nyajor role(s) & a school idtrict
superintenden®? dSuperinéndent Foxexplained:

Two. Mangement fugtion: to promoteandensue [the] district is
efficient and effectve in meeting short and longrm goals. Leadeshipfunction:
beingchief learrer to enablethe organiation. | 6 not theone wih all the idea,
just enabling cultue forthat

Syoeintendent Foxalso sharegereptiors ofthe superintedert as managr.

Most superintendents [anedt honets If you dan 6 t thegneaiagement
pat rightd $100 million operatim, buses ontime, rules ard regulaionsd you
w 0 nlast.

Takentogeher, thesesuperinendentéselfpercepgionss uppor t (I9Whnsonos
concluson that both leadershipnd maagement are requirements thie
superinendency.

While describing themselvesseverd superintendens responded vith
mana@menttitles, including manager, CEO [Chfd&xecutive Office] (Supeintendent
Bremar), COO[Chief Operating Officer](Superintendentarter), CFO [Chid Financial
Officer] (Superinencents Carterand Elwardg. Further, Supelintenden Brennanused an
anabgy todescrile themanagement aspect ohé superintendemole:

If thisis a bugness andl 6 m ECoethis®usiness | have physcal
plants b maintain, lhavestaff to manag, hire. | also have a prduct the product
to me is b buld a ketter student.

Other coporateor managemenerms superintendents uk® desribe ther role

included fetprobl e m s @Guperiatenderfidwardg andi c hi efo | ear ner
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(Swerintendent &x). Superintendent Edward summnarizedthe maragement
componerts of the supeintendency:

€ to beagood superintendent alldse hingsareveryimportant bué you still

have to lave the trains run on tim. As an expression for meang, youreally do

have tomana@ avery complexsysteng all of those killsd enmotional skils,
interpersonal ské are mportant. But ya also haved manage ot of things

€ buildings and &cilitiesand budgeté and mandates by t#ate. The e 6 s a

level of being able to have at of ballsin the air athe sametime andbe ableto

do that well.

In other word, the sipeintendends role enconpasses multipldimensims that requie
managenent andéadershp.

Severalparticipansin my studyrefered to the gsperinencent & teaher or
educator. SuperinendentCarter describe the superitendent role as.  ymimlic
educdional leadem Also, Supeintendentedwardsdescibed thesuperintadentrole as
Adhf edudamebthed i & hnstrudidnal i d ewhile@upemtendent Fox
described the ajor role d superinendert  a ®fl fe@hrin e r dedthelald s u p p |
A | e aim-ch € e My.stdidy paricipant®definitions of the sugrintendehas edicator
wereevocative ofakeythinker | reviewed forthis study, Murphy 2002) whodescrbed
theschaml district administrator asii e dtorcoa ( p . 1 enhtéd he mtiordof ther e s
Aad | epalB& er o (

In my analysis, itwas alsmotewathy that all of my study participats were
former teachers. $erntendents Adeson Brennan Edwards and Bx discus&d hav
prior experiences a ateacherhelped shpe hem assuperintendents.For example,
Superinendent Andersonexplained,iieverything | ever did as a teacher is whatritto do

nowe modly I work with grownups nowo Further, mog of the sperintendentsthat

paticipated n my dissertation research degbed heirleadershigole in enabling or
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empavering tezhers ard adminisratars. Supemtendent AndersoaxplainediMy work
is around tryig to crede the coditionsin which teachers cado ther bestteading and
kids ando their best learningd In summary descriptions ofmy participantswho wee
formerly teachersincludingfi cefiedwcao r Supegfinendent Edwardsandfi c hi e f
learne {Superintedent Foy, seenedto canvey he influence of tachingon ther sef-
perceotions

The sugrintendents interviewed for my studywent beyond offeringhe major
elements, componenist, processsassociated witreducation ledership | foundin the
literature, includirg sysem management, budgeting, satol board relations, public
relations and diecting learnng practices (EImoe, 2000; Hagreaves & Fink 2006;
Leithwood et al., 2004Murphy, 202, Stein & Nelson, 2003) My gudy partidpants
provided a mae canplex portrat including vivid imagery oaraloges. For exampé,
Superintement Fox desceibed thesupernterdentrole in meaphorical terms:
fié Choreograpter, diredor, producer..0 Supemtendent Carteusedotherimagery to
descrbethe supantencent rok: fi j u gogMeanvhile, SuperiiendentAndeson,
Carter, andFox bothde<ribed the superintend#d le as commnicator.

While my study peicipants all used the terni la @ e r stheipfraseéhad
different conntations foreachsuperintendentgovened by theiindividual role
expecationsand sif-perceptions Superintendent Anderson provided tle most
conmprehensive desiption of the supenterd e nrolé& s

My position ha twobig parts to i# half of it is as exeutive officerof
school commitee; i s hatwvecall schoolboardé my job inthat half is toé
recommendandthenultimately implemenpolicies thatthey make, mangf
which have tado with student abievement, bdgeting,staffing and so onat the

policylevelé ther e 6 s edoroniehdabn € aswell as the exeution functions.
The foondhalf of my job is the lealerof thestaffé to work with all of our
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schml prindpals,coordinatorsandteacters, other administrats, the ommunity,
parents, studernisthe whae setof stakeholde®® to try to bring some fous and
eneagy to the challeges o raisng achievenentfor all but making suré at leas
tryingd to reduce tle persstence and pernicusgaps n student achievemetitat
we se.
Superintendent Cantsuportedthis deription and sharea similarexplanaion: iiThe
job is too complexo have ore «ill set.o Additiondly, Suwerintendent Caer described
major componaets of the sugrintenden t Olsas r

€ providing resources tataff. [A] spokesperson fofthe] district in goal

times andbad. Advaate. lastly, stewardship toensurgthe] district

moves brward.

The studyparticipant®descrigions go bgond generalerms to porty a nore hdistic
portrait of thesuperintedent asleaderfrom theperspetives of thesedistrict chief
executives Takentogeter, hesedistrictadminstratorsgererae a descriptionof the
suyperintendencyandunderscorehe conmplexity of the superintedents role within the
context of relatiaships with multiple corstituerts.

The second keyiiiding regarding the self-perception omponenis that
participants in ny studycomecedtheir selfconcept withsuperinendent identity. This
findingis consisentwith the literatue | reviewed lg Thoits (2003), wh ddined identiy
asii p o s i tthe sonakdructure that indiiduds viewed as sellesciptive 0 ( p .
Also, Cdlier (200 exdained  dntities arereflexively appliedcognitions intheform
ofanswerstothequet i on dgicWwham [ ? 6 Erom(my reeatthll found
evidence suppdaing thisfinding tha superintendentsonnect theiself-concet and
superintendernidentity. For exampleSupeintendent Carter reasoad,fié | believethat

who you areandwhat yau do for a living somleow merge dter some periodf time . 0

Additionally, in my inteviews with Superintendets Brennan Doudghertyand Fox, these

184) .
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district chief executiveprovideddescriptions d how they conneted therole of
superintenden with theirself-concept

District chief executivesonnectingheir self-concep and supgntendent identity
may seematrivial finding; however, whie mos people | krow speak of thir jobs in
relationshp to heir identiy, theparticiparns in my dssertation studyventbeyond
providing ther job title aspart ofthe respose b the questiné Wh o alhe | ? 6
suwperintencency seerad to edipse other spects ofmy sudy participa t s 6  tludimge s ,
marriageand parenthood.Moreower, this finding regarding su@rintendent idntity
representsan elemennot previously ecognize in educatiorleadershipliterature
generallyor morespecificall in theoriesof effective digrict leadership Further,
undersandingsuperintedentidentity may faclitate thedevelgomen of more complex
theoriesof trandormation, as welas dfective distict leaderskp consistent wth calls
within prior studiesBowers,2015; Leithwood,19%; Scheeres, 2A3). Inthe
Discus$on chapter) addressthe mplicationsof a district chief executiveconnecting his
or her selfconcepiandsuperintedent identity

How a schol districtchief executivedescribesand pereives themselis
important,given tie canection | estdlishedearlier between superintendentlentity and
supemtendentleadership practicesThis finding, thatsupeintendents ennecttheir self-
conceptand superintendententity, is also mteworthy gven thecomplex, enormous
respnsbility of managng schooldistricts, includingoverseeingnstructon andpdicy
implementation (Bowers, 2008; Elmore, @00; Elmore & Burney, 1997 2000, 202;
Fullan, 2006; Hannaway Kimball, 2001, Hightower,Knapp, Mash, & McLauwhlin,

2002 Honig, 20@, 2006, PO8; Leithwood etal., 2M 8 ;  yRO(Diaek, 2009; Stm &

n
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Nelson, D03). From mystudyparticipantsddesriptions,a superntendentvields
significant influencein theimplementatiorof educatia reforms or initi atives desiged to
trarsformschoolsystems.In other wordsthe significare of tis finding sthat
superirtencentidentity, or howa district chief egcutivedefines the superntendencynot
only detemineshis or hempriorities surrounding stlie n t s &on,eistrit oerations
aswell asotherdecisiors related tothe strakegic drection of thedistrict, but al® it
becomes altonsuminglt follows thenthat a district chief executivés supeintendent
identity guidegheir behavio(Burke & Reitzes 1981). Late in this chater | will discuss
superinendert idertity in relatonshipto leadershippractices
This finding,regading the sdf-perceptioncomponent of supenitendent idertity,
alsobearssignificancebecaus my study partigpantscomectel their distict chief
executiverole to theirand idemity both genedlly as apersonand gecificdly as a
superintendent In my reseach intewview, Superintendent Carterespnded to he
questionrdVhoa m | ? 6 peoesadrdmeiofreferanedi | @ professioml
educa or . O ueniy, this supegintedentrespondedo my question regarihg
idertity specfically in the @ntex of superinterdent simiarly: fiEducationaleacder.
Whoam I? é the same answers educationaleaderd Likewise, Superintendert Fox
respordedt o0 t he Whaand?d i p onsaéderdframe of refera c e :  af |
persa of actioné from the context of aneducato . Sutsequatly this superintenddn
respondd tomy question regading identity specifically in the conext of supetintendeit
All of the things ljustsaid, butthenl would add: to improvéhe qualityof

the £hod systems in which Iwork to provide gudents withthevery best
edwationpossible.
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Further evidencethatthesepartidpantsconneced ther selfconcepand supentendent
identity wasapparentin my interviews with Siperintendent Benran This
supeintencentresponded to the quéest 6 Wh o  a pacificafydn the catextof
supemtendent:fil took who andwhat lamand became superintedent fighting the
godd fighto In my aralysisof my studyparticipantinteniew transcriptsl noted that
Supeinterdert Dougherty als highlighted the importare ofhis self-perceptioras
fiedwatoro Taken togetherthe statenentsof these reseach paticipants sem to confirm
that superinted e n t spérceptienkafeintegral to dereloping a moe complete
undesstandng of thedistrict chief executive, as theydpeyondjob inventories and
theoreticalor conceptuatlescriptians

Relatedto thesedistrict chief exeativeself-perceptionsaconcen raised by
severa study partigparts was thatsuperintendentdentity at times seemed to obseur
otheridenities suchasspauseor parent When | askd if there wasa dfference in the
arswer to theguestiom A w h 0O wleempaked?n a geneltaenseveraus in the context
of the supemtendencySuperintendent Daherty reponded

| think theyare differené | mdan elucabr who realy...values hs

relationshipswith his kids ard with hisfamily...and..supemtendent isn

important pat of tha but i nty & gartobthat.
Interestngly, Superintendent Bugherty validateshis other identiies while describinghe
imporianc of his self-pereptionasfi e d u ¢ asupemterdent.

An enrerging theme relad to the séf-perception componenivasthatdistrict
chief executiesin my dissertation study gpeaed b grapple with a tenen stemming
from conneting theirsdf-conceptand superintenderidentity. Superintenent

Dougherty underscores his the m e Supefinendenis a job | hold sind wihol
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amé my kid my wife, mylife outsde of here hagalue 0 SupemtendentDougherty
latera d mi t tardquited bitthat this role becomegholam. 0 ila/jaml
highlightedin the Introdudion, Superinendent Arlersonwondered Wfiiat is the part of
me that is nbasuperintenden® QAlso, SuperinencentAndersan elabaated,  nii thyidg
to figure out who | am ouide of syperintendent.d Sypeiintendem Carter goesfurthest in
articulatng tis threme stating : ndil Believe that whoyou are and whatop do for a
living somelow mege after some pard of timeO My study participant§statements
highlight what Styker and Burke (2000)idcus related o the identity processandself-
conept

€ multiple identities ted to paticipation in networksof social

relationshipsor in groups with potentialf differentagendas and

expectationdor memlers, each affected kpyerceptions relevant the

sdf. Thisconcepion visualizes the possibily, even he likdihood, of

competiton amag identitie®® commitments and ideities reinforce,

conflict with, or ae incepenentof oneanother(p. 291).

In the Discus®n chapter| will return to thistherme and provide ecommendiéonsfor
district chid executivesto minimize conflict or competitiorbetweerthe superintendent
identity andotheridentites

The dataanalsis | conduded to un@érgandmy study participantsself
perceptionsvithin the context of my reseath questionsandsdect literaure framing my
study, revealé thatthesesuperintendentsll referredto themselve asa lealer first.
Table 8presatsthe desciptive terms modtrequently tsed by my studpartidpants in

referenceto their self-perceptionsin the context ofheir schod district supemtendent

role.
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Table 8

Superintendent Posibn Descrptions

Postion Description Frequeng
Leader 8
Role 7
Advocate S
Educator 5
Learner 5
Professional 4

Leackr was ane ofthemostcomman selfperceptiors offered by my study
paricipants (se Talle 8). In other words, while my studyparticipans offered other
descriptians the woid leade wasoneof the mat frequently used tersthesedistrict
chief executresusedto de<ribe themséves. Moreover while thesesupernterdents
perceived tamselves sileaders; they éscribed thir role in relationship to the studets
within the or@nizations tley managed

Thisfinding thatthesesupeintenders describe themselves leaders was
consigent wth the role ascbied b them by kg thinkers (EImae, 2000 Hargeaves&
Fink, 2006; Leithwood et al.,2004; Murphy, 2002; Steir& Nelson, 2003 Neverthdess,
in my analysis,these distit chief executveOself-deriptionsof their leadeship were
more nuanced than whappearsin the literature Although theword leader was @nof
the most fregertly used terms superinendentsused 6 desribe hemseles, the

supeintendents also repeatedigferredto kids and students while relaing their sef-
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perceptions.In other words, the suiperintendets considezd themselves to Headers, but
theyalso describedtheir role inrelaionshp to the studentsr kids within the
organizations theyeld. Additionally, in ananalyss of my study participant®self-
perceptionsthetermsfiadvacated andfilearrero wereincludedin the superintendesit
position cesciptions(Talde 8). Sincethese termare not conined b an edicational
arenathis analysisseems tesupportthe interplg of my study participant&multiple
identities onsistert with Sryker and BirkeGs (2000)explanation of idetity processes

In further aralysis | considere superintenden t selépercepionsby focusng on
my study paricipans 6 i nt er vi ¢heqegiens plovdns e’Bardidr, d
presentedhow my study paticipantsoffered similar responsewhen askedhe question
A Wham! 7?irdgeneral termsas wellasfrom the perspectiveof a superinendent.

For exampleSuwerintendent Andersostates

16 ntryingto figure out who lam outside ofupeintenderié [the] job is
[the] job and[l] do it wdl and dedicate numerous hours

In other words, this study m@rticipantdself-concep is connected tavhat hey do in a
professicnal capacy. Thisunderscaesthe importance of superintendenidentity in the
context of understandinghedistrict chief executiveand thé& leadersip pracices.
Moreover,resarcherdreagnition of supeimtende n t dénsitymay support more
complex theories of effetive dstrict leadersip o transformation (Bowers, 215
Leithwood, 1995 Scheerens, 2@) than focusing onleadeship practiesin isolation.
Within the Disaisson chager, | will further address implicationsof my findings related
to superinendent idetity, specifically the sdf-perceptions amponent

As | highlightedearlig in this setion, within my emerging coreptualizatiorof

Superinendent Identy (Figure 1), he siperinten d e ndenétysconisiss of slf-
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perceptionsand role expetations Both sef-perceptions and role expetations are
depcted a internal conponerts of the sperintenden 6 s | wdtl@nmty preliminay
conceptubization Next, | will outline myfindings and aaysis relatedto the
compkmentary component ofigerintexdent dentity: role expecttions.

Role expectationsSdectidertity theaists| reviewedfor this sudy
conceptualized d e n t internalized®le éxpeations (Stryker& Burke, 200, p.
286). Moreover,identity theaists Burke and Reitzg4981)noted,filn order to be(some
identity), one must act li&(some ident i t pp.)9B91)( Theefore, my onceptualization
of superinendentidentity presupaosed that supemtendcents perceivéhemseles as
whateverthey onceptualize as a supgenden. Futher,| sumisethatas anmdividual
becomes sugrintendent expectation®f the role giidetheir actions. Howeve, given the
dearth of reearchfocusedon internal apectsor superintedant idertity, aspiringdistrict
chief executivefiave ben left to muddle thnaghon their own withouta bodyof
literature to guid themin the development brole expectationsThis highlightsan
importart cortributionof my findings rela¢d to the rbe expectatons componenof
supemtendent identy. Specificall, my findingsaddto whatis known peitainingto
superintendent legership, paticularly from the perspecties ofthes district chief
exeativesconeernng their role expectatins

In the iteraurereview chapter | hypotheg&ed tha leadership modslpopularized
in educdion drcles and traning may be involved in thedevebpmentof superintenden t s 6
role expectations.Interestingly, onlyonestudy @rticipantpointedto higher education n
a dizussionof superintendententity. While my study participantdid na expliatly

point o theinfluence d prepaation prograns, itdoe6 negate lie implicaionsfor
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superintedenteducatiorand training | will turn todiscussparticipant®percepions of
influenceson suwperintendent identityincluding training, in my analyis of eterral
influences

Next, | will outline myfindingsrelatedto therole expedations component of
superintedert identity. Superintendent Ceer wentfarthest in providing a eéscription of
ther role expectaonsregardingthe superintendency

€i t 6 s ehpinwhattwe ag, bu w e & cefinitely instructional leades;

web r e nitdlyechange @ente wed r e  p e agerk becase®50% ofll

issues are peonnd issueg it 6 ad dkinteresting whety o ne talking abat
identityé if youth n k a b o u t andsdhobasupesintethdeniinday, you have
to be aphilosopherpusiress nanayer, supemard or superwoman na, thank

Godd teacher, socialist, political se@ntist, chame agent instructiondleader,

and counslor-edwcator.

This participanés list of role expecttiorsillustraes he compéxty inherentin
superint@dent identy.

The first key finding fom my study elatedto therole expectationcomponenbf
superntendat identityis: thesesuperintendnts describeduperintendententty in
connediton withtheir leaderhip practices. Thisfinding, thatparticipantsin my study
descriled superintendentlentity in connestion with theirleadership madices supports
the asertons of idently theorists regaling role eyectationsEarlier, | refererced
Collierds (2001) desciption of idertity as the alvancemenof tasks redted to arole.
Further, bhe association étweerthe superintenderidentity compament ofrole
expectationsand selfconceptcould not beclearer thanSupeintendent Bennard s
staemen t : okiwhoabdavhat | am anddzame aupeintenden . Adso, in the

preceding @rageph,Superintendent Carteseens tohighlight a connetion betwee role

expectatons and leadengp practices
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While it makes sens@atuitively thatsuperntendat leadership practicagflect
superintendenidentity, pria education leadershigtudes egading superinterdensd
leadergip practice do not show appreiation for theinfluence ofsuperintendententity.
For exanple, inmy review of literature, Ipresented studies #t usedPosnerandKouzesd
(1988) conceptubization of leadership practices iovesigatesupelintendens 6
leadeship. None of thee stidiesrecaynizedthe influence okuperintendntidertity
(Clisbee, 2004; Golder1999;Redsh, 2010). Given slect research on idéty validates
its significart influence on bhavor or leadership practiceBijrke & Reitzes, 1981 Cag,
2003), omissionof superintadert gofe expectations in pricresarch reresents a
meaninglil gap in heliterature. It follows from asstitions d identity theorists Burke
and Reitzes (1981thatthesesuperinten d e mote £x@etations or how they
conceptualizethe siperirtendency, guides their actions This dissertionstudy finding
regardng thesesuperinendentsdrole expetationsis important to descibing and
undestandingthe superintendenersus a nebulous district @yt and ultimately
devebping more comigx theaiesof transfamation or effective schal district
leadershp (Bowers, 2015Leithwood, 1995Scteeens,2013).

My findings also revealedhee superint e ndent s 0 onscelatedoe x pect at
Posner and Kousd ( lléa@eBhip praces.Within my preliminaryframewvork for
undersandingthe supeantendent (Figre 4) | includedleadershigradicesinformed by
Posner and Kowzs 0 (lead#ship practices Challenging the Paess, Inspiring a
Shared VisionEnabling Otherso Act, Modeling the Wg, andEnoouraging the Heart.

Although Idid notuse thequanttative LPlinstrumenin my reseach, my interview



133

protocol(Appendx D) includedKouzesand P& n e (ROO0sconceptualiations of
leadership practicesas theywere instumentato my qualitdive study inerviews.

The participantsin my gudy providedinsight into how they perceied the
influence of role expctaionson ther behaviors or pactices For example,
Swerintendent Edwardspointed to a onnecton between theole expectation@mpment
of superintendentdentity and theleadeship pradiceo f i i n sharedrviom @ : a

My role hasnulti[ple] faces, thee central responbility istoé deternine

e thevision of where the disict is going ad what that can look ke year b year

Is what the didrict goals ae.

What thissupeintendat expressedlighlights their role expectdion of developing a
vision for their distict. | will r eturn to disauss superintendentision laterin this chapter.
Thisfinding thatmy sudy partcipantsdesribed supe&intendentidentity in

comedion with leacershippracticessuggets thatunderstandng supemte n d e né s 0
expectatios may assisin interpieting school district leade s 6 a cdecisions.s o0 r

Eaiier | explainedmy conceptualization aduperinendentidentity presipposed tlat
district dhief executivepereive themseles as whatevertheyconeptualize ag
superintedent. Therefae, inderstandinghow superintendents trastatetheir role
expectains into the behavor or leadersip practices could pove useill in the
devebpmert of theories of dfective dstrict leadeship.

There aredso practica consideravnsfor thisfinding that my gudy participants
connecedtheirrole expectationandleadership practes In essenceyundestandinghe
superinteneenis role expetationsprovidesalens to viev a school district leader$
behavor. While uncerstandablyhe gererd publicis primarily concerned withpolicies

anddecison-making effeding their child orstudentsunderstanthg the superintendet 6 s

r ol
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role exgedationshas emificationsparticularlyfor school distict governanceFor
exanple,aschoolboardor council membermay charnge tteir perspectiveregarding a
district chief executed oppositionby gaining arunderstanihg of how role
expedationsguide a superinendentés leacership practice relatit o  feagihgtte |
processo In the Discussion chapter | expound on limgtionsfrom this studyincluding

how superiiendentsnay help adbers understand their role expectations.

Table 9

Supeintendent Rolé&xpectatons

Role expectation Frequency

Stucent 21
Achievement 16
District 16
Believe 13
Budget 12
Goals 9
School 9

Table9 displays the terms supatendentsn my studymog frequentlyused in
their postion descrptions. Thisanalyss of my study paritipant®role expectéions,
while seemingly rudimentary, is important tomy study Therole expectatiomisof my
study participarghelpto rendera cescriptionof supeinterdent leaderkip from the

persgdive of the dstrict chief exeative. As | stated earlie therole expectations



135

discoveredhrough my reseach have nofpreviousy been partof the edgdion leadership
discourse Therefore withoutthe ircluson of sugerinterdensbrole expectatiosa gap
exigsin theeducationéadeship base andassumptnsregardng supemtendent
leadeship aswell aseffective digrict leadershigheoriesareintrinsicallyflawed.

In my andysis of my gudy paticipantsdrole expectabns theterm studentwas
used mat frequenty, followed by achevementThis seemdo sugges my study
participant§role expectationsvereprimarily related 6 studats ad studen
achievement.Thefrequency tha district wasraised insupgint endenans 6 posi t
descrptions &ee Talde 9 was not surprisng, as thee leaders describeitheir role n
terms of state, districgnd local canmunty contexts. Later, | will discussrole
expectations related tihe schod district in the colext of my prelminary framework.
The stagment | presered earlier fom SQuperinendent Ewardsregardng role
expectationswith respect to @ancing stuént achievement througrstal resortces and
advancing stulent achievemens corroboraed by Supemtendent Fox6 s aos:s e r t

If I  d keapdhatbelief and vsion preseri and keep gople
accountalde to closing theachievemengap and makingure that weprovide for
the needs ofrie range bstudens, thenwho des that? Thas amajor, if not the
mod important, rde that | avein thedistrict. Do e s n @t h enro&ld®
othe things Ihaveto dg but my reponsibility is for the eduation of evey single
child in the distict.

This study paticipanis comments with repectto vision andstudent a&hievement seem
to sugyest assodationsbeween superitendent role expéatiors andstudent
achievenent as wel aspersonal vision. Next will preent two emerginghemes from

my stud/ relakedto the role expectations cganeit of superinterdent idetity: sudent

achievement and suprintenctn vision.
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Student achievemer. One energing themefrom mystudy relagd to
superintendent rolexpectaions @nterson studenfichievementsupeintendentsin my
studyperceival their role as promwting student acievement. h my analysis| discoveed
thatmy study paticipantsreferral to promotirg student achievemeint connecton with
theiridentity or meaningthey ascribed to theuperitendeng. Also, this emerging
themecorroborats Fairbanks-Schutzb s () 2n@irig Gegarding a connection beteen
swelintendentbeliefs andprecticesrelatedto increasing student achiesment,
specfically for marginalized sudents. Additionally, superiienden s 6 xpeotdties e
related tgoromoting studerdichiezementarecongstent wih theempiricaland
concepual literaturel reviewedfor this sudy. Karbula (2009), Devono (200Kultgen
(2010), Charlton 2009), Wright (2009), Neaé (2010, Fairbarks-Scrutz (2010) Sawyer
(2010), Casserly et al2011),and Wley (2011) In addition, keyliterature reiewed for
this study onsiderd he effectsof district leadership on studentraevemert (Hart &
Ogawa, B87; Waters Marzano,& McNulty, 2003 Wiley, 2011). Howe'er, the focus of
my study was limeed tomy study participantsdrole expectdionsrelated tostudent
achievemetn, as prior reeach does no conside theidentity of supeintenderts with
respecto studentutmmes.

Admittedy, this emergig thene may seerbanalas me might assume leadeo$
school districts ae focused orstuden achiezement. Howeve, while educaiton reform
and effective scholsresarchcener an improvng studehoutcomes supeintendents
havebeen gnored in much othis research Sincemy study participants highlighted wo
syoerintendens areinvolved in theimprovemaet processthedistrict chief exeutive

should be included anng the multiple acts investigaedin studiesof educationka
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improvement This findingthatschool distrct leades perceive heir roleas promting
student achevementbeass signficance and waantsanalysisin order to cantribute b the
literaturesuperntendentdrole expectatonsrelated tgpromoting studentachievement.

The siperinendens linterviewedduringthe coure of my dissertatioresearch
all describedtheir postions with respetcto studant achievenent This emergng themeof
student achievenm¢with respectto the superintenden 6 s expeaztiomswas evidaced
by Supeinterdent Doughetyd s ¢ o mgezdng dsscissians wih schal district
stekehoders:

Ithi n k wh gartiualy éffecéva about althosediscusions is

t h eeyalbouilt araundour goalsaround what wavant for stugns, and what we

wart in tems ofachievementand what we wann terms oftheir oucomes.
Also, my study partidpantsdiscussed theiole expedations réated to tudent
achievementwithin an organizational coext intermsof advocaing for students
Superintendent Andsonexgained

| neal toé try to wak with all of our schooprincipals coordinaors and

teachers,other admirstratbrs, the @mmunity,parents, stdent® the whole set of

stakeholdersd to try tobring some bcusand energ to the challeges o€ raisng

achievementor dl but making sure & least trying to redee he pesisterxceand

pernicious gapsn student @hievementhatwe e.
Additionally, from theresponses of mstudyparticipantsjncluding Supemtendent
Anderson,it could bereasonedhat syperintenda t sadlership ofadlitation of adult
learning is in &ect promotingstudent adievement

Paticiparts in my dissetation sudy dfferedotherexamples of promoting
student achievemébeyond spporting princpalsand taches. Supeimtenden

Brennanofferedthis desciption o the supenten d e nt 0 studento |l e i n s

achievemaet:
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So it6 sp toure tomake sve | havethe esourcesl have the goplein
place, and that | truly have all ts&uctureshat| need tomake surehe bdtom
line is stulent achieemené .

Similady, Superintendent Cartediscussed stlentachievement in relaionship to the
swperintendecy:

I monitor and povide resotces b the program and school leadersovére
elementary resporsible for the successn their buildings and theamefor
teachersvho areprimarily resposible for the siccessof the studens inther
classrooms

Other mrticiparts in my dssertation tudy described role expectationslaiedto student
achevementthatrewlved around thenanagement afesources.For example,
Superntencent Edwardexplained, iY ou haveto look at how students areachiewng and
how to adocae inbudget.fi Likewise,Superirtendent Foxdescribed the role of
supeintendents,in part:fié t get the moneyrad set diedion to achievestudent
goalso In other words, the schoolstrict sugerintendentsin my study pereivedtheir
role as praoting student achigement throwgh ther work with gakelolders as welas
the managemet of structuesand resources.

Interesingly, my study @rticipantssharedher role expectationsassociatedavith
pronoting stuent achievemat deite skepticism ome superntendentsoiced alout
measues of student achievemerfor examp, Superntendent Andersonstatedfié the
longer | do this work | qustionmeasures ofchiesement.0 Likewise, Superintendent
Edwadsspoke fankly: iiStucerts gruggle and my rot have paallel achievement
Meanwhile, these superintelents speak to amshakdle canmitmentto improving
studentoutcames.

This emerginglieme hatthesesuwperiniendents onnected superintadentidentity

or meaning of the supeinterdency topromotng student &hievement isimportant to
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understading theseschool districtchief executives Theoresof effective distrid

leackrship arencomplete \ithout the &ns d superintendent identitypscificallyrole

expecations andappreciaton for this relaied emerging thera Additiondly, an

undestardingofsupe r i nt endent s 6 r o¢dudenrtabcecnantmdyi ons r e
have addedtb the investigtion ofdistrict chief exeutive®leadershp practices in prio

studies. Next, | will presen anotler emeaging theme reted to the ole expectatons

compaent d superintendst identity: superintendewision.

Superintendent vision. The hemeof superntencent vison emerged though my
analysisof study participaninterviewtrangriptsrelatedto role expedtations Thistheme
was rased byall of my studyparticipants Within the catext of ny study, a
superite n d e nibndssemeditosprFesent ammportant apectofthe dstrictc | eader 6 s
role expectationsas evieéncedby Superintendert Doughertyd sterview respons: il
think mykey job is keeper oftie vison. My studyparticipantdescriptons of
superirtendentvision wereusefd in developingan understadingof superintendesb
role expectationthis perspeadwe hasnot keenrepresentedin edwcaion leadership
literature (Lethwood & Duke, $98)

Vision appeas to be uigue from other fomsof thes superinendensd
communicationanddistinct from distict chief executivedbeliefswith respet to student
achievemert. Halinger and Hedk (2002) explaine d , rsaidPvesion refers tothe \alues
thatunce r | i e a | eavder Ibd o @dmestantwahfHallingeeandHeck,
my studyparticipantsespougdtheir worldviews throudh their personavisions and

perspedveson eluation.
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In my analysis,all of my study participans expressedhat ther perspectie on
education influenedthem Supernterderts Breman, Carter, Edwards and Fox
discussd their perspectives on educatioelated to their rolas districtchief execuives
Forexanple, Supemtendent Carterexpresse@ belief regading American education as
Aa r i taee tosdcesp fa anpne whowants totake that path dhis
supeintenrdentexpoundel , fislemronmient thewmdentdee s ndt get many
opportunities. Educaion is the big one Similarly, Supeinterdent Edwads expressech
vision regarding education:

€ | truly believedthatthe mest importan gift, first of all, we gve our children,

or we give anyhild, besides the lovef an adult family, is an edication, because

th a t dvpeqite bkecome selactualized.Tha aw peoplewill define their

livesand thé careers andheir families. So itis a gatevay to how theg 06livd

their lives, and it iglso a way that they ome to undersindthemseles béter.
There are cleasimilarities in thesesuperintendem s Orldwewsor their visions of the
role ofeducaton in sociey. Superinterdent Brennansimilar to otherstudy paticipants,
descrbes aworldview a beliefs rgardingthe impatance d eduationfrom apersonal
perspedive:

I 6 neity&id whohad he richt peoplearound him ad | got to where |
am tocdhy. But edwcationplayedthe biggest role | ama peson who believes
educalbn is a geat equbzer and evey child deservetheright tobe a
supeintendentsomeay.

From Supeinterdent Brenand espousdbeliefs regarding educatioi,is easyto see
how a supeéntencent® personal visim connects to hior her role expectations

The word believewas one othemost frequatly mertionedtermsin my study

partidpartsdpostion desaiptions eeTabe 9). From myanalysisthese

superintenderg 6 liefs er vison were expresseth relaion to role expectations.
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SuperintendntDoughery noted the importae of vision whilestatng the eypectaions
of the superitencent rok:
| believe myroleis to take thatvision and pull it togetér, put itin the
form thatpeoge can understandhold people accountale for the implementation
of it, and find he right waysto fund andmeasurethar work.
Also, Superintendent Dougherty explained,fi | believel hawe an important role in
sellingpeope, for exanple, on that ludget and on that vision thathat bu d g elodt.e
Additionalanalysisrelated tothis emerging thene of superintettent vision seemedto
confirm thatmy gudy patticipant®bdiefswerecomectedto their rde expectations.
Superntendeh Fox stated
| came inand slkaredmy vision with peopké ardw e 6 maee enormous
progress raiag aca@émic achievemetfor our studets hee. € andl would say
thereis a petty strorg cohesivervision withinthe dstrict now[that] all kids can
learn, whathatactually mens,and how you get tiere.
These stug paticipant statementalsosupportwhat | highlighted edrer regarding an
apparent connectian beween therole expectatiors component of superintendentidentity
and leadership practicédowever Sugerintendenfox cautoned,i My o pd ni on i
thatt havng avision andarticulating it and teing risks is not enogh.0 In other wads,
given themultifacetedrole of hesuperinterdent it is importantto notethatvision
represergonly oneof manyrole expectatiors.

Nevertteless, his emergingheme d superntencent vsionis important to
understandingheseschml districtchd execuives Effective district leadeship
discaursecould stando berefit from the superintendernitdentity lens, specifally the
role expedition component, ahthis emerging thene of vision. An understanihg of

superintendent idenyit paticularly syperintenden t lé expectaions regeding the

district chiefexecut v e&idion mayhelp explainihdings in previous sdies rgarding
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theleadeship practice d Inspring A Shared Vision. Furthermore differences in
S uper i niroleaxmetatioms paticularly thoserelated to vision, may @ntribute to
variations inleadershipeffectiveness.

Initially it appeared hatthesesupeintendantsonly described visionn asso@tion
with communication. Howeer, upon further aalyss | realizzd that Supéntendcents
Dougherty, Edwards, Fox, and Andersan discused commurgation not only regardng
vision, but asoin relatiorship toexpresingthe neds of stulents Also,the thene of
communcaion emergedn my study participant®accouns of theirinteractions wh
their staff, shool boadsor committees as vell asther schod district communities

In summaryidentity theory was seful as dens informing my invesgation of
superintadent idenity in thissample okchool dstrict superintadents. Specificdly, the
major findings aml significant hemes fom my studypaticipart interviens confirmed
the usefulnss d two identitycomponents tghlighted ly Stryker ad Burke @000): self
perceptins andole expectdons. Thee two components foidertity are represented
within myconcetualizaion of supernterdent identity thatcontributel to mypreliminary
framework for understading the supentendent ¢ee Figurel) presentedvith my review
of theliterature for thisstudy The Dscus$on chapter incudes implcaionsfor my
resard findingsrelakedto my con@ptualization of sipeintendentdentity (Figure 1)as
well as ny preliminary frameworkfor undcerstandinghe superitendent (Ryure 4)

As | outlined earlierto organizemy findings and anaysis, | utilized the
componets of my preliminary frameworkfor understandig the superintenderfFigure
4). In the pecedingsection | focused ontwo componens of superintendet identity.

This was importainto my study as within mgeviewof literature | hypatheszedthat
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schml digrict supeintendats most likely ma& seise of theiroles and experiences
district chief executivehrough the supermtendenidentty. Next, | turn tomy findings

and analysis related the compoent of supentendent influences.

Superintendent Influences

In theDataCollectionsecton, | outlined how my investigationfocusedon
addessing lhree researh guestions, includirg: What factors dgpublic school district
superintendes perceive as infiential in the development of their idétes? In other
words, mystudy centereglin part,on descrbingwha my study @rticipantsperceved as
instrumentato the development otheir self-perceptons and rte expedtationsas school
district chief execuives As | developedny concetualizaton of superintendentidentity
(Figure 1)and prelininary framework for understandingupeintendens (Figure4), |
presypose that how supentendents descheand perceve thenselvesmost likely
influence their bedwviorsor leadership practes. Furtherl surmsed supeintendent
identity is influenced bysuperintendentokingto others indistrict chief executive
positions. Thereforemy invesigation oftheesuperine nde nt s 6 iemdédbuences
study participan t thirdking, personavalues, motivabns, a otherinfluenes Also, my
resarchwas centered on whatstudy pariciparts perceived as influentialto
supemtencentidentity andtheir leadershigpracticesas district chief executivesThisis
asignificant line of inquiry giventhe derth of researchdcused on superigndent
identty in existing educatioleadeshipreseart regading district chief executives
Furthemore previousresarchnot aly ignored superintenent identity, but also
invedigatedswerintenént® | e a d etices tthopt regard oimfluenceson the

districtchief execuive& behaviors
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Fromthe contextud factars | explored throughmy study it appeas study
participantswereinfluencel by both intenal and exteral agpects What follows are my
key findings andemerging hemesdeveloped throughala analysiselated  bah
internal anl exterral influences o superintendentidentity. Also, | will present my
analysis of thesenfluenceswithin the context ofny literatre revew andusing the lens
of idertity theoryseleced for this stidy. In addtion, I outline how my study \alidates
the componert of supeintendentinfluences wihin my preliminary framewak for
undersandingthe superintereht(Figure4), beginning vith internal influences.

Internal influences. In the precedng paagraphs| presented my findings related
to supeintendent identity or how supeintendents miee meanng of their experiences and
corceptualize their rolesas district chief executiveés| presentd earlier, given tre
work of identity theoriss (Hoelter, 198; Thaits, 2003),Superinendent Ieéntity (Figue
1) exists within he conext of influences hat shgpe district chid execuivesbleadership
practices. Thus,oneof the ams of my stuly wasto investgateparticipant§internal
influences Next, | will turn to discussny investigationinto whatthesesuperinteneknts
perceived agher internd influences. Now, | preent akeyfinding ard emeging theme
as well @ aralysis réated tointernal supantencent influenesin the context of keratue
reviewed br this study as wk as my emergingramework.

Within the literdure reviav, | highlightedthat the internalaspet of
supeinterdens waslargely ighnored within theschool districleadergip discours
(Musella and Leithwood, 1990). hlso @lledattertion toexistingresearch retadonly

to internal aspect®cusel on supemtencents Gustt pb sdisfaction, angob stes
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(Blair, 2010; Floyd, 2009;Herron, 2009). Furthet cited Musellaand Leihwood (1990)
regardng the importace d understandimg the nternal apects of supéntendents
While, my dissertathn study does notconsider variationsin superinendent leadetsp
practicesseparatdy or in relationshipa superntendent identy, in the Discussion bhaper
| will addessimplications for futue leadership practiceesearchelated to
superntencert identity. Meanwhile, the focusof this dissetation centers o developing
anundersanding of the superintendeantilizing anidentity lens.

To undergandintemal influenes onsuperintendentdentity more fully, | probed
my studyparticipantsregardng their percetionsof wha shgedor motivatedheir self
perceptions as wells rde expecdtionsas district chief egcutives A keyfinding from
my study egarding interal influences vas thathesesuperintedens perceivd prior
experiencesas asignificart influence orthe development of their self-perceptionsand
role expeationsasschool districtthief executives. For exampleSupemtendent
Brennandescribed a cageas annfluence onsuperintendentdentity. This
superntencent rerted that dtending acourseinfluencedtheir persgectiveand work,
espeially in subsguentinteractions with studerst Also, Superntendet Doughery
describedhe influenceof professionabssocations ad dated t hat aeallpet wor k
shaped Wwo | amo In addition, SuperintendntDoughery sharedtheinfluence of prior
experiences wiking atthe state level. Additionally, both SyperintendentDoughety
and Elwardsspoke ottheir prior rolesas school ammittee memberasinfluential on
superirtendent identity

My finding thatthesesuperintedent® i n sugerinteradéninfluences induded

prior experiences is also sulastitiated by the fact that roles such ssaher were
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referenceda superintendendentityinfluence by all ny study partiégpants.
Supeintendents Anderson Brennan Edwards andFox discussedhow prior experiences
asateacherhelpedshapehemas supeintencents. For examm, Superintendent
Andersonrecountednoving from teachiig at asecondarngchod to a pimay school:
That# openedmy eyesto the 13-year journey thathildren take, andwas

intereste in playing apartandhaving ome nfluence in that. | became more

corsciousof who those kid werebefae they reachd me n the highschool

andé that whetedmy appetitefor havng a broacer influence over theit3-year

journey.
As | notedearlier,all of my studyparticipans weae former teachers. This finding
regardingnternal superintendeninfluences isonsistent with what Idundregarding
supeintendent identty, specifically my stud/ partidpant related that theself
perceptiors as distrit chief executreswereinfluenced by lheir experiercesas teaders.

Prior teaching experierceasorelated b the rotiono f aurfianatpr ogr essi o
referedto by Superintendnts BrennanandEdwards. Superintendent Bennan spoke of
progresing fran teaching to admiistration,andSuperintendert Edwardscomroborated
this notion:AS o  lhetn aratural progression thraugh my whole career lead) to this
point. € everything sorof led to the ext thing.0 Othersuperinendents in my studyalso
spole ofbeing spurredn to the superintendey. Inother words my study participants
saw pria expeiences asnfluencing superintendendentity orpromoting the
develgmentof their seltperceptios and role expectatiomslatedto the
superintedency

This finding thatmy study participant®internalsuperintendntinfluences

incdluded prior experienesis important © describing and understaing these

superintexdensdrole expectationsral sdf-perceptionsas well astheir supentendent
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leadergip practics. Additionally this finding could asist in the devéopment of more
complex theoriesf trangormaion (Bowers, 2015; Leithwood, 1995) As | havenoted
throughout tis dissertabn, effectivedistrict leadeship theories hae notcorsidered
intemal apects o influences (Musella andaithwoad, 190). Futhermore, there are
potential practtal implicationsof this finding for the trainingand hiring of
superintendentthat will be discussecdhithe nexchaper.

In my analyss, an apparentink emergeetweentheinternal superintendent
influenceof prior experienes andsupeimtendert identty. For exanple,in response to
my interviewqu e st i on 0 What aridueyoonwhpgotaeasav e as
superinendento Supelintendent Bx ruminated

Watching five diferentsuperintendnts wih five differert stylesover a

long periad of time, | leaned alot about what works andvhatdees n 6t wor k. /

it was that veryong-termé internship tht really shapedny thinkingé watching

people in éadersip rdes and doing a loof thinking and reflectioné andmaking

somre cecisons tha werenotso good That realyé shaped me intothe kindof

person | am toaly.

In essence, thisyperinendent seemso point to the infuenceof prior experiencs,
observing thepractices ofotherschooldistrict chief executivesin the derelopment of
suyperintendent idetity.

Thisfinding thatthesesuperintedentsperceivel prior experienesas a
significant influence on thedevelopmenof superintenderidentity al relaes to what |
validatedthrough my stug regarding the rderence goup componentof my
suwoerinterdentidentty conceptualizaton. Frommy dissertatia resarch, prior
experiencesvith menors and other repeded sugrintenderd energedas impotantnot

only to superitendentdertity formaion, through thewpeinterdent s r ef@ap ence gt

butalsomentors appearet seve asinternalinfluences for theseschml district leaders
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beyond inital superintendentdentity developnment. Later | will detail the reaults d my
investigation intothe superintendeateeference group with myindingsregarding
externalsupeririendent identitynfluerces.

Related to prior experien@s aninternalsuperintendntinfluenee my study
participants reped, wasmeaningfulinteragions with more eperienced
superinendents, spdfically mentors Interestingy, the irfluence of mentcs appearedo
continue into tle superintendency bgondthe initial two-year period of identity formation
(Cast, 2003) For example Superintedent Daugherty in the urth year as district
chief executive reflected on dvicef r o0 m niao rii sme nalsupainéendentgroup.
In fact, all my studyparticpantswere bgondthe initial period d identity formation and
each oe pointedto reflecing on thepractices dotherrespeted syerintendets or the
influence ofmenbrs on superintedent identity This suggeststhe superintendent
influenceof mentordiffers from that ofthe referene group Moreover these gidy
participant®prior experences with mentas seeme to influence not oly superinendent
identity, but alsdeadershigpractices. | will addresssuperintenderieadership prdices
laterin this chaper.

While discussingnfluences orsuperintedentidentty, my gudy participantsalso
alluded to more grsona prior experiencegvolving their parent§Superintendent
Carter), coworkers(Superintendentedward$, important people (Andersorgnd
upbringing(SuperintedentsCarter,Edwards andougherty. For exanple, in response
tot h e g uWwhatido ym pecdive as an irfluen@ on wlo youare as a

supeinterde n tS@p&intendent Ed/iardsstated:
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... certainly, hav | grew ug@ in terms & the maleling of my own peentsard

their values around educatién would say he eperien@sof my life, which all

have sanefocusin edwcaioné the peple | havewvorked with.
Also, Superinendent Doughertglescribed tk influence of a mn-diverse ackgound and
the juxtamsitionbetweenthis upbringing and interactianwith adiverse tudern body as
an influerce on supeintendentdertity. Meanwhile Superintenént Andesan paints to
A i mtarapeople inmy personal lifeand myc a r eAdditionally, Superintendent
Carerexplairedthe internal influence of par experiences:il try not to let idiosyrcraic
event affecthow | make decisiors, but | tryto lean and put into my menory bank tobe
aware 6 possibilities of the humancondiiond These superinsdgssdsodent s o
seem tasuggest there is someearlgp between iternd and externalinfluences.

Through te courseof my data analysis, a kethemerelated to internal
superintendet leadership ifluences specifically prior experienes emergel:
motivations. As | reviewed prtions of my transcrifs coded at théi m ivatio nridein
NVivo, | realizedhese segentsalso rdated b my resarchquestion regatidg
superinendentidentty influences. For exanple, Superintendnt Cartereferred o
persamal motivetionsfor leadership

| 6 d heralationsips, the mentong, seeng childrenand saff members
develg andgrow andbecome bette at whatthey doé seeng a firstyea teacher
become difth-year teacher who | can esas a cach because she e is so god.
Likewise, the other supentendentsn my stuly shaed persoal stories hat serveds an
internd influene ormotivation as disrict chief executive Supeintendent Fox credited a

spouse as wellas an idaw for ther encouragment b seekout asuperintenderpasition,

thereby providing a powerfulmotivation for leadersip.
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In summarythesesuperint € n d e aiiatsords areninportant to devedpingan
understanding of school distrid chief executives An understadingof sugerintendent
motivation nay have addetb reseacherinvestigatiors of leadership pradices in pror
studiesby producingmore canplexand in-depthfindings. As | outlined in ny rationale
for daa cdlection, both interral ard external influenes are imortant to understanding
potential irfluenes on mystudyparticiparts duperintedentleader$ip practices.
Aspiring supeintendents coulddneft from undestandng supe i nt e maiwtionss 6
astheyconside districtchi e f e x e ¢ u hip pvaete® Mdreevard stased
eatier, there ae practicareasongor understading supeintence n tmstidations,
particulaly in relationshipbuilding with schoolboard or committeenembers Nex, |
will addres key themes, findligs ard analysis riatedto the caotextual fatorsor externa
influencesexdored through my study.

External influences While my conceptualizationfeuperntenden identity (se
Figure 1) portrayed superinendent idetity as stuatedwithin the contekof external
influencesmy preliminary framework for undersandng superntenderts (see Figure 4)
goesfurther to deptt suerin t e n d e n t sidflueanadextanally by enarenmertal
factors. This was onsistent wth Musela andLei t h wo o d dramenfork ®r9 0 )
undestandng school system admistration. Bystudying district chief executives
through he lers of superinendentdentity andwithin the context of their external
superintendennfluence, my disserti#on study contributes a mssing element to
educaton leadeship research The importance of my fidings regardingthesedistrict
chief execuivesbexternalsuperintendentinfluercesis rootedin thefact that naattention

has been paid teuyperinendent dertity in this context withineducation leadersip
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literatue. This disregal for the superintedentidentity andits influenceshasresuledin
ahomogenougportrayal d the school district as an entityand almosho research o
which to base an undeastding of indvidual actors Furthermore,inattention to
supeintendentidentity influencedi mited exphnatiors of these digict leades pracices.

As dated inmy review of literdure, | conceptulzed Supemtendent Identity
(Figure 1) aghe twocomponets of role expectabns Stryker & Burke, 2000)andself-
perception (Thibs, 2003), within the coniext ofareference gwup (Collier, 2001)and
externdinfluences (Heelter, 19%; Thoits 2003). Additionally, within the context of my
reseachinvestigation | @finedexternal infuences & contextual facts external to the
suyperintendent sud astraining, the locatommuniy and distict or organizatioal
conditions,includingedwaion reform,and politics as well as other ifluences. External
influences werea focusof my reseach becausetheyspecifcally addessedne d my
reeachquedions. | aimto contributeto educatim leadeshp literature by deeloping
an undestandng of supeintendert idenity andleadeship practices Further fostering
an urderstanding of sugrintendentdentity influenes couldacil itate more rbust
theoriesof effecive districtleadeship andrangormation.

Basal on my dissedtionresearh, the referene group funcions not only irthe
developnent ofsuperintendentidentity, especiallythe self-percepion component, but
also as an extaralinfluerce. As | highlightedearlier, a ley theoristpresented the
identity formation proessas individuals comparing therab/esto areference gropi
(Collier, 20QL). Further, | ®ncepualized the refeencegroupasanextemnal influenceon
supemtendent icgentity (Collier, 20QL). The accounts of my dfly partcipants £an to

confirmthe reference groupsa ndable part ofdistrict chief executivesbserse makng
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with regard tahe siperintendency Moreover, duringthe couise of my reeach,
supemtendents highdhtedthe referencgroup as thepointed to inerections with
others. Br examge, inaninterview SupemtendentCartermade omparisons to othie
urban sipaintendents as well ascontrastswith sububan superirgndents. Ths
super i nitesponssebstaniiates Collieé s (2 XyofdrMpationpioeess of
comparison wh arole standard.

From my regard interviews,another facet of the ference goup, mentors ard
othe respecked sperintendats emergedssignificant. As | noted earlierall of the
participants in my studacknowkdged the mfluenceof mentors For example,in
responseo the qestion i Wio gouperceve as an ifluenceon who youare & a
supeinterdert ,Saperintaderis Brennan Doughety, and Fox spoke of supenterdents
who mentored them aerved asole nodels on thei journey tavardbecominga
supemtendent. SuperintedentDoughery staed,

| got into adninistrationbeausé | hadan adninistrator who saidhe
thought tha#& would be agoodrole for me is that soméhing | was thinking
about pursing? 6 dually weve thought alout it before.
Similarly, Superntendent Brananrespomled , i | sayv ovorked fola superiterdent
thaé wasé a geatinfluence orwhol  a Meaowhile Superintedent Foxexplained:
é | attribute a lot ofmy skill because | wated so manypeople that
would ethersucceedor na suceeed. Axd | do worry abut a lot ofpeople who
becone supeintendent bdore they havethe kreadthof experience because what
happ&s when youthen take on chinges that hifyou a mile a minute? Ydg
more lkely to makemistakesf you dtdavealot of experience.
Thes school disict chief exectivesseemigly atachimpatanceto the referene group

or role standats, ircluding mertors andpoint to theinfluence ofmore expeenced

superirtendents
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While my regarch did notevealany key findngs speifically related to the
reference group, theagh myinquiry | validated the significanceof this external influence
for this sampleof district chief exeutives especidly to superintendententity aswell as
leadership practies Theimpottanceof the rderene@ group within the contex of
superinendent dentity, has notbeenrecognized in prior reseach. Nevetheless, lte value
of insights intothe swperinten d e n ferénse goug, liesin understadingthe exernal
influence of thereferencegroup, paticularly mertors and rore experierced
supemtendens. In the next chapterl will discuss practicamplicatons for thereference
grow, includingsuperinterdent mators. Next, | will outline my investigationinto a
patential externalinfluence investigaedthrough ny study: taining.

Within my emergirg framework, | hypotheszedexternal influences othe
superintendends identity to include traininggiven he graluae school degreeme
typically earned bysuperintendets. However, only two syperintendens that @rticipated
in my dissertationeseart gecificaly pointed totraining as an externalnfluence. In
one irstance Superinencent Edwardsespndedtomyg e st i on A jpédceve do y o
asan influence on who pu ae asa sperintencent?0

The edegation Iperonally have had the opportity to have. Andl would
sayl 0 ween biliunate to haa redly good opportinities in thatarea. So. all the
readingtia t | Gewower thiayeans vill all becone partt of the cdlage of
influence.

Additionally, Superinendent Benranidertified professioml development as majar
extemnal influence. Althoughmy research di not reveal ag key findings pecifically
related to studyparticipan t s i@ingt thisabes rot negatesupeinterdent prepaation as

anexternal nfluence Interestngly, all the paticipants in my stdy eanedma t er 6 s

degreesn educaton and their reponsedo my interviewquestismsincludedpopukr
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education eadersip jargon.While the mgority of paricipantsin my stug did n 6 t
explicitly desribe or reference traimg asa factorinfluencing ther identity as the district
chiefexeaitive, it was evidentfrom thar responsetha theyhad intermalized some
elementsof thar professional taining.

Admittedly | was surpised that training dichot energeasa signifiantfinding
related tosyoerintendent®  enalinfluences. Ths study analsis iseven more
interesting in light of Davis and Bove r (204.8) finding hat tre maprity of
superintencents asumethe district chief executiveposition within a year of obtaing
their prokessioml certification Howeve, my study anaisismaybeexplainal by the fact
that all of thesuperinendents wthin my dissetationreseach hal hdd posiions of
principal, vice principalor district administréor prior to assuming tha district chief
exectuive positon. In other words, the intergningtimeas well & experience th
elapsed a#éir my study particpansdschoolprincipal or distict administration traning
andbefare ther cetification may explan this aralysis This explanabn seens plausible
giventhefinding of Davis, Goaden,and Bowers (2017) tlatapproximatey 6 years epse
betwee when anndividual eams ther principalcerification and assumes
supeririendent posion. In the next bapterl will return todisausstrainingand
implicatiors for this potentid external irfluence.

Now | turn tomy findings and analysis reked o the extend factors of the site,
district ard community. Presenty, | will present myfindings ancemeging themes
concerningextenal syperinten@nt influencesm three area connected to #hliterature
reviewed or this study:(1) state district, and communiy cortexts, (2) edud#n refam,

and(3) pditics. From my study | confirmed hat thesesuperinterdents contededwith
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external influencs on superintendet identity and leadeship practies from the whtrict
and community; meamwhile asdistrict chief executivethey arealso influencal by
extend factors oftencontolled beyondher local conmunities including education
reform.

As | sammarizdwith the profilesprovided in the Participant and Distci
Information secbn, the extend or cortextual influenceghesesaool distrid
superinterdens identified incuded fators withn the state of Mssachug¢s, distict, and
individud communitycontexts These isges areencapulated within my finding
regarding superintedent influences specifcally related to extmal influencesthes
supemterdentsdescribel their role within a statedistrict, and the locatommunity
context. Athough this finding is what one mightexpect sugerintendergbperspeadves
regarding their gternal influences hadeen mosty ignored intheliterature cespie its
importance. Moreovemindersandirg extenal influerceson supemtendentidentity may
help explain leadrshp pracices (Laethwood 1995. Further, this theme cmborates
J o0 h n €1996)@ssetion t &lldeadeship is shagd by the oerlaging contexts-
historical, commuity, and organizatonal in whch it occur®  ( p. .Addiiandly) this
emergingheme sippatstheincluson of external influences witm myframework for
understanding the superinencent (Figure 4)

Within my literaure review, | higHighted Jdinsord s ( 1 @a9cBspecificalys
related to superintelen t s 06 nalenkuenees d the historical, comnunity, and
organizationaktontexts. $nilarto Johnse n 6 s  ( skd&l9 sigerintensknts n my
study decribed the experien@s in relionship o theexternal infuences, specificdly

from the sta¢ of Massachusedf thar local commuriy, and district. Forexample,in an
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interview resposel highlighted earlier Superintendent Foxighlighted external
influenceswithin alocd contextby describiig evolving demogaphics in the dstrict
community Also, Superintedent Andersonnated tte role d the superintedentwhile
underscorig the inportance of the local comomity context specificallycommuniyy
values:

| think leadership is aroun mobilizing peple t@&@ grappe with the most
challengingand difficut problemsthatacommunityfaces¢ my major roleis not
about getthg test sores highepor the dropout rate down Those are aé by-
product and intende@utcames ttat cane frommarrying these to the
[communityds] core valuegof academic excellence and social justice].

Similarly, SuperntencentDougherty pointed to adocating forissuessuroundng the
local contextm describing the superiahdends role in stateinitiated stadardsbased
reformor change infiatives:

To be on thadviory committee tahe individuals atthe state levelwho
areregonsble for that and tell themwhen hings  dt waorké and help them
figure out ways to make theworké | would sayt h ssoitd®f the framevork is
prettymuch the way | Yewé my rolein anyof the lovely initiatives hat the
DESEt-olls out

Thisunderscoredthe influene of the local context othesedistrict leaders.Meanwhile,
SupeintencentBrennandescribed the rée of the superinenden not onlyin terms of tle
schod district ard community, but ako within a federd and séte context:

€ | am in the middle of pressurérom the top to get things don®yfit h e
t op 0 federaland sate hitiatives,man d a t m sitting dedd@enter with
them pshing devn anddue tobudges and the omplexity of the classrom, the
kidsin them, numbesincreasing with pressure fronthe people on the ground
doingthe wakd my teachers ahmy adninistrators

In additionto spotlighting the presute from state andederal madaes,Sugerintenent

Brennan cited involvement ina stae piojed. Laterl will discuss the reiprocal nature of

superintendent influence&urther, theresponsesfadhese aperintendentsesmaied with
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Murphyés (2002)metaplorsfor schooldistrict leades, includng moral stewarand
community builder

Through my anbysis of study prticipantregponses, | déemined their steements
relatedto coriext or externainfluences were orgamedarourd three isses: (§ whatwas
happening within the distri¢ at thetime of the interview, (b) communitywide
discusions, andd) issues surrauding educ#éon or the superitendery at the ste or
fedew level. From my disseation research, it apparsthat whatever ccuied
superintendent®attention, in the distict context, at different times of the year influende
their identity or how theydescribecandperceived thenselvesas well as their eternd
influences Interesingly, my study participantslescribedther idertity relative to sudent
achevenentat thebeginnng o theacacemic year; however, during thieudget
timeframe, these digtt leades @escriptimsof their identites ircluded morgeferernces
to managemet roles.While my study partigpant®statenentsrelaied to the a@ademic or
budge contextdoesnot necessarly communicate the significance tiese extera
influences, his analyss was notgvorthy. The initid rounds of ny initial research
interviewswere durnhg theannualbudget gcle for schal districts. Syperine nd e nt s 0
interview respores hghlighted thedistrict contextinvolving in the budget devipment
or goproval process Duringmy first round of interviews,SuperinendentCarterprovided
a position de<ription with regect to studat adievement: iY o u @atckng us in the
middle of an werride study conmittee andl@n] just comirg off of presenting a budget
sol fed like thab s position...0 Superintendent Castcortinued

| Othe eucationaleader dthe schooldistrict. Imonitor andprovide
resour@s b the program ashschoolleaders who arelementarily resposible for

the sucessin their buildngs and thesame for teachera/ho are primarily
responsikd for the siccess btheird the stalerts in their dassroms. And |
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would add,teacters andparapofessionals and ot suppot personned |

adually viewthe non-schod-basel adminigrators more agesources

tharé directors.

However,during my secod rourd of interviews cmnductel at thebeginning of the schado
year, supeinterdernt ge8§mnsesweremore focused on acaddc issus, including the
recent release of studermthéevement data. Supeintendent Carteis posiion description
with respect to stdentachievement diring my seondround interviewseemed to
confirm my speculation:
€ [I] justgot 2014resultsé As [a] result of[these]resultsi t 6 s [r i t i c a
providg overdl focus on student leaningand b provide leadersip regarding
convincingall menbers @ [theJcommunity [that] student l@rning is impatant.
In contrag to myfirst-round intervien, Superintendet Cater seemed to prode a
differentresponseluring the budge processrersusthe kegiming of the academns year,
correondng to thetime frames of my firstand secod-round interviews, rgpectively.
This study @rtidpantcorveys the extenal influene@ ofthe district.

Earlier, | presenteddalitional amlysis regading extenal supentendent
influences from the districtwithin my depiction of Superitendent role expecations
(Table 9. The exerral influence ofthedistrict on the siperintemert identitywas
evidenced by referencesny study paicipantsmade to hedistrict in descriking their
postions. This, in part, corrobates ny finding reg@rdng externd influences: these
superintedents @scrbed their role in termsof the digrict context

With respect tolhe external influence fahe stag, Tabé 10 exhibits the number of
refererces my studyarticipants made specifically thestate of Masachusets in their

interview responegs. Ofnotein Tablel0is that five of my six study parttiparts

referenced thestate of Massachusetspecifically in my interviews In my sescond-round
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interviews, | modified the intervier questionto read  n thé pat 6months,are there
experiencs thathave shapdwhoyou are as a sabol district superintedent®While
SuperinendentAndersa did not specificdy referenceMassachudts, and theefore does
notappear in Table 10this superintedent respondedby giving an accont regarihg a
recent dstrict review conducte by the stag.

Table D

Superinterdent Referaces to he State of Masachusetts

Partcipant Interview no. No. of references
Superntendeh Brennan 1 3
Supeinterdent Carter 1 2
Superinerndent Dougherty 1 5
Superntendent Bwards 1 1
Superntendent Bx 1 1
SupeintendentBrennan 2 2
Superintendant Edwads 2 1

Now I will turn to my investigdion into the eternal influerce ofeduation
reform in relation to their distct chief executiverole. From ny reviewof literature,
educaibn reform is dgictedas enompassing school dstricts withina narrow catext.
However, as | demonstratéen myliterature revew, schooldistrict offices andhe nature
of school district gperirtence n t s lohavevahangediue toeducatiorreform (Cuban
1984; Cutis & City, 2009; Daly& Finnigan, 2011, 2012; 8ley et al., 2005Glass

1993; Johnson, 199@&owalski & Bjork, 2005). Furthe, Hannawaynd Kimball (2001)
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investigated the schodistrictd le n edicaton reform These authorsuggestd a
potentialrole for school districs in standrdsbasd rform. For thesereasons |
investigated superintendest ¢ o n izaigng otiealdcatiomeform. Also, | inquired
into howmy study participntsdescrbed and prceivedtherr role in educatio reform.

Key autlors| reviewed for thisstudy outine processgrelated to elucatbn
reform at the ditrict level (Qban, 1984; Enore & Burney, 1997; Fuan, 2005; Smith &
O6 Day,. Hbv@geeeid in thditerature | reviewed for ths sudy, mostresearcherdid
not gve muchattention specfically to the role of he school district sugerintendentn
edwcation reform. Additionally, prior research does notnsder superintedent®
perceptios regardingtieinfluence of eduation rdorm on the developentof their sdf -
perceptons @ role expedationsasschod district chief execuives or in other word,
howtheyperceve thenselvesin a reform contet. Althoug h  J o h(1936) sty of
12 superintedents highlightedthe context ofeducationreform,shedid notinvesticate
supernt e n d e mceépwafizations or perepions d educationreform. Ths lineof
inquiry focusedon extend influences within myissertation resarch se&s to addres
this gapin theliteratureregarding whats known about the supgatendent rde in
eduationreform,specfically district chigf executivedself-perceptions and role
expectatios.

Because antemporarysuperintederis ogerate withinan educaon reform
context (Kowalskiet al, 2011) first, | thought it was mportant to urderstanchow my
study participatsconceptualized edua@tion reformand its influence. Seawd, |
investigatel thesesupeinten d e n rcepfiongegardng the aligment betwea

superintendenitdenity and therequirements of the supernterdency relatd to education
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reform. And third, | soughto undertand what, if any, role superintendentsonceved in
relaton to edicationreform pdicy and mplementéion. Through myresearch
interviews, nobnly did | confirm that my stud participantspeiceive eduaton reform as
a significant contextal factoror externalmfluence onsuperintendententity, butalso,|
uncoverechow thesesuperntendents conceypalizededucation eform.

Through myresearchnterviews, thesesupernterdents provided a ludow into
their pereptions of edicdion reform. Superntendent Andesondefined educaion
reform:

What | understathreform to be aw is some &t of laws, regilations,
pdlicies, tests siandardized curriculum #t desendupon sclool districts from on
highé often propajatal by noneducabrs.

Meanwhile, Superntendent Bwards sumned up educaon reform as revolving arouh

At h e ofiteachingaalchildrend and oMCormstte aurricul um as @At he mea
how weget ther e Similarly, Superintendnt Carterreferencedthe superintendend le r

in edwcation réorm. However,Supeintendent @ughery went beyond describg

educatiorreform to highlight perceptonsregarding thé role:

€ a voie formy dstrict ard for what| believeand what 6 waillin g to doand
whatl 6 nillingito re@mmendio my schol committeew erénot goingto do.

Taken togethertheinterviewregponseof my studyparticipantssuggest therole of tre
supelintendent m reldionship to edcatian reform is mae nuancedhan theviews
expresedby sone key educaton rebrm thinkes of the sugrinterdert as nerely a
conduit that capromote educatin reformpolicies (Buch & Spillane, 2004; Leithwood,

2013 Leithwoad et d., 2004).
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Superitencerts in my study seenkto have strog opinions elatel toeducaton
reform. For Supeintenden Andersontheterm fenedto be taboo, anthis
superintendet offered alernate termintogy:

As | urderstand ité the £rm imgies the r e 6 athing wromg.
Sameore 6 sne sbméiing wrongthat needto befixed or corected@ 1d o n 6 t
t hi nk t hatstheolsarecadt. |l do thwktteatib s a mmp ul ar
which politicians ad state officials andfolks like thaé use. T h eegyidthe
busiress of trying tdix thingsfrom the outgle withoutredly understanding wha
goes..So Ifindrefo r ms , e reford £hodlis where they endbad kids,
right?So, | findthe terma little ojectioreb | e . muchl nerinterestd in
education improvemen

Also, SuperintendentFox descibed thelack ofalignmen betweensuperinenden
identity and the rquirements of the supertendacyrelated to educatiorreform:
Wh a thapening out oVashingtm, in paricularly in
Massachisett® curricdum or teader ewaluatioré a whole hostof areaswe 6 r e
gettingto be muchmucd more data diven, complance drivenschool driven,
regubtion driven,lawdin v e n, a otadgoddfitéotnypersmdi t y. ot | 6 m n
oppcsed to tandardization. Ifyou just @ from O to 100, O is nagoode our
cowntry 6gsing waytoo far towardsthe 100side ofstandrdization. And hats
just nuts.
On the oher hand, SupeimterndentCarterdescribé alignmentbetwea suyperintendent
identity and the rguirements othe siperntendeicy asi c | o s e | yndexplainggh e d 0 a
Al would saythatwho | am isa strongfactor in how Irespand to he pessures or the
requrements and repansibiliti es placed upon enbyed[ucatiorn reform.0 Meanwhile,
SwoerinterdentBrennanoffered ths pespecive regarding educabn refom in
relationshp to supemtendentdertity:
€ | think I will be succeshul in this rew wave ofeducaton] reformwith
all those rguirements becau® of who | an, which is sonebody whoé never

walked avay froma task thatwas too oerwhelming. | work for it. | work hard.
And for me © quit woutl mean dfed andsowholam i s | . dono6t qui't
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This supeintendert alsoseemedd connet superintenderitentity to the inplementation
of educatio reform policies

An emergng theme tlat becamepparent fron my dissertaibn regarch regarding
this exernal influerce orcontextial factor is thesesuperintendentdescriked teir role in
education &form in relationship b mutkiple constituents, prim@rily within the schob
district,including gudens and staff. In describing theequirements othe
swperintendencyassocatedwith educaton reformin relation tosteff, Superintendent
Edwardsstated

€ Thereare a lot of thingthat are thrown at sl thetme, and | 6 m
prety good at keing able toseparateéhe wheat from the chaff, adé do the syrit
of itd do the conpliarce at the level yoneedto dothe compliace
withouté going overboard.And trying to piotect people in thdistrict from
getting ovety worried, crazed.

In the same&vay, Superintendent Brennadescribed the sugrin t e n draenntthé s
context ofreform in relatiorship to district staff:

e If itd smaadied initiative, therthe role ofthe superitendents a
buffer, thenegotiator, kcaug | have to spak up withmy superios and make té
appropriate amount of ise, sayingthisisaloty o & éskng ws al to dod But
on the other Bnd,| have b cone back to a district ahlook ata district ard say
G ¢ alot to gedone but we daitely can gethis done fi we take outime and
do it right.6

Meanwhile SuperintenderDoucherty referedto the supeintendentsrole reldive to
educaton reform ard gecific actions atitelocal cmmmunity, distiict, andstate level:

So,my role isto figure out vhat of thisworks in my ommunity. To
balanceit against outocal initiativesd what we believe is mportartd . . . to
figure aut ways tobestimplemert tha. To work with peopléo best mplement
that. . .to communiate it¢ tothe @mmunity intermsofwat w@toe t r
achieveé to make sureve can provide wayt meaueé wha t Oessuraiieé in
thatand reporto n  h o wdowge oo communy and bé take an active
role in mystae assaiaton tosayrmé wh er e | bel iytojastsgt 6 s nec
aved rnet gang to do thaté o th astndi[in] the best intereisof my district;|
don t&thinki t dtkebest interest gbublic educatiod thené d&w eréwilling to
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work with you b figure out another way, but weie not doinghat in thatway.6
So far,]  h & lest mydicense..

SuperintendenBrennan Dougherty ard Edward s spansss described thir role
expectationsassuperintendentsh relaion to educatiorreformpolicy ard
implementainin relationskip to multiple constituents, priaily within the school
district.

As | highighted ealier, several superinteedis usedmetaphorgo descibe the
suwoerintendency Eatlier | presented inmy findings how my study paritipants offered
theimageryof the siperintendet  a s aofi i le gido,délt@r,0o r  theszaem
(Swerintendent8rennan Carter, and Dougherty. Additionally, the image y filtefo A
or nAbuf h atypancipasd powuded to desdbe themsealesdemonsrates the
extemnalinfluence of eduation reformon supeintendenitsd i d e I bthet viordssmy
study paticipantsseemed to perceitbemseles as district dief executives or
superintendendentity, in tems of educaibn reform asa buffe or filter for their st#f,
including principals, teachersas well as other admistrators, peverting them fom
being overvhelmed by thedlemandsof educaion reform policies. Finally, this eanerging
theme regarding eduttan reformcontributes tdhe derelopment ofa more nuared
understading of thesesuperinendes beyond that of im@menting polty. These
descriptonsundersore the catext of edeationreform in terns of the supeintender
and he local community,tate, andfederd contextsas beingn relatioxship to multipke
corstituents, primarily within the school disict, andincluding studentas well asstaff.
Further, thisimagerydescribingthe superintendntd le in education reform, bears
witness to thevork of Daly and Fnnigan (2011, 212) thatportrays educabn reform as

flowingthrough relational linkagesThe significance of this emergindhene, of
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superntendentgescribing theirole in educatio reform in rdationship to multiple
constituentsliesin its corfirmation of the exéernal influene of educatn reformfrom
theswerinenkent 6 s per specti ve.

Now | will present aecondemerging hemerelatedto educaion reform:
superntendents desdibed béng pulled between impementing legislation opolicies
aimed at beefiting stuegns andshidding seff from what hey deenedunnecessg or
unreasoniale. The tensia evident inmy research imrviewsrelaed tohow
supeintendents dscribedtheir role expectationsvith respetto education reform vas
not apparenin the liteature Ireviewedfor this dissetation. This tension wa®vident in
SuperintendetrBrennai® sescription of self-perceptios as a district chief executive
related ¢ educatiorrefom:

é | see mysdlin my currentrole as a negfiator betveen state ad federal
mandatesndinitiativesanda district compised of humaibeingswhoseultimate
goal istoteact® 1d o n 6 t eirbralioutse believe n learning. So, | have to
takedl theseroll-outsanddowa | 6 m s u p pead peapk how to geD .
these hings done.So,| see mysdf asa giant teacér but alsas the negotiator
betwea what sate and fedegs [federbregulators] ae sayng ard the distrct on
the ground omprisedof humanbeingsthas t i | | c a ndénel aldeneed over\v
to get thatgb cbne.

Furthe, Superintencent Brennandescriled self-perceptions adistrict chief exeative of
Apr es s ubexplamiogy k er |,

If [I] increase th pressure onway orthe other Icouldblow the lid off
and |l ruinit; if Ido ngute nough pr e s[goingteg goecabdandd m it s
not [going to] get it cooled

Superntendeh Edwardsalso described the challege inbdancing this tension:

And i tyéacdchallengea howyou povide ort of somecommon sege
into all of thisé the teachers can be effectiaad not feel actuallyoverwhelmed.
It involves seting priorities interms ofé money for your budet, proritiesin

professioal developnent, and juspriorities in temsof focus. Youc an o6t do
everything.
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Additionally, Syperinterdent Andersommnd Doughertyhighlighted andheraspect of this
tension réated toeducatiorreform centexd onits locus of conbl. Both referred tahe
influence or controlof educaion reform by these autside of tke school dstrict. For
exanple, Superintendent Doughertgfinededucation refom as Dllows:
My definition of ediwcation reform&rts withsonet hi ng t hat 6s
optedbypeoplethatd n 6 t  k habewut whaive do. . .andunfortunatdy in
this county | thinki t faér ®o basel on things thabav e trbéen povenor
researched aywhere.
In essene, my studyparticipantsdentified a tensia between suppting teachersand
administatorswhile implementing edcaion reform policies aimed aimprovingstudent
outcomes. In the Disaussion chapter, Iwline policy implicationsfor this tension
surrounding educatn reform

In my analysis, edcation reform ha an aerag coveragein my interview
transcrpts often percenwith anaverageof five referemes ly ead of my stualy
participants during an hodlong interview. Table 11 displaysthe prevalence of
discusionrelated toedicationreform within my research irdrviews. While the influence
of education refom cannot bealiredly correlatedwith the percentage bcoverage within
my interviews, | interpreta the prexalerce of discgsion regarding edeation refom as
an indicatorof the significance of ths externalnfluence from my studyparticipantsd
perspectre. Althoudy mostof my gudy participans referredto educatio reform only
during the initial inteview, their discussiorof education reform wanot Imited to my

gueston promgs. This was importantfor me indistinguishing vhether my biasesvere

swaying my anaysis.

be



Table 11

Coding Frequercy and Coverage of Hatation Rebrm in Participant Trascrips

Transcript Interview na No. of references % coveage
Suyperinendent Adeson 1 4 14.13
SuperinendentB 1 5 10.12
Superitencent Carter 1 6 6.51
SuperintedentD 1 8 7.12
SuperintadentE 1 3 16.62
SuperntendentF 1 4 10.46
Superntendeit A 2 1 2251
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Educaton reform is relate to, ut notfully encapsulgedby, another merging

theme relaed to contextual fators or externainfluences: the glitical aspects of the

superintendancy. As, | highlighted ealier, thefacet ofpolitics was asumed within the

external influences componesttmy framevork (Figure 4) The preliminaryframework

| presentedn my literature review(Figure 4 presumed glitics wereone of many
environmentainfluences Also, the influence of politicson the supe&intendentwas
suwpported byliterature revewedfor this stuly (Brunne et al., 20@; Daly et al, 2014;
Johnson, 1996Kowalsi & Bjork, 2005;Leithwood, 1995;Lofton, 2010; Sharp&
Walter, 2004. Additionally, in my review ofthe literature, | peserted

conceptuakations ofthe superintendent, iluding that of mlitician (Brunner et &,

2002; Kowaski & Bjork, 2005). Further,Hanraway andK i mb a2001)oalysié of

education réormin the €hool digrict conext pointto arelationshipwith the poitical
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environment. In addition Sharp and \Mter (2004)underscaedthe poltical natue of
the sugrintendencyand Daly et al. (B14) hicghlighted thepolitical context
superinteneéntswork within. Moreover, Jomsord s 99§) &tudy of superitendents
includel threetypes ofsuperintendeis deemed effectivga) educatiad, (b) politicd,
and (c)managerialFurther, Leithwood (1995) statedid By  aolnits, thasavdk is
overwhelming | yolitiéalp 6 0 1-2) pnd consgdered this aspect of the supetendency
from an effectve district leadeltsip perspectie in his framevork for undersanding
schooldistrict leadershp.

The mrticipants in mydissertatiorstudy validatd the inclusionof politics within
theexternal nfluene componentn my framewak for undestanding the superintendén
(Figure 4).For example Superintendat Fax highlighted thepolitical aspect of he
superintendesy: ié thered s a algelerlert to the pason aswell as muchas
edwcationd.o Additiondly, SuperintedentCartervalidated caxcegualizations inlhe
literature by prowvdingthe description 6the supeint e nde nt a scierdistofitp ol i t i ¢
was not arprising that supentendentsn my sudy descibed and percered political
aspects ofhe superintenéncyas signiicant extemnal influences.While, assumedl, most
superintendatswould acknowledg thepolitical aspectf the superiiendency and the
importanceof politica shrewdness,it is importanttha the literaturerepresentdistrict
chief executive8perspectres regardingthe influence ofpolitics onsuperintendent
identity andwork. My preliminary framework for undersandingthe syperintendent
(Figure 4)presipposes thathe context sperintendentsperate within isimportant to
understandig these digrict leaders.However, cespte the fact that the Brature has

addressd tre politicd aspect of tle superintendency prior researchdoes ot providethe
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supeint e n d perspeétise rgarding the ifluene of politics ontheir sdf-perceptims
or role expetationsas distict chiefexecutivesTherebre,my dissertation researdet
out to investyate thigpotertial externalinfluence on superintenderdentity.
Understandng thesesuperintendens elfperceptionperceptionsregarding theexternal
influence ofpolitics asdistrict chiefexectivesis also valuale for exending the
effective districtieacership literdure.

While the school thtrict chief exeativesin my study describd aml perceived
themselves aieducatioral leades, they alsorecognizedthe political apectof the
supeintendancy. Johnson (1996), inescribing howsuperintendentsxerise leadeship
throudh their actias, providedaprincipald s  dive egardinga district chief
executivewho failed o operate effectively within the cortext d the political
environnme n t e wafnét a shrew politician. He vas not a potician. . . . Hevasan
e d u c gt 167%).dhis concepualization isnotconsstent wth theperspectives offered
by my study partiaparts. Unlike the pincipal in Johnsa 6(35996)study,none of tke
paricipants in my dssetation researcheemel to view superintenderndentityasa
dichotomybetween educat@nd pditician. This discrepacy in concetuaizatiors of
role expetations angerceptions ofhe superirgndery highlights theimportarce of
investigatingdistrict adminstratasdself-perceptions. Moreover, providingthesedistrict
chiefexecutivesd e x p | adfitheir superintendenpractcesmay prove helpful in the
developmant of amore obusteducdion leadershp literature base

As | detiled ealier, | utilized the componentsf my preliminaryframework for
understanding thesupeintenden (Figure 4 to organizethe key thems, findngs and

analyss frommy dissertationstudy. In the presdingparagrphs, | focused o
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superintendentinfluencesa componentof my emergingframework for urderstauing the
superintenént Also, in this sectbn, | discussed theimportarce d the reference grougo
superintendnt idertity. Now | will turn from the component of sugintendent

influencesto my findingsandanalysis r&ated tosuperintenderieadeship practices

Supeintendent LeadershipPractices

The stéed pupose of this disstation is todevelop an mdestandng of how
school distict superinendents desdoeand perceiveliemselves Moreover | have
articulatedhowthe lensof superintedentidentity alds valie to prior research focusemh
district chief executiveSleadeship practices. Furthermore] have highlightedpractical
berefits of this study egpecally for aspring supeintendents Additionally, my
dissatation reseech focusedon how studyparicipants descibed superintendendentity
and leadership pretices given identity theorstsdepction of identity as giiding or
influencing behavioror practice (Burke &Retzes, 1981; Cast, D03). Therefae, inmy
review d literatue | depicted Superintendeldentity beneath theuface of a
superintendeh sdeadershipractices (Figure L In other words | conceptualized
leackrshippracticesasa manfestation ofsupeinterdent idertity. Further, | speculated
that schol digrict chief executivesnake sase ofthe superintendegahrough their self-
perceptions and e expectationsFor these @asonsin my preliminaryframework for
understanding thesuperintendent (Figure 4Jhe componenof leaderdip pradices was
deprcted @& an outgravth of superineéncentidentity.

Within the liteature | revewed earlier retad to idertity, Cast (203)tat ed A By
incomordaing the posibility or the idea that identities and ehavior are reciprocig

linked to @d other, apictureof the séf as a conplex and tuly dynamic process is
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cl e ar ét).0rhignption of reciproity between idertity andbehavior informed my
invesigationinto superntendenteadershp practices.Recognizing the recipcallink
betveensuperintendant identity and leaderkip practie@s mayhave helped to puce
more canplex explaations within earkerstudes. Fa this reason a correspondigam
of my dissatation researchis to pregnt potentiakxplanations for supmterd e nt s 6
behaviorsor leadeshp practies fom district leag r degcriptions and peeptions

While my reseech investigatiordid notyield sibstantiwe evidence to support
causalconclusons regardng thereciprocity betweersuperintendentdentity and
practicesit was ugful for developim insightinto thesesclool distiict chief executesH
leadeship practicesMoreover this studywasnot intendedto provide causafindings
relaedto supgerintence n tleaddrshippractices. Rather, the gaaithis study is to
augment theexiding literatue using myconceptukzation of superintendémndentity ©
developqualitative expanaionsfor theleadership pacticesof district chief executives
Further, my investgation of leaderslip practicescontibuted toidentifying shared
desciptions ard percepions ofsuperintendent idently as wellas potental explandions
for my stuly partcipant®behaviorsaasdistrict chief executres. To this end, throudch
resarcharalysis, Iwill presenthow sdool districtadministrators in my dissertation
studydescibed and pereivedtheir leadeship practiesin relaionshipto supemtendent
identty.

As | highlighted within my literaturereview, the assoation between
suyperintendentidentity and kehavbrsor leadership practices has largely bagnored in
the educaton leadeship literatue. Musdl ard Leithwood, (1990)and later Leithwood

(1995), pontedto the impotanceof internal processespr what | considersuperintedent
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identity, with respectto district chief execd i vpeastiées. Moreover, Muba and
Leithwood (1990) expdained internal pocessesshoud notbe ignored by those ddag to
undestand the suprintendént becausehey 1 s esoeassor aessanaking
mechaisms giving rise to CEsbactions; knowledge about such processes ey
explanaions for why CEOs actas theydod  ( p In otBeBwords, unérstanding
superinendent identity, osupern t e n d e n t mo@esseandy betp axaldinschool
district chief executvepractices Currettly thisrecoqition isabsenfrom theores of
effective district leadershp. Within this disseétation | have aguedthat, giventhis gap in
the literatue, studesfocusedsolelyon supentenceentdleadeship practiesare
incomgete. Naw, | will offer theresults of my invesgation egarding low study
participants described andperceivel theirleadershp practcesas a contribtion tothe
developnentof theoiesrepresening the complex ingrplay betweenwperintendent
identity andleadersip practies.

As | pointed ou in thereview of literature] found no awailabe studesfocused
on leaderstp pradices relevant to undeestdingsuperintendentlertity. Nevertheless
the resultsof my investgation appar to orroborate thdindings of earlier studis
regading the superitendent (Karbulg 2009 andrairbarks-Schuz, 2010) Ina published
dissertdion investigatingtherole of supeintendens, Kabula (2009¥oundthat
supeintence n tcaebeliefs were conrectedto behavors and decisbn making rgarding
instructional leadership. Thseens to demaodrate a comection betweersuperintendent
identity and practie. Futhermae, FarbanksSchuz (2010) pointsto a connetion
betwee supeintendentbeliefs and pradices to incea® stueéntachiexement, specifically

for marginalized students. Therefoitewas no supriseto me tlat my dissertaion study
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participans as®ciatedsuperintendat idenity with promoting studat achevement.
Earlier | preseted SuperintexdentAndersorts statementsegarding practices intended to
foster student achievementT his superintendentprovided mativationsfor these
leadeship pacticesii mwork isaround tryng to create the conditios inwhich teaches
can do theibest taching andkids can ddheirbes t | e aTherrdsuisgf.my
investigation of superintenent dertity and leadershipractces resnae with the
literaure of Musellaand Leihwood(1990), leithwood (199), Johnen (1996), Brunner
etal. (2002), KowalskiandBjork (2005),Shap and Walter (2004), and Dalet d.
(2014. Moreover, Broderick (@11), in a dissetation study, consicered no only
superintendent &dergip practices,but alsothe environment surroundig these distric
admnistrators. Broderick suggsted tht supeintendentpractices may be affesd by the
context or environment.

An emergng themerom my dissatation reseech was thatthesesupemtendents
perceived lieir leadeship pradicesand infuences as recipcal In other words,
superiierdens in my studyseemed to conveythatboth theirleadership practicesere
influencedby the extemd ervironment andther leadershippracticesinfluencel the
external evironment Moreover, wthin my dissertation stug, syperintenents describd
their selfperceivednfluencethrough leadeship pactices. Thatis, from my sudy; it
seems that querinterderts perceived ther influence as deved from leadeship practices.
SupeintendentCarterillustrates thisthemewhile describngtherole of the district chief
exective: ..Adecisionmaker egarding resourceand progras A decisionmaker
who getsa lot of input fromthe sakeholder onsit u e n b athe words, lhis

syperintenent is not onlynfluenced by sakelolder corstituents, buialsohas irfluerce
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through leadeship practcesrelaed toresourcesnd programsOnthe oher hand,
Swoerinterdert Bremandesaibed this reciprochinfluence paitulaty in the state,
federal,and district, ontext:
| ama regulator rght now forthesetwo corflicting partes being State and

Federalmandates and adehing forcehathas leen incredity pushel upon over

thelad 5 or 6 years tdkkeepupping thei gameé
The responssof my study partipants,takentogetrer with the literature,sugports the
notion of a feedack mectanismbetweent h e s u p e rleadeghe pradtieesahdd s
envronment Howe\er, it was ot clea from my inerviews wth study paicipans how
they reggulatedexternalinfluencesor feedbackrelative to tre interral superintendent
influences of self-perceptions orole expectationsn ther leaderdip pracices

As | detaled eatrlier, lutilized thecomponents of mypreliminary framework for
understandirg the supenterdent toorganze the keythenes, fidingsand analysis from
my disseration study. Additionally, within my framework forundersandng the
superintencent (Rgure 4), theéaderslp pradicesrepresente were oncetualzed as
thox identified byPosne and Kouzes (1988). Theseauthor®lLeadersip Practces
Inventory (LPI) encapuatesfive leadersip practicesdentfied from studieof
succesful leaders(1) Challengingthe Process,(2) InspiringA SharedVision, (3)
Enabling Others toAct, (4) Modding theWay, and (5) Encoulagng theHeart. Next, |
will outline my qualtative invegigation andanalysis regading how superintendets
descriled andperceivel each otthese

At the time of my literature review idenifi ed only tree stuges usng the LPI
instrumernt to andyze superinendentsClisbee 004), Golden (199), and Redish

(2010). However, thesestudies focusedon the superintendentas practicesor behavior
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without regardo identity. Therefoe, as pat of my interviewprotocd (AppendixD),
along with reading desdptionsfor eachof Ko u z e s a n d O7Pleadersleip 6 s
practicesas recessaryl askedmy paticipants taresponda the folowing queston:
On ascde of 1to 5, with 1 being low, Being high, and 3 beirg neutal, how wouldyou
rate the nfluence of pur identity asa syperinten@nton the followng Leadeship
Practices sdefined byKouzes, J..& Posner, B (2007) please eplain your réings):

a) Chalengingthe Process?

b) Inspiring a $ared Vision?

c) EnablingOthesto Act?

d) Modding the Way?

e) Encouraging tle Heart?
Table 2 displays mypatt i c i pedbal ratisigsof their lea@rship practtesduring our
interviews. Overdl, in my andysis | found thesuperintenents inmy study rated
themseles dowe averagdo high across theive lealerdip practices. While | did not
administer theLPI survey, heresponsesf my study paricipants in nterniewswere
consistat with what Morris(1998) repoted in indings froma study using the UPthe
eight principals wio paricipatedrated themselvesismoderae andhigh on thefive

leadershibehavors

(20
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Table

SupernterdentLeadershp Practices

Supeintendent

Leadeship pracice A B C D E F
Challenging heprocess 5 5 4 5 5 5
Ins@ring a staredvision 5 5 5 3 4 5
Enabling othersto act 4 5 5 4 5 5
Modelingthe way 4 5 5 5 5 4
Encoungingthe heart 4 3 4 5 5 3

In gereral, syperinendentswithin my sudy spokeo the infuence of
supemtendentidentity on leadeship praticesasdefined byPoser and Kouzeg1988).
However, in sme instance superintendents spoke ofeadership behavits or practi@s
distinct fromthose identifed byPosnerand Kouzes(1988): chalenging tre process
inspiringa sharedvision, enabling othersa ad, modeing the wg, and encouagingthe
heart. For exampleSuperinterdert Carterdiscus®d a practice b befing a reource to
the comnuinity, the school g/stem,the daff andthe studa t sSupérintendat Carted s
respnse,while na explicitly referencing oneof Posnerand Kou z €1988)leadeship
practices, cold be interpretedas speakingotseweral of them

As | explainal earlier, diring my disertation regarch interiews | askedstudy
patticipants tobath verballyratetheinfluence ofsuperintenderitientity onthe five
leadershipradices defined byPosne and Kouzes(1988)and provied explanations of

their ratings My studypatticipant®explanatiors for their leadyship practice atings
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presentd in this studyunderscorehe value ofjualitative reserch in providing insight
beyond numericalvalues. What follows ae my $udy partci p a n thgs@ndr at
explanationgo provide addional insicht into howsuperintendets descrbe andoerceve
their leadeship pratices.
Supemtendents wthin my study rated themselves most hight on the leadersliu
pradicechallenging the praess Insupport of &5 rating,SuperintendemnFox explaired,
Becausdh a t 6 sl do& bhaléngethe staus quoto find betteways d
doingthingsard | will go beforethe School Board to pushthose things ean if
| d goirg to getturneddown a beaten up.
Supemtendent Doughertyin expkiningthar ratingfor Challenging theProces,
respomled,inpat & Ithihi nk trlod fEissespmse sens to demonstrate
conrection betweentherole expectabn companent d supernterdentidentity and the
leadershp practiceof challenging theprocess
All the superntendats inmy study also réed hemséves modeate to high orthe
leadershippradice madeling the way Along with the ratng, SuperintendenBreman
explained,
€ |think tha t y@e most dfficult role as a superintendent Becauge
to maintan a 5, to puthat high onyour priority list, that is agreat amounof
worké | 0 rot almvays prfect iné daysl strugglewiththatoneb ut o i t 6 s
priority is whet it takes.
Additionally, Suyperintendent Dougerty offered a thoughtflly consdered respose
. ..ewery pincipalexcept ore inmy sys t e va hite@ | 6 v ed twoiofrthe
four senior saff membesé paricularly with those never principals navery
complicatedschool sgtemé | think you just desdbed what & dke 1o hink is
my role.

Both study parttipantsconneted theirrole expectationsassociated witthe

superintedencywith thisleader&ip practice.
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Whil e the supentenders in ny study all rded thenselves ebove averag to high
on theleadership mactice encouraging he heat, sorre reported hat this was achallerge
for them. Superintendent Foprovidedcontext br an averagra i nBgcausef m nioe
likely to focus on te mindthan on the kart. | 6 w&the heartb ut  dt dsgoodrat it
asl want to be sayinghtark you to pegple and ckebratingsuce s sSuperintendeh
Edwardsexplained a mderat to highrating:

Well I try to dothat. . .even aur custodarsd | 6 m s éhenthank gou
notesfor shoveing the sow. I meanlitrytoma k e peopl eimpbriarg! t hey
and that because tty  f e eré an impatapt @artof the whol@ that is inand
of itselfinspiraton of ther job. Theyde notjust a cistodiand t h e y Gjustea n o't
TA... T h eegyvéry meeh a parof the whde. Makes the whole fdeyoode
t h a tmthingd ansciouslywork at.

Beyord interpreing supein t e n d efiparcepionssasabovaverage elaive to
encouragirg the heat, my qualiative findingsfoste anundersandirg of the dallenges
superintendats asocate with thg particular ledership pradgte. Sincethe LPIdefined
leadersip practicesoutsidethe coriext o educatia or the stool dstrict, these
invesigation results failitate a morecompex explanaion of this leadership practice,
specificdly for superinendents

Similarly, on the ledershp pracice enablingothers toact, all of my study
participantsrated theradves aboe aveageto high. Inan dtemp to explainamoderate
rating, Superintendent Andersonstated, i e vbedy goegight to the superintedent and
| 6 m sureol thallage tlat enoug h . 0 M, Sapariemdeh Doughertyexplained
a mocerate ratg. € Becawse westrugded tofind the balancebetweea having some
kind of consistencyn ourappoadc andautahomy tha we wouldgivetoind vi dual s. 0

Superintedent Brennamprovided a réionale for he highestating that also poketo the

issue of aubnomy:
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€ you haweto let principalgrincipd, and | tellmy principds, fiLet teaders
teach bf tsh erablenpyou see it, yo deal wih itin a manner thataone
gets bet up in thisdigtrictd that 6 s atovdie dhvabou. 1d o nvartkids
getting beat up by aeacher in a classom, andl sure as hié d o twart teachas
feelingbeatup by admirstratorsa n d | 6 mg tombedup gy@dmimnistrators.
So you put th power swordaway andyou just dealwith peoge as wo andwhat
theyare, with respet, and yal 1@ [going to] geta fell of alot more.
In esence Syperintendent Bennanalsoacknowledged tle identities of &@ff members.
Moreover, this superireé n d eraspobiseavealed how thgview superintendententity,
not asoneof leading withpaositional power, bu ratheras keading throuly rdationshipand
therecogniton of otheré i tiks. Mhsiis a more nuaed view of leadersip than vhat
| reviewed earlier inthe literaure
Interestirgly, Superinendemn Doudhertyprovided a selfratingof averageonthe
leadershipprecticeinspiring ashared vsion Meanwhile the other stug partiapants
rated themselves medateto high on ths leadeship practte. Earlier, in myfindings
related to superintendent identity, Igsertedthe emerging ttme of vison alongwith
Supeinterde nt  E d staemeahtsrélted to the leadership practiaaspiring a shared
vision
If 1 don 6 tep thaebdief and vision presaté and keep gople
accountable taclosing he ahievemengap andnaking sue that we povide for
thenedals ofthe range of stucents, then whdoes that?
FromSupe i nt e n d e n tmméntdtheteadstshis pradoe of inspiring a hared
vision appearsto beconnectd rot only to supemtendentidentity, butalso to contextual
factorsor exernal influences sud as eduation rform. Also, it is noteworty thet this

supeintendentreferred totwo tenets of educain reform: raigig academicachievement

for all stuekrts and thenotion that all students calearn In summarythe qualittive




































































































































































































































































































































